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Abstract

This study theoretically examines the ontological incompatibility between the prevalent
quest for measurable efficiency in modern educational systems and the authentic nature
of both education and the human being. The central argument is predicated upon the
structural distinction in natura between the "production" processes inherent to man-
made objects and the "creation" processes unique to nature-made subjects. Whilst the
realm of objects operates through a mechanical framework grounded in deterministic
causality, quantitative multiplicity, and result-orientation; education—having the human
as its subject—is a spiritualrelationship functioning through the principles of spontaneity,
qualitative depth, and process-orientation. The article discusses the ontological
deviation arising from the conceptualisation of education as an "input-processing-
output" mechanism, akin to an industrial assembly line, and the subsequent reduction of
the human mind to an object of behavioural engineering. The analyses conclude that the
vital essence of education is inherently unmeasurable; consequently, the pursuit of
performance-based efficiency is a futile endeavour that undermines the spiritual and
transformative power of the educational experience.
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Introduction

Man-made objects are purely physical and environmental pseudo-individualities possessing
a single-layered ontology as the arithmetic sum of their factual components; whereas nature-made
subjects are authentic individualities possessing a dualistic ontology within the physical-
metaphysical/factual-spiritual / environment—-centre dilemma, exceeding the arithmetic sum of their
factual components. In this context, while it is possible to transform objects into items of rational
knowledge by penetrating their every component with faculties of external observation based on
observation, measurement, and proof, and to reduce them to the focus of a quest for measurable
efficiency as application devices subject to deterministic causality; it does not seem possible to
reduce living phenomena to objects of rational knowledge, to instrumentalise them, or to transform
them into mechanisms inclined towards the quest for measurable efficiency by following the same
roadmap. This is because the factual reality of subjects, which is subject to external causality, can
only partially be the object of rational knowledge; whereas their subjective reality, subject to internal
causality, can only be experienced through faculties of internal observation based on simultaneous
fusional participation; and their uncaused transcendent reality remains an absolute realm of privacy
that can exclusively be entered by the subject concerned. The characteristic of objects being
production mechanisms or entities of need that can be used effectively to the extent they are known
and operate in a mode of 'overflowing' (production); and the characteristic of subjects being
mechanisms of creation or entities of discoverable love that are experienced more deeply to the
extent they are unknown and operate in a mode of 'spontaneous radiance, must be related to the
aforementioned differences in the natura of both categories of being."

The tyrannical tendency of rational faculties, which constitute the lowest layer of human
intelligence in ontological overlap with the hierarchical layers of holistic reality, is the claim to have the
first and final word on every phenomenon encountered in existence. The simplest manifestation of
this claim is the perspective of accessing certain rational knowledge wherein every kind of uncertainty
is eliminated regarding each phenomenon touched, the complete control of causality, and the
reduction of the relevant phenomenon to an efficient production device operating in a mode of
‘'overflowing' Modern times, in which the pathology of intellectualisation is confronted, represent a
historical realm of existence where the aforementioned tyrannical tendency of rational faculties has
reached its zenith. In this vein, the constructs projected by the human mind for the world of objects
are recklessly extended to subjective reality and attempted to be implemented through the
mechanism of social engineering. The response of subjective reality to this flurry of objectification and
instrumentalisation consists of cosmic ejections subject to the law of inverse effect, triggered by the
self-preservation reflex of reality—which withdraws its alchemy and leaves only its chemistry to
human disposal; in other words, it is the divergence angle that grows and deepens day by day between
rational constructs and life. The phenomenon marked by such destructive manifestations of object—

1 Muhyiddin lbn al-‘Arabi, Tecelliyét-i ilGhiyye [The Divine Manifestations], Siileymaniye Manuscript Library, Esad Efendi
Collection, no. 1693/3; René Guénon, Varligin Mertebeleri [The Multiple States of the Being], trans. Veysel Yalsizuganlar
(Istanbul: Etkilesim Yayinlari, 2013), 12—22; ibrahim Hakki Erzurumi, Marifetndme [The Book of Gnosis] (Istanbul, 1330 [1912]),
3, 5, 217, 230; Jennifer Trusted, Fizik ve Metafizik: Uzay ve Zaman Teorileri [Physics and Metaphysics: Theories of Space and
Time], trans. S. Yilmaz (Istanbul: insan Yayinlari, 2018), 158—168; Arthur Schopenhauer, Mantiksal Diisiince Doktrini [The
Doctrine of Logical Thought], trans. E. Yildinnm (Istanbul: Roman Yayinlari, 2017), 11-77; Rogers Brubaker, Rasyonalitenin
Sinirlari: Max Weber'in Sosyal ve Ahlaki Diisiincesi Uzerine Bir Deneme [The Limits of Rationality: An Essay on the Social and
Moral Thought of Max Weber], trans. B. Taniyan and G. Cegin (Istanbul: Phoenix Yayinlari, 2017), 16; Seda Ozsoy Somuncuoglu,
Bilimsel Yontem Tartismalari Baglaminda Bilim Felsefesi [Philosophy of Science in the Context of Scientific Method Debates]
(Ankara: Nobel Akademik Yayincilik, 2019), 122-133; Nebi Mendiyev, Caddas Epistemolojiye Giris [Introduction to
Contemporary Epistemology], trans. Committee (Istanbul: insan Yayinlari, 2017), 22; Victor A. Lektorski, Nesne, Ozne, Bilis
[Object, Subject, Cognition], trans. S. Alpagut (Istanbul: Toplumsal DonlUsim Yayinlari, 2018), 20-55; Fevzi Yigit, Hikmet ve
illet: Molla Sadré@’nin Nedensellik Teorisi [Wisdom and Cause: Mulla Sadra’s Theory of Causality] (Istanbul: Onséz Yayincilik,
2018), 123-175; M. Fatih Birgiil, ibn-i Riisd’de Nedensellik [Causality in Averroes] (Istanbul: Otiiken Yayinlari, 2024), 13-43;
Dean I. Radin, Bilingli Evren: Psisik Fenomenlerin Bilimsel Dogrulugu [The Conscious Universe: The Scientific Truth of Psychic
Phenomena], trans. K. Budak (Istanbul: Omega Yayinlari, 2018), 423—-459; Marianne Taylor, Doga Kitabi: Bitkiler-Hayvanlar ve
Gezegenimiz [The Nature Book: Plants, Animals, and Our Planet], trans. S. Cayir (Istanbul: Maya Kitap, 2019), 20-43; Mark
Miodownik, Esyanin Tabiati [Stuff Matters], trans. S. Ak (Istanbul: Domingo Yayinlari, 2019), 10, 23; Gilles Deleuze, Ampirizm
ve Oznellik [Empiricism and Subjectivity], trans. E. Erbay (Istanbul: Norgunk Yayinlari, 2016), 18—22; Mustafa Cemal, Hegel’in
Kayip Mantigi: “Nitelik—Nicelik—Ol¢ii” [Hegel’s Lost Logic: "Quality—Quantity—Measure"] (Istanbul: Belge Yayinlari, 2011), 5—
18; Seyyed Hossein Nasr, Bilgi ve Kutsal [Knowledge and the Sacred], trans. Y. Yasar (Istanbul: iz Yayincilik, 1999), 7-11; Thomas
S. Kuhn, Bilimsel Devrimlerin Yapisi [The Structure of Scientific Revolutions], trans. N. Kuyas (Istanbul: Akin Yayinevi, 2022),
105-118.
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subject identification is the manifestation of the law of existence: that subjective reality is not a field
of 'making-realising-positive engineering' where a relationship can be established on the basis of
deterministic causality, but a field of 'negative protection-subjective midwifery—attainment through
appropriate openness' where the cause is exclusively an invitation to spontaneous realisation on the
basis of freedom.?

The sensitivities regarding the difference in natura, expressed through the characteristics of
freedom and spontaneity in subjective reality, assume a compounded quality and significance when
the human being, who possesses the potential to be a conscious subject in holistic existence, is
concerned. In this respect, the realisations with the greatest spiritual depth and naivety in the realm
of subjective reality are the processes and relationships in which the subject of experience is the
human being, distinguished by an irrational ontology; the most sensitive among these is the learning-
based process of liberation that characterises the activation/mutation of human intelligence, and the
relationship of education, whichis an endinitself, serving as the conventional logistics of this process.
The dimension that distinguishes the relationship of education from other processes and
relationships where the subject of experience is human, is that while even the transcendent
relationship, which stands out with its spiritual depth, is an objective and distant one involving the
‘'other’; the relationship of education is exclusively a circular journey from the self to the self—in the
truest sense of the word—which occurs with full voluntariness, where the 'other' serves as a mirror of
existence for the awakening to oneself on the basis of catalytic resonance, and where
metric/measurable manifestations are of secondary importance as by-products rather than
objectives. What is startling, however, is that throughout the historical process, it is the relationship of
education that has most frequently drifted into industrial ventures subject to manipulative
behavioural engineering and the quest for measurable efficiency. The underlying causality of this
negative evolution is the conventional conception of the human being—driven by mind-patronaged
religious and secular educational traditions—which focuses on behaviour rather than consciousness;
the widespread conditioning that the human self, perceived as a tabula rasa, is a constructive object
to be externally shaped/determined/completed through fullintervention; and the external educational
initiative that has been absolutised by being assigned a magical mission. In particular, the reduction
of the human being—who alone possesses the potential to be a conscious subject with a dualistic
ontology in the physical-metaphysical / factual-spiritual / environment-centre dilemma—to a purely
physical-factual-environmental being by the secular educational tradition has resulted in the
transformation of the educational relationship into an industrial venture that operates entirely on an
input—-processing—output mechanism and has been drawn into the observatory of the quest for
measurable efficiency, accompanied by the rising culture of testing and performance evaluation.® The

2 Paul Feyerabend, Bilimin Tiranlgi [The Tyranny of Science], trans. B. Yildirim (Istanbul: Sel Yayinlari, 2015), 8-43; Kuhn, The
Structure of Scientific Revolutions, 105-117; Stathis Psillos, Nedensellik ve Aciklama [Causality and Explanation], trans. O. F.
Tekin (Ankara: Nobel Akademik Yayincilik, 2024), 120-168; Stephen Kern, Nedenselligin Kiiltirel Tarihi [A Cultural History of
Causality], trans. E. Ayhan (Istanbul: Metis Yayinlari, 2008), 12—39; Erzurumi, The Book of Gnosis, 217, 230; Ibn al-‘Arabi, The
Divine Manifestations, no. 1693/3; Guénon, The Multiple States of the Being, 12—22; Birgul, Causality in Averroes, 13-43; Yigit,
Hikmet ve lllet, 23-48; Hasan Akgiindiiz, Hurafe ve Gergek ikileminde E§itim [Education in the Dilemma of Superstition and
Reality] (Istanbul: Hayat Yayinlari, 2013), 34-59, 87-90; Martin Heidegger, Varlik ve Zaman [Being and Time], trans. K. Okten
(Istanbul: Alfa Yayinlari, 2020), 494-549; Deleuze, Empiricism and Subjectivity, 18-22; Cemal, Hegel’s Lost Logic, 5-18;
Brubaker, The Limits of Rationality, 16; Mendiyev, Introduction to Contemporary Epistemology, 22; William Barrett, irrasyonel
insan [Irrational Manl], trans. S. Ozer (Istanbul: Hece Yayinlari, 2016), 40-47; Radin, The Conscious Universe, 423-459; Taylor,
The Nature Book, 20-43; Miodownik, Stuff Matters, 10, 23.

3 William Barrett, irrasyonel insan [Irrational Man: A Study in Existential Philosophy], trans. S. Ozer (Istanbul: Hece Yayinlari,
2016), 40-47; Henri Bergson, Suurun Dogrudan Dogruya Verileri [Time and Free Will: An Essay on the Immediate Data of
Consciousness], trans. M. Tung (Istanbul: Dergah Yayinlari, 2017), 13, 22; Arthur Schopenhauer, istencin Ozgiirlii§ii Uzerine
[On the Freedom of the Will], trans. M. Séyler (Istanbul: Oteki Yayinlari, 2008), 6—43; Ibn Sina [Avicenna], Ahvdlii’n-Nefs [States
of the Soul] (Beirut, 1952), 28; Al-Ghazali, ihyd-u Ulimi’d-Din [The Revival of the Religious Sciences], vol. 4, trans. A. Serdaroglu
(Istanbul: Bedir Yayinlari, 1992), 237; ibrahim Hakki Erzurumi, Marifetnéme [The Book of Gnosis] (Istanbul, 1330 [1912]), 217,
230; Leslie Stevenson, David L. Haberman, Peter Matthews Wright, and Charlotte Witt, insan Dogasi Uzerine On Ug Teori
[Thirteen Theories of Human Nature], trans. D. Tanla (Istanbul: The Kitap, 2018), 109-132, 317-370; Lektorski, Nesne, Ozne,
Bilis, 5-13, 158; Dogan Ciiceloglu, insan ve Davranisi [Human and Behaviour] (Istanbul: Remzi Kitabevi, 2019), 434-471;
Clifford T. Morgan, Psikolojiye Giris [Introduction to Psychology], trans. S. Karakas and R. Eski (Ankara: Egitim Yayinevi, 2017),
185-193; Akgiindiiz, Hurafe ve Gergek ikileminde Egitim, 87-90, 107—-110, 146—149; Jean-Paul Sartre, Oznellik Nedir [What is
Subjectivity?], trans. i. Uysal (Istanbul: Can Yayinlari, 2018), 11-113; Eduard Spranger, insan Tipleri [Types of Men], trans. A.
Aydogan (Istanbul: iz Yayincilik, 2001), 6-13; Dale H. Schunk, O§renme Teorileri [Learning Theories], trans. M. Sahin (Ankara:
Nobel Akademik Yayincilik, 2015), 8; Takiyettin Mengiisoglu, insan Felsefesi [Philosophical Anthropology] (Istanbul: Dogu-Bati
Yayinlari, 2021), 97.
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manifestations characterising the resistance of human natura to this approach, which is afflicted with
the pathologies of mechanism and polarity, are the grave divergence angles appearing between
expectations and findings; in other words, the historical certification of education as the intervention
with the weakest transformative effect among various human processes.

In this article titled A Theoretical Analysis of the Quest for Measurable Efficiency in Education;
the 'meaninglessness' and 'impossibility' of approaching the learning-based process of intelligence
activation, which occurs through the law of freedom and spontaneity, and the relationship of
conventional education—much like manipulative industrial processes and relations—with a quest for
measurable efficiency are opened to discussion by being subjected to a theoretical analysis in the
light of educational experiences.

The Differing Natura of Production and Creation Relationships

The potential life energy belonging to the absolute plane of ultimate reality is transformed into
expression through individualities on the relative plane. In this context, the individual expression
mechanisms that form the womb for the movement of life energy are divided into two categories:
human-made objects or productive mechanisms isolated from nature, and nature-made living
phenomena or creative mechanisms whose roots extend into the depths of existence. The movement
in productive mechanisms, which characterizes the transformation of life energy from potential to
kinetic, corresponds to mechanical realization or mechanical existence; the movement in creative
mechanisms corresponds to natural and supernatural realization or subjective and spiritual
existence. The fundamental ontological units of energy movements that characterize the movement
of the individual within the whole to which they belong, in terms of mechanical and subjective
existence, are distinguished as the mechanical production relationship and the subjective and
spiritual creation relationship. The fundamental natural differences between the aforementioned
relationship axes are expressed in the following dichotomies: necessity-spontaneity / result-process
orientation / quantitative multiplicity-qualitative depth / rhythm-polarity / measurability-
immeasurability. *

1. In holistic existence, the most comprehensive natural difference that establishes a
reference point for the primary and secondary distinctions between different axes of relationship
manifests itself through the necessity-spontaneity dilemma. In this context, the characteristic of
realization of relationship as the fundamental ontological unit of mechanical and subjective existence
within human-made mechanisms; the linear movement of energy directed toward a defined purpose
from environment to environment on the basis of horizontal-necessity causality; the characteristic of
realization in subjective mechanisms, on the other hand, finds its expression in the simultaneous
circular movement of the same energy from center to periphery on the basis of vertical causality or
causation, governed by the laws of freedom and spontaneity beyond purpose. Similarly, the
resonance of any object with its own components, like the brake-car relationship, with different
objects, like the hammer-nail relationship, and finally with humans, like the human-computer
relationship, is an externally determined mechanical necessity relationship determined by necessary
causality. In contrast, the relationship between natural subjects is like that between an eagle and its wings,
resonating with its own internal components, and like that between a lion and a cheetah, resonating with
the other components of the whole to which it belongs. This relationship is based on synchronous
participation and spontaneity, forming a decisive, causeless, unconscious love relationship. Finally, like the
relationship between a human and their lungs, the resonance between a human and their own internal
components, and like the human-tree / human-cat / human-human relationship, is also a determinative,

4 Jean Baudrillard, Nesneler Sistemi [The System of Objects], trans. A. Adanir (Istanbul: Dogu-Bati Yayinlari, 2020), 6, 18;
Graham Harman, Nesne Yénelimli Ontoloji [Object-Oriented Ontology], trans. O. Karayemis (Istanbul: Entelekt Yayinlari, 2019),
8, 34; Deleuze, Empiricism and Subjectivity, 18-22; Cemal, Hegel’s Lost Logic, 5-18; Saffet Murat Tura, Madde ve Mana [Matter
and Meaning] (Istanbul: Metis Yayinlari, 2015), 256—-318; Trusted, Physics and Metaphysics, 158—183; Muhyiddin lbn al-‘Arabr,
Tecelliydt-1 ildhiyye [The Divine Manifestations], Siileymaniye Manuscript Library, Esad Efendi Collection, no. 1693/3;
Schopenhauer, The Doctrine of Logical Thought, 11-77; Brubaker, The Limits of Rationality, 16; Marian Stamp Dawkins,
Hayvanlarin Sessiz Diinyasi [Through Our Eyes Only? The Search for Animal Consciousness], trans. B. F. Baytok (Istanbul:
Cikolata Yayinlari, 2016), 28; Daniel Chamovitz, Bitkilerin Bildikleri [What a Plant Knows], trans. G. Koca (Istanbul: Metis
Yayinlari, 2019), 6-17; Taylor, The Nature Book, 20—43; Miodownik, Stuff Matters, 10, 23; Barrett, Irrational Man, 40-47;
Bergson, Time and Free Will, 13—22; Schopenhauer, On the Freedom of the Will, 6-43; Ibn Sina [Avicennal, Ahvdli’n-Nefs
[States of the Soul], 28-42.

27



A theoretical analysis of the quest for measurable efficiency in education

causeless, and ultimately conscious love relationship, perceived at different levels of awareness within the
same language of existence.®

2.The second natural difference between relationships formed by mechanical and subjective
mechanisms is expressed in the dilemma between result- and process-oriented approaches. In this
context, the relationship between objects and their internal components, such as the relationship
between a shirt and its collar; the relationship between objects, such as a charger and a phone; and
the relationship between humans and objects, such as the relationship between humans and
sculptures, which corresponds to the mechanism of functioning in nature; are result-oriented
exchanges and need-based production relationships aimed at exploitation and the completion of a
developmental entity through internalization, where the duality of ends and means is at stake.
Whereas natural subjects, like the tiger-eye relationship, establish relationships with their own
components and, like the field-seed relationship, with other natural subjects, and in the sense of
nature functioning through humans, humans establish relationships with natural subjects, like the
human-rose/human-eagle relationship, and with other humans, like the relationship between two
lovers; a process-oriented creative participation occurring among expansive individualities in which
the end is inherent in the beginning, a simultaneous opening based on externalizing one's potential by
reflecting it onto the other, and a love relationship beyond the ordinary. By its nature, the process of
the movement of life energy is existential and in the present moment, but its results are always
fictional and in the future.

Naturally, since there is a necessary causality in the relationships of necessity where the
journey is undertaken for the sake of the goal, a results-oriented perspective and the pursuit of
measurable efficiency are both necessary and valid. This is because every production mechanism, in
terms of its process dimension, exists not to attract noise but to produce in accordance with
recognized standards; in this respect, itis a valuable entity of merit or belonging due to the measurable
results and functionality it produces. Nature-made creative love mechanisms, on the other hand, are
genuine merit assets that exist solely to experience their own potential, deriving their value from their
existence rather than their function. For the reasons stated, the search for measurable results based
on pragmatic passion, in terms of the subjective existence of living phenomena and subjective
relationships, is both unnecessary and invalid. First and foremost, the subjective relationships
inherent in the journey toward the goal are circular realizations in themselves, requiring the focus of
attention to be on the process rather than the results of the relevant experience, as a series of atomic
leaps that contain their own outcome in each moment. ® On the other hand, in these relationships,
which are closed to examination, where the cause has a catalytic effect, the fact that the goals
constitute an obstacle to access and that the possible outcomes paradoxically manifest themselves
when expectations are exceeded shows that a result-oriented approach to any kind of subjective and
spiritual relationship is not only unnecessary but also invalid.

3. The third natural difference in production and creation relationships corresponds to the
dilemma of quantitative abundance and qualitative depth. In this vein, as the inevitable consequence
of result-orientedness, objects are pseudo-individualities that are valued in proportion to their
usefulness in the direction of their purpose of existence and the sustainability of the production
relationships they constitute—their frequency of repetition—and their numerical abundance, while

5 Mehmet Bayrakdar, Yunus Emre ve Ask Felsefesi [Yunus Emre and the Philosophy of Love] (Istanbul: insan Yayinlari, 2020),
14; ismail Yakit, Mevldné’da Ask Felsefesi [The Philosophy of Love in Rumi] (Istanbul: Otiiken Yayinlari, 2010), 26-35; Arthur
Schopenhauer, Askin Metafizigi [The Metaphysics of Love], trans. S. Hilav (Istanbul: Yapi Kredi Yayinlari, 2019), 3-28; Arda
Denkel, Anlam ve Nedensellik [Meaning and Causality] (Istanbul: Dogu-Bati Yayinlari, 2021), 18-63; Qadi Abd al-Jabbar,
Nedensellik Kitabi [The Book of Causality], trans. O. Demir (Istanbul: Klasik Yayinlari, 2020), 210-230; Psillos, Causality and
Explanation, 22-45; Kern, A Cultural History of Causality, 53-58; Birgiil, Causality in Averroes, 47-68; Yigit, Hikmet ve illet, 12—
53; Trusted, Physics and Metaphysics, 158—183; Schopenhauer, The Doctrine of Logical Thought, 11-77; Brubaker, The Limits
of Rationality, 16-43; Deleuze, Empiricism and Subjectivity, 18-22; Cemal, Hegel’s Lost Logic, 5-39; Ciiceloglu, Human and
Behaviour, 434—-471; Hakan Aytekin, insan iliskileri ve iletisim [Human Relations and Communication] (Ankara: Pegem
Akademi, 2024), 250-258.

6 lbn al-‘Arab, TecelliyGt-1 iléhiyye, no. 1693/3; Mehmet Bayrakdar, Yunus Emre ve Ask Felsefesi, 14; ismail Yakit, Mevldné’da
Ask Felsefesi, 26—35; imam Gazzali, ihyd-u Uldmi’d-Din, 18-19; ibrahim Hakki Erzurumi, Marifetndme, 217, 293, 445; Gilles
Deleuze, Ampirizm ve Oznellik, 2-8; Leslie Stevenson et al., insan Dogasi Uzerine On Ug Teori, 109-132, 317-370; Lektorski,
Nesne, Ozne, Bilis, 5-13; Abraham H. Maslow, insan Olmanin Psikolojisi, cev. O. Giindiiz (istanbul: Kuraldisi Yayinlari, 2019),
225-235; Jean Baudrillard, Nesneler Sistemi, 6, 18; Mahmut Kayar, Uretim ve Verimlilik (istanbul: Ekin Yayinlari, 2012), 200~
220; Schopenhauer, Mantiksal Diisiince Doktrini, 11-77; Brubaker, Rasyonalitenin Sinirlari, 16-47.
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becoming worthless in proportion to the decrease in sequential mathematical data. However, creative
relationships that occur with the laws of simultaneity and spontaneity, and the mechanisms that form
the womb for these relationships, as expressed in the proposition that there is no mathematics of
creativity, are genuine individualities that correspond to one in a thousand on the basis of infinite
expansion in the moment and at the point, rather than differentiation in sustainability and outcome
statistics, and that the moment is infinity, distinguished by the qualitative depth of the process and
the value of orgasmic satisfaction. However, the relationships of creation that occur through the laws
of simultaneity and spontaneity, and the mechanisms that form the womb for these relationships; as
expressed in the proposition that there is no mathematics of creativity, are not based on sustainability
and differentiation in outcome statistics, but rather on the basis of becoming infinite in the moment
and at the point, where one corresponds to a thousand, and the moment is infinity, genuine
individualities distinguished by the qualitative depth of the process and the value of orgasmic
satisfaction. Because while multiplicity means multiplicity in the world of objects, in the world of
subjects, multiplicity mostly means absence, and the search for repetition frequency and
sustainability—in the context of spontaneity and interference with freedom—has brought about
energetic decay and a loss of qualitative depth in relationships.’

4. The rhythm-polarity dilemma is another segment of the natural difference between
production and creation relationships. Production relations specific to objects operating on an
experimental mechanism basis, focused on results, are rhythmic; they are considered successful if
the outputs meet expectations and unsuccessful if they do not. Creation relations specific to
subjects, which are the essence of existential experiences, are polar manifestations crystallized by
different qualitative expressions that are free from results and have no value hierarchy between them.
Aclear example of this is that, in contrast to television being considered successful for its functionality
and unsuccessful for its lack of functionality, living phenomena such as apple trees, sheep, and
humans give birth to polar and ultimately waste-free realizations, which are different and paradoxical
expressions of negativity manifesting for the sake of positivity. For example, the paradoxical
manifestations of an apple tree bearing fruit or not, a sheep giving milk or not, and finally, a human
working or not, are manifestations that are part of a set of different qualitative expressions that
characterize the polarity of movement-stillness in the existence of the relevant subjective individuality,
with no difference in value between them.?

5. The measurability-immeasurability dilemma is another natural difference that constitutes
the synthesis of the ontological differences outlined in the previous four points between mechanical
production and subjective creation. In this context, it should be emphasized that mind-designed
objects and hegemonic production relations are, in terms of their purpose-process-result
dimensions, entirely rational, logically secure, highly visible, and maximally measurable and
manageable through direct and indirect methods. Indeed, it goes without saying that a textile-
producing machine, with its defined purpose, its controllable operation at every moment and point,
and finally its empirical outputs that are amenable to the pursuit of measurable efficiency based on
necessary causality, is completely at peace with the culture of rationality and utilitarianism of modern
times. However, when it comes to living phenomena and creative relationships, sequential
characteristics are, in a sense, reversed. This is because natural design subjects and subjective
relationships are phenomena that are entirely independent realities and mysteries, characterized by
paradoxical naturalness without logical security, whose irrationality in every dimension exceeds their
rationality, and whose visibility, measurability, and manageability are minimal, favoring ontological

7 Deleuze, Ampirizm ve Oznellik, 2—8; René Guénon, Niceligin Egemenligi ve Cagin Alametleri, gev. M. Kanik (istanbul: insan
Yayinlari, 2020), 23-46; Robert Frager, Kalp, Nefis, Ruh, cev. i. Kapaklikaya (istanbul: Sufi Kitap Yayinlari, 2018), 18; A. Turgut,
Akil Ask ve Otesi (istanbul: Kapi Yayinlari, 2018), 28; Akgiindiiz, Hurafe ve Gergek ikileminde Egitim, 59—100; lbn al-‘Arabr,
TecelliyGt-1 ilGhiyye, no. 1693/3; Lektorski, Nesne, Ozne, Bilis, 5-13; David Kelley ve Tom Kelley, Yaratici Ozgiiven, gev. P.
Sengozer (istanbul: Optimist Yayinlari, 2014), 66—102; Kayar, Uretim ve Verimlilik, 200-220.

8 imam Gazzali, Tehdfiitii’l-Feldsife (Kahire, 1972), 28-33; Ibn al-‘Arabi, Tecelliydt-1 ilGhiyye, no. 1693/3; F. Yigit, Hikmet ve illet,
12-53; M. Fatih Birgiil, bn-i Riisd’de Nedensellik, 47—-68; Kadi Abdiilcebbar, Nedensellik Kitabi, 210-230; Akgiindiiz, Hurafe ve
Gergek Ikileminde Egitim, 34-59, 87-90, 146-149; William Barrett, irrasyonel insan, 40—-47; Radin, Bilingli Evren, 423—459;
Chamovitz, Bitkilerin Bildikleri, 17-23; Dawkins, Hayvanlarin Sessiz Diinyasi, 9-28; Taylor, Doga Kitabi, 20—43; Miodownik,
Esyanin Tabiati, 10, 23; Martin Heidegger, Varlik ve Zaman, 494-549; Deleuze, Ampirizm ve Oznellik, 18-22; Cemal, Hegel’in
Kayip Mantigi, 5-18; Dogan Ciiceloglu, insan ve Davranisi, 434-471; Clifford T. Morgan, Psikolojiye Giris, 185-193; Leslie
Stevenson et al., Insan Dogasi Uzerine On Ug Teori, 109-132, 317-370; Lektorski, Nesne, Ozne, Bilis, 5-13; Deleuze, Ampirizm
ve Oznellik, 2—-80; Maslow, insan Olmanin Psikolojisi, 225-235.
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clarity over mathematical-logical precision. ° However, the subjective existence of phenomena living
like cypress trees, honeybees, and humans are partially visible, measurable, and manageable
relationship patterns or processes on the environmental/operational plane. But the cypress tree is
greater than the cypress tree, the honeybee is greater than the honeybee, and the human is greater
than the human. Consequently, there is no possibility of making the dimensions of purpose-process-
result visible, measurable, and manageable by entering every spiritual language at the center of the
irrational metaphysics of these natural and supernatural subjects. For example, a human being's
existential experience is a holistic realization that occurs through the synchronization of body, mind,
heart, and consciousness, and has physical, subjective, and existential manifestations, respectively.
However, when approached with a culture of rationality and utilitarianism, it is inevitable to conclude
that this existential experience is a completely chaotic and seemingly useless phenomenon with
minimal measurable efficiency.

The Delicate Spiritual Natura of Educational Relationships

The subjective-spiritual climate of relationships—characterised by spontaneity, process-
orientation, qualitative depth, polarity, and unmeasurability, which define the existence of subjects as
free nature-made individualities—ascends to a different dimension and assumes a more delicate and
fragile form when concerning relationships where the subject of experience is human. This is because
the authentic natura of natural subjects, who exist within a 'mind of mindlessness' but remain
unaware of their state, cannot be corrupted by any intervention other than incidental manipulations
such as domestication; any external enticement encountered is repelled through unconscious
responses based on innate freedom or the self-preservation reflex of reality, resulting in a return to the
line of fidelity to natura.™

However, the same natural protection against the degeneration of natura does not apply to
supernatural subjects capable of being imbued with external reason—that is, those who develop a
mind. Indeed, every human being faces the condition of 'falsification’ drifting towards a point of
infidelity to their natura through mental external enticements. If the individual can assimilate the
culture bestowed upon them, they may grow into a conscious freedom attained through spiritual
awakening, based on insightful, unique, and conscious responses, and into a peerless individuality at
peace with their natura. Conversely, in the event of an evolutionary blockage due to identification with
culture, it becomes inevitable for them to settle for a robotic reaction profile—surpassing even
organismic existence in its predictability—and face the fate of being 'returned unopened'. Amongst
living phenomena, the aforementioned polarity of falsification—-realisation, unique to the mutation of
the human self, elevates the spiritual depth and delicacy of the relationships characterising human
existence to the highest point through the distinction of consciousness. In a sense, the natura of the
human being, susceptible to external enticements, marks both their fragility and misfortune, as well
as their greatness and potential to evolve into conscious harmony with their authentic natura.™

For these same reasons, in the context of elevating the human from a robotic reaction profile
to the consciousness of being the master of one’s own destiny, the process of learning-based
intelligence activation and the relationship of education—serving as the external logistics of this
process—emerge as the most strategic axes of relationship amongst all human-subjected

9 Tura, Madde ve Mana, 256-318; Ibn al-‘Arabi, Tecelliydt-1 lldhiyye, no. 1693/3; Dawkins, Hayvanlarin Sessiz Diinyasi, 28, 36;
Chamovitz, Bitkilerin Bildikleri, 6—17; William Barrett, irrasyonel insan, 40-47; Henri Bergson, Suurun Dodrudan Dodruya
Verileri, 13, 22; Jean-Paul Sartre, Oznellik Nedir, 11-113; imam Gazzali, ihyd-u Ulimi’d-Din, 1:237; Akgiindiiz, Hurafe ve Gergek
ikileminde Egitim, 87-90, 145-148; Schopenhauer, istencin OzgiirliiGi Uzerine, 6-43; ibn Sina, Ahvédlii’n-Nefs, 28—43; ibrahim
Hakki Erzurumi, Marifetndme, 217, 230; Paul Lockhart, Olciim, Gergeklik ve Hayal Giicii, Cev: Ebru Kili¢ (Ankara: TUBITAK
Yayinlar, 2024), 329-330.
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Gazzali, [hyd-u Uldmi’d-Din, 1:237; Akgiindiiz, Hurafe ve Gergek ikileminde Egitim, 87-90, 145-149; Stevenson et al., insan
Dogasi Uzerine On Ug Teori, 109-132, 317-370; Mengiisoglu, insan Felsefesi, 97; Maslow, insan Olmanin Psikolojisi, 225—235;
Heidegger, Varlik ve Zaman, 494-549; Barrett, irrasyonel insan, 40-47; Bergson, Suurun Dogrudan Dogruya Verileri, 13, 22;
Schopenhauer, istencin Ozgiirliigii Uzerine, 6—43; Ciiceloglu, insan ve Davranisi, 434—471; Morgan, Psikolojiye Giris, 185—193;
Sartre, Oznellik Nedir, 11-113; Schunk, Ogrenme Teorileri, 8; Noddings, Egitim Felsefesi, 43—60, 122—131; Cetin Veysel,
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interactions in terms of their spiritual depth and delicacy. These features of a delicate spiritual natura,
which distinguish educational relationships within the pattern of interactions characterising human
existence, can be expounded as complementary points as follows:

Education as the freest relationship governed by the law of spontaneity

The condition for the existence and continuity of subjective individualities, whose presence
extends into the depths of existence, is integration with the whole—unconsciously for natural
subjects, and consciously for supernatural subjects. The ontological reference for the potential of
conscious integration unique to humans is expressed in the possibility of hierarchical resonance
between the different intelligence faculties immanent and transcendent within the human being and
the existential layers of holistic reality. Proceeding from this, it may be asserted that intelligence, in its
essence, is not acomponent of the human self butits encompasser; itis a metaphysical phenomenon
belonging to the whole and in constant reflection from the absolute to the relative. What is meant by
the activation of the transcendent quality of being in question is the contact of the factual self with the
light of intelligence reflecting from the absolute, and the possibility of the human being mutating into
a conscious unity with the whole to which they belong. The transformation of this potential into
kinetics occurs through conscious learnings that characterise the human being's growth from a
causal engagement—where they are the product of life—to an uncaused freedom—where they are
the artisan of life—in the sense of self-birthing.

Correspondingly, the relationship of education distinguishes itself as an external 'touch' that
triggers this same process of learning-based intelligence activation. Within the framework of these
sequential observations, intelligence activation—which results in the human being's integration with
the whole and its components—is a holistic process occurring spontaneously through the
simultaneous and synchronised operation of the eyes of 'reason, heart, and being' within the depths
of 'knowing, tasting, and becoming' of the human self. The exchange of rational information, which
corresponds to the first step of the educational relationship and appears determinative, is not the
target of this holistic realisation of an irrational and metaphysical character; rather, it is a necessary
but insufficient phase to be transcended, limited to the activation of the eye of reason at the level of
knowing. Otherwise, authentic intelligence activation becomes possible through existential
transformation in the depth of thoughtless and doubtless perception after the information-based,
'‘thought-filled' pseudo-perception is surpassed. In other words, it finds expression in the vertical
mutation of a conceptual approach to reality into an existential experience.

These indicated planes of thoughtless and doubtless perception—pertaining to existential
transformation or transformative learning—inevitably require the educational relationship to
transcend the level of a determinative relationship exclusive to the transfer of rational information
from mind to mind, and to reach anirrational and spiritual inclusivity from 'being to being' that touches
the vital essence of the human. This is because the condition for rational information—imbued into
the human mind by external education to serve as a figure for internal wisdom—to provoke existential
transformation and subjective awakening, is for the master (whose teaching is his being) to touch the
student’s heart in an energetic context and to create a climate for spontaneous participation in the
process on the basis of simultaneity. In this respect, the master is merely the gateway opening to
reality. By nature, a gateway cannot carry a person from one point to another; only if the heart is
opened can the individual be liberated from the false through sincerity and spontaneity and come into
contact with the real.

To reaffirm, education focused on human intelligence is not a relationship of 'realisation’ or
'positive engineering' possessing a technical profile governed by deterministic necessity (where, like
the fire-wood relationship, the result must emerge if the cause is present); rather, it is a proactive
relationship based on creating a climate for spontaneous learning, 'subjective midwifery, and
'negative protection' Much like the listener’s spontaneous participation with the musician, it is an
interaction where the section perceived as determinative opens the door to the section being lived, or
where the cause assumes the quality of an invitation. Any coercion applied to this relationship, which
relies on full voluntariness and simultaneity, brings about the corruption of the relationship and
unforeseen results due to the law of inverse effect. Ultimately, the world of objects is a realm of
existence where causal necessity prevails, whereas the world of subjects is one where the
relationship of simultaneity and spontaneity is valid. As expressed in the proposition that "intelligence
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blossoms in freedom," since consciousness—as the ultimate fruit of nature—is the most delicate and
transcendent quality of being, the learning process and educational relationship directly associated
with it must be the interactions with the highest value of freedom and spontaneity, upon which no
shadow of manipulation falls.?

Education as a processual relationship where the journey-target duality is transcended

Subjective individualities are not developmental entities to which additions and subtractions
are made through external relations; rather, they are unfolding beings, complete at a seminal level,
where said potential converts into kinetics through subjective existence and relationships—that is,
the seminal energy expands into its factual mould. In this context, subjective relationships are not
supplementary linear relations that transfer quality, but simultaneous relationships of opening, being
ends in themselves, which mediate the awakening of that which was complete at the outset to its own
completeness. This distinction in natura assumes a conscious character in human processes and
reaches its maximum level in the educational relationship centred on intelligence. For intelligence, as
the metaphysical encompasser of the human self like every subjective quality belonging to the whole,
is not an object of attainment but a transcendent attribute of being to be discovered.

Consequently, the educational relationship is not a production relationship aimed at the
invention of a non-existent object, but a creative discovery relationship aimed at triggering a subjective
awakening to the potential wisdom present from the start. In other words, rather than being a
mediocre relationship of need where cause and effect are bifurcated or where the result lies outside
itself, education is a process-oriented relationship of love that begins and ends in itself, nourished by
the exhilaration of self-discovery. Indeed, every relationship the human establishes with the external
world is ajourney of self-discovery through the 'other’, whose feminine pole resides within the human.
However, in such relationships, there is a target-oriented flow where the 'other' is more prominent and
which is implicitly determined by fear. Conversely, learning-based intelligence activation and the
educational relationship manifest as a purely internal journey fed by the joy of self-birthing and the
exhilaration of discovery, where the 'other' and external results fade entirely, and the compass is
turned exclusively towards subjectivity.®

Education as a relationship where qualitative depth makes the difference

The world of objects is a realm of different phenomena where quantity determines quality,
whereas the world of subjects is one where quality determines quantity. Naturally, industrial facts and
concepts typical of industrial production relationships based on creating non-existent qualities—
such as sustainability, frequency of operation, and numerical multiplicity of results—possess no
ontological equivalent in the sphere of creative relationships aimed at discovering existing quality and
express no meaning. This observation becomes even more significant concerning the learning-based
intelligence activation process and educational relationship, characterised by spiritual depth and
naivety.

In this vein, primarily the discovery of internal wisdom as a transcendent quality belonging to
the whole is, by its natura, an atomic realisation negatively related to time. Hence, the decisive factor
here is not the temporal volume of the operation but its compatibility with human natura and its
energetic intensity. Furthermore, contrary to production relationships, there is an inversely
proportional resonance between the number of operations and the result in creative discovery

12 Konevi, Tasavvuf Metafizigi, 13; Frager, Kalp, Nefis, Ruh, 18; Turgut, Akil Ask ve Otesi, 28—33; Stevenson et al., insan Dogasi
Uzerine On Ug Teori, 109-132, 317-370; ibni¥'|-‘Arabi, Tecelliyét-1 ilGhiyye, Sileymaniye Ktp., Esad Efendi, no. 1693/3;
Bayrakdar, Yunus Emre ve Ask Felsefesi, 14; Yakit, Mevlénd’da Ask Felsefesi, 26—35; ibn Sina, Ahvdlii’n-Nefs, 28; Akgiindiiz,
Hurafe ve Gergek ikileminde Egitim, 59—100, 107—110, 164—180; ibrahim Hakki Erzurumi, Marifetnéme, 19-42; Schopenhauer,
istencin Ozgiirliigii Uzerine, 6-43; Theodore Roszak, Bilincin Evrimi, Cev. B. Muhip, (istanbul: insan Yayinlari, 2015), 30-67;
Antti Revonsuo, Biling: Oznelligin Bilimi, Cev. S. Degirmenci, (istanbul: Kiire Yayinlari, 2016), 12; Daniel Dennett, Biling
Aciklaniyor, Cev. S. Kibar, (istanbul: Alfa Yayinlari, 2017), 2-17; Schunk, Ogrenme Teorileri, 8—23.

13 Frager, Kalp, Nefis, Ruh, 18; Turgut, Akil Ask ve Otesi, 28; Akgiindiiz, Hurafe ve Gergek ikileminde Egitim, 59-100; Konevi,
Tasavvuf Metafizigi, 13; Roszak, Bilincin Evrimi, 30-67; Revonsuo, Biling: Oznelligin Bilimi, 12; Dennett, Biling Agiklaniyor, 2—
17; Stevenson et al., insan Dogasi Uzerine On Ug Teori, 109-132, 317-370; Bayrakdar, Yunus Emre ve Ask Felsefesi, 14; Yakit,
Mevldnd’da Ask Felsefesi, 26—35; Erzurumi, Marifetndme, 217, 293, 445.
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relationships. For in this process, what matters is not the repetition of the operation but the depth of
penetration of the particular 'touch' that triggers the awakening of intelligence.

Onthe other hand, in creative discovery relationships directed towards internal wisdom, there
is no possibility of quantifying the awakening to transcendent intelligence—which is not a component
of the self—or the transformation of awareness. The manifestations characterising said Gestalt
transformation are not the necessary results in an 'overflowing' mode of the same relationship, but
secondary by-products in a 'spontaneous radiance' mode. In the final analysis, in educational
relationships where the significant factor is not the factual quantity of experience but the qualitative
awareness transformation it induces in the consciousness of the experiencer, the numerical
multiplicity of behavioural outputs remains irrelevant. Like other creative discovery relationships
between subjective individualities, the vital essence and qualitative depth of the educational
experience come to the fore, rather than its performativity or mathematics in the dimensions of
purpose-process-result.’

Education as a relationship governed by the law of polarity

Subjective individualities—entities of love with the potential to evolve into a unique language
of existence by flourishing upon their own roots—cannot be reduced to personalised entities of need
subject to an external ideology like objects. This is because the ability of subjective individualities to
be themselves as 'equally unique realities' is the greatest wealth compatible with ontological justice.
These characteristics describing every subjective individuality reach their zenith with the distinction
of consciousness in the holistic presence of the human.

In this vein, the educational relationship, where the subject of experience is human, is not a
rhythmical one aiming to alter or personalise the human—who possesses the quality of a natural
primary reality—according to a quality consistent with social ideology as a manufactured secondary
reality; instead, it is a relationship consistent with the law of polarity that creates a climate for every
human, whose category is themselves, to flourish upon their roots with unconditional trust and which
assimilates paradoxical manifestations. The ontological reference for this relationship climate is the
reality that no blossoming in human existence is, by its natura, evil or worthless; rather, the desired is
always hidden behind the undesired. Within the human self, if the undesired manifestation is
suppressed by an ideological attitude engaged with a defined quality determined by doubt, the
desired quality will likewise evaporate. In the face of such a situation, the distinguishing quality of an
educational relationship compatible with human natura is to create a climate of love for every
human—who possesses the potential for waste-free processing in terms of different qualitative
manifestations overflowing spontaneously—to grow into their unique individuality upon their own
roots, thereby performing 'gardening' in a proactive sense."®

Education as the most limited relationship in visibility and measurability

Living phenomena, possessing a dualistic ontology with their independent reality
(metaphysics) and relative reality (physics), are authentic individualities whose qualitative inclusivity
increases as one moves from their physical environment towards their metaphysical centre, while
their quantitative visibility and measurability decrease accordingly. Correspondingly, the fading of the
gualitative encompasser and the growth of the quantitative scope in living phenomena is an indicator

14 Gazzali, ihyd-u Uldmi’d-Din, 1:237; Akgindiiz, Hurafe ve Gergek Ikileminde E§itim, 59-100, 145-148; Erzurumi,
Marifetndme, 217, 293, 445; ibrahim Hakki Erzurumi, insaniyet-i Kdmile (istanbul, 1339), 13-29; Bayrakdar, Yunus Emre ve Ask
Felsefesi, 14—46; Yakit, Mevldnda’da Ask Felsefesi, 26—35; Konevi, Tasavvuf Metafizigi, 13; Frager, Kalp, Nefis, Ruh, 18; Turgut,
Akil Ask ve Otesi, 28; Schopenhauer, istencin Ozgiirliigii Uzerine, 6-43; ibn Sina, Ahvéli’n-Nefs, 28; Stevenson et al., insan
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13, 22; Schopenhauer, istencin Ozgiirliigii Uzerine, 6—43; Erzurumi, Marifetndme, 217-221; Akgiindiiz, Hurafe ve Gergek
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of alienation from natura and falsification. These characteristics defining the authentic natura of
subjectivity can climb to the upper limit in the human being who has the potential to be a conscious
subject.

The ontological reference for this possibility is the potential of every human whose
consciousness expands to the whole to evolve into a vision of a 'macro-cosmos' or 'integrated being),
encompassing all existence with their metaphysics while shrinking in terms of their visible and
measurable performativity, which serves as a mere shell within the unity of being. In this context,
relationships where the subject of experience is human—and particularly the educational
relationship focused on consciousness—manifest as the smallestirrational and 'useless' movements
of life energy in terms of their secondary physical reality and particularly their outputs inclined towards
the quest for measurable efficiency, despite being the greatest in their primary metaphysical reality.

Because the educational relationship proceeding 'from being to being' is the only relationship
profile capable of directing itself towards the metaphysical possibilities of the human with an
unexpressed existential vision beyond its defined purposes, it can penetrate the spiritual depths of the
human self beyond measurement and encompass spiritual leaps beyond measurement, exceeding
its determinative start focused on the mind and its measurable kinetic-mental behavioural outputs. A
more concise expression of this profile is that education, which appears empty and useless in terms
of measurable efficiency, is ironically the 'fullest’ relationship as the source of all benefits.'®

The Traditional Educational Profile Afflicted by the Culture of Rationality and
Utilitarianism

One of the insurmountable values of religious education is its theoretical emphasis on the
power of spirituality to unilaterally determine factualness within the human’s existential integrity."’
Nevertheless, on an operational plane, the common approach of traditional education—comprising
both its religious and secular segments—is restricted to a perspective of behavioural engineering.'®
This perspective operates through an input-processing-output mechanism and a construction
process of mind-patronaged factual selves, predicated upon the identification of consciousness with
information, assuming that one shall exist only to the extent that one knows. In this vein, the

16 Yigit, Hikmet ve lllet, 123—175; Sartre, Oznellik Nedir, 11-113; Tura, Madde ve Mana, 116-178; Erzurumi, Marifetnéme
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Mevlénd’da Ask Felsefesi, 26-35; Konevi, Tasavvuf Metafizigi, 13; Frager, Kalp, Nefis, Ruh, 18; Turgut, Akil Ask ve Otesi, 28;
Schopenhauer, istencin Ozgiirliigii Uzerine, 6—43; ibn Sina, Ahvdlii’n-Nefs, 28; Ciiceloglu, insan ve Davranisi, 434—-471; Morgan,
Psikolojiye Giris, 185—193; Akgiindiiz, Hurafe ve Gercek ikileminde Egitim, 146—149; Lockhart, Olciim, Gergeklik ve Hayal Giici,
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(istanbul: Klasik Yayinlar, 2012), 131-134, 163-191; Hasan Akgiindiiz, Tarihi Gelisim icinde Medreseler ve Universiteler
(Diyarbakir, 1998), 44-53, 200-206.
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2013), 91-189; Bertrand Russell, Toplumsal Yeniden insanin ilkeleri, cev. T. Dogan ve S. Duran (istanbul: BGST Yayinlari, 2015),
13-22; Selim Kilig, Benligin insasi (istanbul: insan Yayinlari, 2019), 28; ismail Tiizel, Kimlik insasi ve Modernizm (istanbul: Ak¢ag
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theoretical and operational deviations that serve as mutual references within the authentic natura of
learning-based intelligence activation and the educational relationship can be expounded as follows:

Mechanical education relationship subject to deterministic causality

In the context of potential human realisation and conscious integration with the whole, the
theoretical premise of religious education points to a process of intelligence activation based on
existential experience and spontaneity. This corresponds to the hierarchy of natural-cultural-
transcendent selves and the resonance between the logic-heart-being faculties of human intelligence
and the information-wisdom polarity across the factual-subjective-transcendent layers of holistic
reality. The fracture of this trust-based approach—which relies on direct contact with holistic reality—
through faith dogmatism has resulted in the evolution of this 'being-to-being' process into a
deterministic and mind-patronaged scholastic educational language, tethered to a mechanism of
indirect contact with reality through religious information based on doubt. Similarly, the secular
approach, which developed as a reaction to the religious one and confined holistic reality and human
existence to factualness based on the premise that "matter is primary and the soul an illusion,"
inevitably gave birth to a deterministic educational language and relationship from mind to mind. In
this secular "Trojan horse," consciousness is reduced to an imitation of information from the outset.
In the final analysis, traditional education in both its versions has ceased to be a relationship of
proactive invitation to spontaneous intelligence activation; instead, it has drifted into a relationship of
positive mental programming and fully interventionist mechanical behavioural engineering subject to
deterministic causality. This shift takes as its reference religious or scientific information upon a tabula
rasa, assumed to be formed by the suppression of the natural self in a sophisticated warfare against
human natura.™

Mediocre education relationship where the journey is undertaken for the sake of a target

Education, which is a process-oriented creative relationship aimed at the discovery of the
individuality embedded within the human’s holistic presence, has become—within the traditional
approach—a result-oriented production relationship based on exchange and need, aimed at
constructing a non-existent self for the human reduced to an object of education. This is because the
common paradigm of religious and secular education is the realisation of a result-oriented journey
from 'what is' to 'what ought to be' In this approach, where intelligence is perceived as an object of
attainment consisting of accumulated information and the self as a structure of behaviours woven
according to religious or scientific predispositions, the circular relationship of love—characterised by
its existential vision and being an end in itself—has inevitably drifted into a profile of a linear and
mediocre relationship of need where the result lies outside the process. Ultimately, the calcified
profile of the educational relationship characterising the traditional approach across centuries finds
its expression in a production mechanism. This mechanism aims to transform living phenomena into
epiphenomena lacking an ontological basis by alienating the human—who enters the realm of
existence with a natural self—from their authentic natura in favour of a social-conforming cultural
self.?°

19 John Locke, insan Anligi Uzerine Bir Deneme, gev. Vehbi Hacikadiroglu (istanbul: Kabalci Yayinevi, 2020), 19; Noddings, Egitim
Felsefesi, 43—-60, 122—-131, 151-177; Kiken, Yeni ve Yakingadda Egitim, 690-709; Takiyettin Menglisoglu, Felsefeye Giris
(istanbul: Dogu-Bati, 2013), 262-278; Akgiindiiz, Klasik D6nem Osmanli Medrese Sistemi (1997), 107-149; Akgiindiiz, Hurafe
ve Gergek ikileminde Egitim (2013), 87-99, 107-110, 164-180; Akgiindiiz, Tarihi Gelisim Icinde Medreseler ve Universiteler
(1998), 44-53, 200-206; Ozmon ve Craver, Philosophical Foundations of Education, 119—-158, 206-210; Dewey, Deneyim ve
Egitim, 7-35; Sénmez, EGitim Felsefesi, 41-56, 90-121; Gutek, Egitime Felsefi ve ideolojik Yaklasimlar, 91-124; Aytag, Cagdas
Egitim Akimlari (2019), 83—135; Diindar, ed., Egitimde Bilim Teorisi, 9-47, 177-215; Skinner, ed., Cagdas Temel Kuramlar, 7—
36; Schunk, Ogrenme Teorileri, 8; Russell, Toplumsal Yeniden insanin ilkeleri, 13-22; Kili, Benligin insasi, 28; Tiizel, Kimlik insasi
ve Modernizm, 37; Veysel, Nesnelesme ve Ozgiirlesme Uzerine, 5-19.

20 Ozmon ve Craver, Philosophical Foundations of Education, 119-158; Akgiindiiz, Hurafe ve Gergek ikileminde Egitim (2013),
87-99, 107-110, 164-180; Akglinduiz, Klasik Dénem Osmanli Medrese Sistemi (1997), 107-149; Akglindiiz, Tarihi Gelisim
icinde Medreseler ve Universiteler (1998), 44-53, 200-206; Erzurumi, Marifetndme (1330), 278-280; Makdisi, Ortacag’da
Yiiksekégretim, 131-139; Noddings, Egitim Felsefesi, 23—-43, 61-85, 151-177; Kiiken, Yeni ve Yakingagda Egitim, 690-709;
Kemal Aytag, Avrupa Egitim Tarihi (Ankara: Dogu-Bati Yayinlari, 2018), 13-45; Gutek, Egitime Felsefi ve ideolojik Yaklasimlar,
91-124, 333-352; Erglin, Egitim Felsefesi, 19-117, 135-139; Dewey, Deneyim ve Egitim, 7-35; Sonmez, Egitim Felsefesi, 41—
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Industrial education relationship valued by the mathematics of experience

The drift of the creative discovery relationship—which is by natura love-based and process-
oriented—into a fear-based and result-oriented production relationship within the traditional
approach has resulted in attention being directed towards factual mathematics and quantity on the
purpose-process-result plane, rather than the vital essence and qualitative depth of the educational
experience. In this vein, the rising values of religious and secular education, nourished by the
paradigm of 'construction, have become the sustainability of the relationship, the frequency of
operation, and the numerical multiplicity of exclusively measurable kinetic-mental-emotional
behavioural outputs. Within the context of religious and secular educational experiences, the
emphasis placed upon the time component of academic life, the frequency of structured educational
interactions, and schooling statistics regarding those who have completed various educational
stages—alongside national/international comparison and competition moves based on these
numerical values—serves as a clear example of a culture of glorification regarding quantitative
multiplicity and expansion, where numbers are substituted for the individual.'

Rhythmical education relationship afflicted by quality dogmatism

The educational relationship, which, by virtue of its existential vision and based on the law of
polarity, should create a climate for a human development consistent with natura rather than
ideology, has evolved into a rhythmical relationship. Within the context of religious and secular
ideological manipulation, it is deemed successful only to the extent that it can construct a self subject
to external accreditation, and unsuccessful otherwise. In this regard, the principle of 'moving from the
child' and the rhetoric of human-centred education, frequently voiced particularly in secular circles,
have failed to transcend textbook considerations, save for a few symbolic and limited practical
attempts. According to implicit acceptance and widespread practice, the sole value assigned to the
human reduced to an object of education is to be programmed as predictable average personalities
and standard industrial products—presented for the approval and employment of religious or secular
communities. This is achieved through ornate rhetorics such as 'talent management, where every
individual is shaped according to a defined religious or secular 'acceptable quality, representing
hypothesis rather than reality. This approach creates the impression of comprehensive talent
manipulation and a mass-scale slaughter of talent—akin to a rose mutating into a thorn when
forbidden from blossoming—aiming to transform a living phenomenon, naturally adapted to
uncaused and conscious expression through different qualitative manifestations, into so-called
'qualified human capital' personalised according to socio-cultural and socio-economic
requirements, supported particularly by ideological historiography and education. The historical
provision of this same drift, which has relegated traditional educational institutions to the status of
market suppliers, finds expression in the meticulous control of parameters such as attainments and
outputs through periodic testing, as well as the implementation of programmes designed to reinforce
'‘customer satisfaction' as embodied in religious and secular manuals, subject to rigid production
timing.?

56, 90-121; Aytag, Caddas Egitim Akimlari (2019), 83—135; Ozden, Egitimde Yeni Degerler, 91-189; Russell, Toplumsal Yeniden
insanin ilkeleri, 13-22; Kilig, Benligin insasi, 28; Tiizel, Kimlik insasi ve Modernizm, 37; Akgiindiiz, “Geleneksel Yaklasimin Ahlak
Egitimi Dilemmasina Dair Kuramsal Bir Cozimleme,” 130-150.
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Education relationship inclined towards visibility and measurable efficiency

The educational relationship, which, through its authentic natura proceeding from 'being to
being', possesses a vital essence characterised by maximal invisibility and unmeasurability, has
evolved—within the traditional approach—into a relationship profile with the highest visibility and
measurability, operating from mind to mind on a performative basis due to its severance from its
metaphysical context. Undoubtedly, every realisation concerning the human and the human as a
subject of experience possesses both a metaphysical centre and a physical periphery in terms of
purpose-process-result. What must be reaffirmed here is that within the educational relationship—
which, among various human realisations, possesses the greatest metaphysics and the most limited
physics—the glorification of visibility and measurable efficiency has occurred exclusively through
performativity. This is situated within the triangle of variable knowledge-skills-attitudes governed by
the mind, while disregarding the metaphysical centre that governs the mind and the spiritual leaps
that create qualitative difference. The historical indicators of this drift in the traditional approach are
concrete: the exam-centric educational language reinforced in modern times by the flurry of profit-
oriented private schooling, the conception of merit based on documented 'knowing-doing'
performativity linked to examinations, the tethering of horizontal-vertical status mobility in social
existence to said documented merit, the tabooised mechanics of individual and corporate
performance evaluation in the existential sphere of subjects, and finally, the discredit of moves lacking
visibility and measurable efficiency because they do not possess these sequential characteristics.?®

Conclusion and Recommendations

The holistic and dominant difference in the natura of living phenomena lies in their dualistic
ontologies, where the centre unilaterally determines the periphery—expressed through the various
pairings of the same components: metaphysical-physical, uncaused quality—-caused quantity, and
vital essence-performativity. In this context, the relationships characterising subjective existence
possess paradoxical dimensions corresponding to both a logic where knowing constitutes knowing
and a meta-logic where not-knowing constitutes knowing. Furthermore, they involve dimensions of
both rational mathematics, where the essence is subject to the mould, and irrational living
mathematics, where the mould is subject to the essence. Correspondingly, the primary handicap of
the human being in the face of this reality is the tendency to exalt one ontological dimension while
ignoring the other, thereby restricting the relationship established with the phenomena in question to
the specific intelligence faculties corresponding to that chosen dimension.

The intermediate results reached through the analyses in this article, concerning the authentic
natura of the educational relationship and the deviations resulting from infidelity to this natura—
specifically through the quest for measurable efficiency—can be summarised as follows:

e Primarily, the spiritual relationships characterising the existence of nature-made living
phenomena and the mechanical relationships corresponding to the existence of man-made
objects exhibit proportional changes that create qualitative differences across the
dimensions of purpose, process, and result. These changes manifest in dichotomies such as

(Ankara: Cizgi Kitabevi, 2022), 325-328; Erglin, Egitim Felsefesi, 9-18, 119—157; Ozmon ve Craver, Philosophical Foundations
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ideolojik Yaklasimlar, 91-124, 333-352; Noddings, E§itim Felsefesi, 23—43, 61-85; Emre Kongar, Toplumsal Degdisme ve Tiirkiye
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2015), 28-46.
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spontaneity—necessity, process-result orientation, qualitative depth—quantitative
multiplicity, polarity-rhythmicity, and unmeasurability-measurability.

e These proportional changes, which correspond to a difference in quality, escalate in
relationships where the subject of experience is human; they reach their zenith and ultimate
consistency in the educational relationship, the focus of which is intelligence activation.

e By virtue of their delicate spiritual natura, the common characteristic of human-centred
relationships is the predominance of spontaneity, process-orientation, qualitative depth,
polarity, and unmeasurability over necessity, result-orientation, quantitative multiplicity,
rhythmicity, and measurability.

e These proportional shifts occur with maximum intensity and at the highest level within the
educational relationship, which penetrates the spiritual depths of human existence.

¢ Religious and secular educational languages—which reduce the human being to an object of
education through their factual existence while disregarding the metaphysical dimension,
and which assign a "magical mission" such as self-construction to education (which is
essentially a conventional touch to provoke the awakening of internal wisdom)—have
transformed into instruments of sophisticated warfare against human natura.

¢ Inthis vein, the grave deviations characterising the alienation of the educational relationship
from its authentic natura include the replacement of spontaneity with sheer necessity,
process-orientation with pure result-orientation, qualitative depth with mere quantitative
multiplicity, polarity with a mechanical rhythmicity, and finally, invisibility/unmeasurability
with a singular quest for visibility and measurable efficiency.

Based on the sequential intermediate results above, it can be asserted that amongst the
relationships mediating human existence, education is the axis of relationship with the highest
existential vision, as its positive or negative effects are not confined to the self. In this respect, the
conversion of this relationship into a mechanical and industrial production model—inclined towards
a quest for measurable efficiency by alienating it from its authentic natura—brings about, and will
continue to bring about, a loss of qualitative depth. This occurs despite the numericalincrease in "tool
values" that do not create a qualitative difference in human existence, much like a human being
sacrificing themselves for the sake of seemingly "valuable" things.

The sole recommendation that can be offered, predicated upon the intermediate results and
final inference of this article, is that future research regarding the quest for measurable efficiency in
education must concentrate on questioning the vital essence of the educational relationship—which
makes a difference through the depth of its penetration into human existence—rather than its
performativity, without falling into the reactivity of categorical interiority versus exteriority.

In this context, reactive developments serve as examples of chronic problems and subjects
of inquiry that touch the soul of the educational relationship:

e Reductive approaches to human and educational phenomena within the physics—
metaphysics dilemma.

e The"magical mission" assigned to the educational relationship based on the assumption that
itis a source of "creating" quality rather than a quantity that "unfolds" what already exists.

e Thedogmatism of quality that reduces countless possibilities to a single outcome through the
ignorance of approaching human intelligence—which thrives on trust and love—with the
determination of doubt.

e The educational phenomenon reduced to examinations on the basis of the quest for
measurable efficiency.

e The frenzy for certifying merit (which finds expression in the polar synergy of the hygiene of
intention and action) through measurable manifestations.

e Finally, the tabooisation of performance evaluation movements at both individual and
institutional levels, escalating within the ruthlessness of reducing the human being to a
performance object.
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Ozet

Bu calisma, modern egitim sistemlerinde giderek baskin hale gelen olgulebilir verimlilik
arayisinin, egitimin ve insanin ontolojik dogasiyla olan uyusmazligini kuramsal bir
duzlemde incelemektedir. Calismanin temel argumani, insan yapimi nesnelere 6zgu
"Uretim" surecleri ile doga yapimi 6znelere 6zgu "yaratim" suregleri arasinda yapisal bir
natura farki oldugu gercegine dayanir. Nesneler dinyasi zorunlu nedensellige, nicel
cokluga ve sonug odakliliga dayali mekanik bir isleyise sahipken; insani konu alan egitim,
kendiligindenlik, nitel derinlik ve sureg¢ odaklilik ilkeleriyle isleyen tinsel bir iliskidir.
Makale, egitimin endustriyel bir Gretim bandi gibi "girdi-isleme-cikti" mekanizmasiyla
kurgulanmasinin ve insan zihninin bir davranis muhendisligi nesnesine indirgenmesinin
yarattigi ontolojik sapmay! tartismaktadir. Yapilan analizler sonucunda, egitimin
yasamsal ozinun dogasi geregi oOlcllemez oldugu; dolayisiyla performansa dayali
verimlilik arayislarinin, egitimin tinsel ve donusturici gucunu tahrip eden beyhude bir
c¢aba oldugu sonucuna varilmistir.
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Giris

insan yapimi nesneler, olgusal bilesenlerinin aritmetik toplami mahiyetinde tek katli
ontolojiye sahip salt fiziksel ve gevresel sahte bireysellikler; doga yapimi 6zneler ise olgusal
bilesenlerinin aritmetik toplamini asan fizik-metafizik / olgusal-tinsel / ¢evre-merkez
ikileminde dualistik ontolojiye sahip sahici bireyselliklerdir. Bu baglamda nesneleri, her
bilesenine gozlem-o6lgme-kanitlama temelinde dis bakis yetileriyle nifuz ederek rasyonel bilgi
objesine donustirme ve zorunlu nedensellige tabi uygulama aygiti halinde olgulebilir
verimlilik arayisinin odagina indirgeme imkani varken; yasayan fenomenlerin ayni yol haritasi
izlenerek rasyonel bilgi objesine indirgenmesi, arag¢sallastirilmasi ve o6lgulebilir verimlilik
arayisina tesne mekanizmaya donusturilmesi mimkin gézukmemektedir. Clinkd 6znelerin
dis nedensellige tabi olgusal gercekligi, kismen rasyonel bilgiye konu olabilirken; i¢
nedenselliSe tabi 6znel gergekligi, eszamanli flizyoner katiim temelinde sadece i¢ bakis
yetileriyle deneyimlenebilmekte; nedensiz askin gercekligi ise munhasiran ilgili 6znenin
kendisi tarafindan girilebilecek mutlak mahremiyet alani olarak kalmaktadir. Nesnelerin
bilindigi oranda etkili kullanilabilen ve tasirma modunda isleyen Uretim dlizenegi yahut ihtiyacg
varligl; 6znelerin ise bilinmedigi oranda derin yasanan ve kendilig§inden tasma modunda
isleyen yaratim duzenegi yahut kesfedilesi ask varligi olma 6zelligi, her iki varlik kategorisinin
belirtilen natura farklariyla iligkili olsa gerektir."

Batuncual gergekligin hiyerarsik varlik katlariyla ontolojik 6rtigsme halindeki insan
zekasinin en alt katmanini olusturan rasyonel yetilerin tiranik egilimi, varolusta dokundugu her
fenomen hakkinda ilk ve son s6zu séyleme iddiasidir. Bahse konu iddianin en yalin acilimi;
dokunulan her fenomen itibariyle her tur belirsizligin giderildigi kesinlikli rasyonel bilgiye
erisim, nedenselligin eksiksiz kontrolu ve ilgili fenomeni tasirma modunda isleyen verimli
uretim aygitina indirgeme perspektifidir. Zihinsellesme patolojisiyle ylzlesilen modern
zamanlar, rasyonel yetilerin mezkur tiranik egiliminin zirve yaptigi tarihsel bir varlik alanidir.
Bu minvalde nesneler dlnyasi igin insan zihninin projekte ettigi kurgular, flUtursuzca 6znel
gerceklige tesmil edilerek sosyal muhendislik mekanizmiyle hayata gegirilmeye
calisilmaktadir. Vaki nesnelestirme ve aragsallastirma furyasina 6znel gergekligin cevabi ise
simyasini ¢ekerek sadece kimyasini insan tasarrufuna biraktigi gercegin kendini koruma
refleksiyle tetiklenen ters etki kanununa muzahir kozmik puskurtmeler; bir baska deyisle
rasyonel kurgularla hayat arasinda her gecen gun blyuyen ve derinlesen sapma agcisidir.
Nesne—-0zne 6zdeslestirmesine muzahir bu kabil yikici disavurumlarin isaretledigi olgu; 6znel
gergekligin nedenin neden oldugu zorunlu nedensellik temelinde iliski kurulabilecek yapma-
gerceklestirme-pozitif muhendislik alani olmayip, 6zgurluk temelinde nedenin minhasiran

1 Muhyiddin ibni’l-‘Arabi, Tecelliydt-1 llGhiyye, Silleymaniye Kiitiiphanesi, Esad Efendi, no. 1693/3; René Guénon, Varli§in
Mertebeleri, gev. Veysel Yalsizuganlar (istanbul: Etkilesim Yayinlari, 2013), 12-22; ibrahim Hakki Erzurumi, Marifetndme
(istanbul, 1330), 3, 5, 217, 230; Jennifer Trusted, Fizik ve Metafizik: Uzay ve Zaman Teorileri, Cev. S. Yilmaz, (istanbul: insan
Yayinlari, 2018), 158-168; Arthur Schopenhauer, Mantiksal Diisiince Doktrini, cev. E. Yildirim (istanbul: Roman Yayinlari, 2017),
11-77; Rogers Brubaker, Rasyonalitenin Sinirlari: Max Weber'in Sosyal ve Ahlaki Diisiincesi Uzerine Bir Deneme, gev. B. Taniyan
ve G. Cegin (istanbul: Phoenix Yayinlari, 2017), 16; Seda Ozsoy Somuncuoglu, Bilimsel Yéntem Tartismalari Baglaminda Bilim
Felsefesi (Ankara: Nobel Akademik Yayincilik, 2019), 122-133; Nebi Mendiyev, Cagdas Epistemolojiye Giris, ¢ev. Heyet
(istanbul: insan Yayinlari, 2017), 22; Victor A. Lektorski, Nesne, Ozne, Bilis, gev. S. Alpagut (istanbul: Toplumsal D&niisiim
Yayinlari, 2018), 20-55; F. Yigit, Hikmet ve lllet: Molla Sadrd’nin Nedensellik Teorisi (istanbul: Onséz Yayincilik, 2018), 123-175;
M. Fatih Birgiil, ibn-i Riisd’de Nedensellik (istanbul: Otiiken Yayinlari, 2024), 13-43; Dean i. Radin, Bilingli Evren: Psisik
Fenomenlerin Bilimsel Dogrulugu, Cev. K. Budak, (istanbul: Omega Yayinlari, 2018), 423-459; Marianne Taylor, Doga Kitabi:
Bitkiler-Hayvanlar ve Gezegenimiz, Cev. S. Cayir, (istanbul: Maya Kitap, 2019), 20-43; Mark Miodownik, Esyanin Tabiati, Cev.
S. Ak, (istanbul: Domingo Yayinlari, 2019), 10, 23; Gilles Deleuze, Ampirizm ve Oznellik, gev. E. Erbay (istanbul: Norgunk
Yayinlari, 2016), 18-22; Mustafa Cemal, Hegel’in Kayip Mantdi: “Nitelik—Nicelik—Olgii” (istanbul: Belge Yayinlari, 2011), 5-18;
Seyyed Hossein Nasr, Bilgi ve Kutsal, gev. Y. Yasar (istanbul: iz Yayincilik, 1999), 7-11; Thomas S. Kuhn, Bilimsel Devrimlerin
Yapisi, gev. N. Kuyas (istanbul: Akin Yayinevi, 2022), 105-118.
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kendiliginden gerceklesime davet niteligi tasidigi negatif koruma-6znel ebelik-uygun aciklikla
mazhariyet alani olduguna dair varolus kanuniyetinin tecellisidir.?

Oznel gergekligin 6zgirliik ve kendiligindenlik &zelliklerinde ifadesini bulan natura
farkina iliskin hassasiyetler, buttincul varolusta bilingli 6zne olma potansiyelini haiz insan s6z
konusu oldugunda, katlamali bir nitelik ve 6nem arz etmektedir. Bu meyanda 6znel gerceklik
alaninda tinsel derinligi ve nahifligi fazla olan gerceklesimler, deneyim 6znesinin irrasyonel
ontolojisiyle temayliz eden insan oldugu sureg ve iliskiler; bunlar arasinda en hassas olani da
insan zekasinin aktivasyonunu / mutasyonunu karakterize eden 6grenme temelli 6zgurlesme
slrecive bu surecin konvansiyonel lojistigi mahiyetinde devreye giren kendinde nihayet egitim
iliskisidir. Deneyim 6znesi insan olan sureg ve iliskiler arasinda egitim iliskisini farkli kilan
boyut, tinsel derinligi ile one ¢ikan askin bile 6tekinin devreye girdigi nesneli ve mesafeli bir
iliski olmasina mukabil; munhasiran egitim iliskisinin, tam goénullilikle gerceklesen, 6tekinin
katalitik rezonans temelinde sadece kendine uyanisin varlik aynasi konumunda bulundugu ve
metrik / élgulebilir disavurumlarin amacg degil yan Urin mahiyetinde ikincil nitelik arz ettigi -
kelimenin tam anlamiyla- kendinden kendine gembersel bir yolculuk olmasidir. Sasirtici olan
husus ise tarihsel slireg iginde en fazla egitim iliskisinin, manipulatif davranis muhendisligi ve
olculebilir verimlilik arayisina konu olan endustriyel girisime savrulmuslugudur. Bahse konu
negatif evrilmenin dip nedenselligi; zihin patronajli dinsel ve sekiler egitim geleneklerinin
biling degil davranis odakli konvansiyonel insan tasavvuru, tabula rasa mahiyetinde algilanan
insan benliginin tam mudahale ile distan bigcimlendirilen / belirlenen / tamamlanan insai bir
obje olduguna iligkin yaygin kosullanma ve bu minvalde buytsel misyon yuklenerek
mutlaklastirilmis olan dissal egitim inisiyatifidir. Bilhassa sekuler egitim geleneginin fizik-
metafizik / olgusal-tinsel / gcevre-merkez ikileminde dualistik ontolojiye sahip yegane bilincli
O0zne olma potansiyelini haizinsani salt fiziksel-olgusal-gevresel varliga indirgemesi, yukselen
sinama ve performans degerlendirme kiltu esliginde egitimiliskisinin, bdsbutiln girdi-isleme-
ciktt mekanizmiyle isleyen ve olgulebilir verimlilik arayisinin rasad alanina cekilmis
endustriyel bir girisime donlismesini netice vermistir.> Mekanizm ve kutupsallik patolojileriyle
malul bu yaklasima insan naturasinin direncini karakterize eden disavurumlar ise ummalarla
bulmalar arasinda beliren vahim sapma acisi; bir baska deyisle egitimin farkli insani suregler
arasinda donusturicu etkisi en zayif girisim olmakliginin tarihsel yasanmisliklarla tescilidir.

Egitimde Olglilebilir Verimlilik Arayisina Dair Kuramsal Bir Céziimleme baslikli bu
makalede; insanin 6zgurluk ve kendiligindenlik kanuniyetiyle gerceklesen 6grenme temelli
zeka aktivasyon streci ve konvansiyonel egitim iliskisine, manipulatif endulstriyel sireg ve

2 paul Feyerabend, Bilimin Tiranligi, cev. B. Yildirim (istanbul: Sel Yayinlari, 2015), 8-43; Thomas S. Kuhn, Bilimsel Devrimlerin
Yapisi, 105-117; Stathis Psillos, Nedensellik ve Aciklama, gev. O. F. Tekin (Ankara: Nobel Akademik Yayincilik, 2024), 120-168;
Stephen Kern, Nedenselligin Kiiltiirel Tarihi, cev. E. Ayhan (istanbul: Metis Yayinlari, 2008), 12-39; Erzurumi, Marifetnéme,
217, 230; Ibn al-‘Arabi, Tecelliyét-1 ilGhiyye, no. 1693/3; René Guénon, Varligin Mertebeleri, 12-22; M. Fatih Birgiil, /bn-i
Riisd’de Nedensellik, 13-43; F. Yigit, Hikmet ve lllet, 23—-48; Hasan Akgiindiiz, Hurafe ve Gergek ikileminde Egitim (istanbul:
Hayat Yayinlari, 2013), 34-59, 87-90; Martin Heidegger, Varlik ve Zaman, gev. K. Okten (istanbul: Alfa Yayinlari, 2020), 494—
549; Deleuze, Ampirizm ve Oznellik, 18-22; Cemal, Hegel’in Kayip Manti§i, 5-18; Brubaker, Rasyonalitenin Sinirlari, 16;
Mendiyev, Caddas Epistemolojiye Giris, 22; William Barrett, irrasyonel insan, gev. S. Ozer (istanbul: Hece Yayinlari, 2016), 40—
47; Radin, Bilingli Evren, 423—-459; Taylor, Doga Kitabi, 20—43; Miodownik, Esyanin Tabiati, 10, 23

3 William Barrett, irrasyonel insan, 40-47; Henri Bergson, Suurun Dogdrudan Dogruya Verileri, cev. M. Tung (istanbul: Dergah
Yayinlari, 2017), 13, 22; Arthur Schopenhauer, istencin Ozgiirliigii Uzerine, gev. M. Séyler (istanbul: Oteki Yayinlari, 2008), 6—
43; ibn Sina, Ahvédli’n-Nefs (Beyrut, 1952), 28; imam Gazzali, ihyd-u Ulimi’d-Din, 4. cilt, gev. A. Serdaroglu (istanbul: Bedir
Yayinlari, 1992), 237; Erzurumi, Marifetndme, 217, 230; Leslie Stevenson, David L. Haberman, Peter Matthews Wright, ve
Charlotte Witt, insan Dogasi Uzerine On Ug Teori, gev. D. Tanla (istanbul: The Kitap, 2018), 109-132, 317-370; Lektorski, Nesne,
Ozne, Bilis, 5-13, 158; Dogan Ciiceloglu, insan ve Davranisi (istanbul: Remzi Kitabevi, 2019), 434-471; Clifford T. Morgan,
Psikolojiye Giris, cev. S. Karakas ve R. Eski (Ankara: Egitim Yayinevi, 2017), 185-193; Akgiindiiz, Hurafe ve Gergek Ikileminde
Egitim, 87-90, 107-110, 146—149; Jean-Paul Sartre, Oznellik Nedir, gev. i. Uysal (istanbul: Can Yayinlari, 2018), 11-113; Eduard
Spranger, insan Tipleri, gev. A. Aydogan (istanbul: iz Yayincilik, 2001), 6—13; Dale H. Schunk, Ggrenme Teorileri, gev. M. Sahin
(Ankara: Nobel Akademik Yayincilik, 2015), 8; Takiyettin Mengiisoglu, insan Felsefesi (istanbul: Dogu-Bat Yayinlari, 2021), 97.
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iliskiler misali 6lgulebilir verimlilik arayisiyla yaklasimin anlamsizligi ve imkansizligi, egitimsel
yasanmisliklar isiginda kuramsal bir cozimlemeye tabi tutularak tartismaya acilmistir.

Uretim ve Yaratim iliskilerinin Farkli Naturasi

Nihai gercekligin mutlak dizlemine ait potansiyel yasam enerjisi, goreceli duzlemde
bireysellikler araciligiyla ifadeye donustirtulmektedir. Bu baglamda yasam enerjisi devinimine
rahim teskil eden bireysel ifade dizenekleri; dogadan yalitilmis insan yapimi nesneler yahut
uretimsel duzenekler ile kokleri varolusun derinliklerine uzanan doga yapimi yasayan
fenomenler yahut yaratimsal dizenekler olmak Uzere iki kategoriye ayrilmaktadir. Yagsam
enerjisinin potansiyelden kinetige donusumuni karakterize eden Uretimsel dizeneklerdeki
hareketi, mekanik gerceklesim yahut mekanik varolusa; yaratimsal duzeneklerdeki hareketi
de dogal ve dogaustu gerceklesim yahut 6znel ve tinsel varolusa tekabl etmektedir. Bireyin
ait oldugu butine mekanik ve 06znel varolus itibariyle hareketini karakterize eden enerji
devinimlerinin temel ontolojik birimleri ise mekanik uretim iliskisi ile 6znel ve tinsel yaratim
iliskisi olarak temayuz etmektedir. Bahse konu iligki akslari arasindaki temel natura farklari
sirasiyla zorunluluk-kendiligindenlik / sonug-slre¢ odaklilik / nicel ¢okluk-nitel derinlik /
ritimsellik-kutupsallik / 6l¢ilebilirlik-6lglilemezlik ikilemlerinde ifadesini bulmaktadir.*

1. Batuncul varolusta farkli iliski akslari arasindaki birincil ve diger farklara referans
olusturan en kapsayici natura farki, zorunluluk-kendiligindenlik ikilemiyle kendini
gostermektedir. Bu baglamda mekanik ve 6znel varolusun temel ontolojik birimi olarak
iliskinin insan yapimi duzeneklerdeki gergeklesim karakteristigi; tanili bir amaca
yonlendirilmis enerjinin ¢evreden cevreye yatay—-zorunlu nedensellk temelinde c¢izgisel
hareketi; 6znel dizeneklerdeki gerceklesim karakteristigi ise ayni enerjinin amacg otesi
ozgurlik ve kendiligindenlik kanuniyetiyle merkezden cevreye dikey nedensellik yahut
nedensizlik temelinde eszamanli gembersel hareketinde ifadesini bulmaktadir. ilintili olarak
herhangi bir nesnenin fren-araba iliskisi misali kendi bilesenleri, ¢ekic-¢ivi iliskisi misali farkli
nesneler ve nihayet insan-bilgisayar iliskisi misali insanlarla rezonansi, zorunlu nedenselligin
determine ettigi distan belirlenmis mekanik ihtiyag iliskisidir. Buna mukabil dogal 6znelerin
kartal-kanat iligkisi misali kendi i¢ bilesenleri ve aslan-cita iliskisi misali ait oldugu butinun
diger bilesenleriyle rezonansi, eszamanli katiim ve kendiligindenlik temelinde olusan
belirleyici-nedensiz-bilingsiz ask iliskisi ve nihayet insan-akciger iliskisi misali insanin kendi
ic bilesenlerive insan-agac /insan- kedi/ insan-insan iligkisi misali varolusun her bileseniyle
rezonansi da ayni varolus dilinin degisik farkindalik diizeylerinde idrak edildigi yine belirleyici,
nedensiz ve nihai olasilig itibariyle bilingli ask iliskisidir.®

4 Jean Baudrillard, Nesneler Sistemi, gev. A. Adanir (istanbul: Dogu-Bati Yayinlari, 2020), 6, 18; Graham Harman, Nesne
Yénelimli Ontoloji, cev. O. Karayemis (istanbul: Entelekt Yayinlari, 2019), 8, 34; Deleuze, Ampirizm ve Oznellik, 18-22; Cemal,
Hegel’in Kayip Mantigi, 5-18; Saffet Murat Tura, Madde ve Mana (istanbul: Metis Yayinlari, 2015), 256-318; Trusted, Fizik ve
Metafizik, 158-183; lbn al-‘Arabi, Tecelliydt-1 iléhiyye, no. 1693/3; Schopenhauer, Mantiksal Diisiince Doktrini, 11-77;
Brubaker, Rasyonalitenin Sinirlari, 16; Marian Stamp Dawkins, Hayvanlarin Sessiz Diinyasi, gev. B. F. Baytok (istanbul: Cikolata
Yayinlari, 2016), 28; Daniel Chamovitz, Bitkilerin Bildikleri, cev. G. Koca (istanbul: Metis Yayinlari, 2019), 6-17; Taylor, Doja
Kitabi, 20~43; Miodownik, Esyanin Tabiati, 10, 23; William Barrett, irrasyonel insan, 40-47; Henri Bergson, Suurun Dogrudan
Dogruya Verileri, 13-22; Schopenhauer, stencin Ozgiirliigii Uzerine, 6-43; ibn Sina, Ahvélii’n-Nefs, 28—42

5 Mehmet Bayrakdar, Yunus Emre ve Ask Felsefesi (istanbul: insan Yayinlari, 2020), 14; ismail Yakit, Mevidnd’da Ask Felsefesi
(istanbul: Otiiken Yayinlari, 2010), 26-35; Schopenhauer, Askin Metafizigi, cev. S. Hilav (istanbul: Yapi Kredi Yayinlari, 2019),
3-28; Arda Denkel, Anlam ve Nedensellik (Istanbul: Dogu-Bati Yayinlari, 2021), 18-63; Kadi Abdiilcebbar, Nedensellik Kitabi,
gev. O. Demir (istanbul: Klasik Yayinlari, 2020), 210-230; Stathis Psillos, Nedensellik ve Ag¢iklama, 22-45; Stephen Kern,
Nedenselligin Kiiltiirel Tarihi, 53-58; M. Fatih Birgiil, ibn-i Riisd’de Nedensellik, 47-68; Yigit, Hikmet ve lllet, 12-53; Trusted,
Fizik ve Metafizik, 158-183; Schopenhauer, Mantiksal Diisiince Doktrini, 11-77; Brubaker, Rasyonalitenin Sinirlari, 16-43;
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2. Mekanik ve 6znel duzeneklerin rahim teskil ettigi iliskiler arasindaki ikinci natura
farki, sonug¢ ve sure¢ odaklilik ikileminde ifadesini bulmaktadir. Bu meyanda, gomlek-yaka
iliskisi misali nesnelerin kendi i¢ bilesenleri, sarj-telefon misali nesneler arasi iligkiler ve
dogada is gorme mekanizmine tekabul eden insan-heykel iligkisi misali insanin nesnelerle
iliskisi; amacg-arac¢ ikiliginin s6z konusu oldugu, yararlanmaya ve gelisimsel bir varligin
icselleme yoluyla tamamlanmasina matuf sonu¢ odakli aligveris ve ihtiyag temelli Gretim
iliskisidir. Halbuki dogal 6znelerin kaplan-goz iliskisi misali kendi bilesenleri ve tarla-tohum
iliskisi misali diger dogal 6znelerle kurdugu iliskiler ile doganin insan araciligiyla is gérmesi
anlaminda insanin insan-gul / insan-kartal iliskisi misali dogal 6zneler ve iki asigin iliskisi
misali diger insanlarla kurdugu iliskiler; sonun baslangicta mundemi¢ oldugu acilimsal
bireysellikler arasinda gerceklesen sire¢ odakli yaratimsal katilim, 6tekine yansiyarak kendi
potansiyelini digsallama temelinde eszamanli agma ve vasat 6tesi ask iliskisidir. Naturasi
geregi yasam enerjisi deviniminin sureci, varolugsal ve simdiki anda ama sonuglari daima
kurgusalve gelecektedir. Haliyle yolculugun hedef ugruna yapildigi ihtiyac iligkilerinde zorunlu
nedensellik s6z konusu oldugu igin sonug odakli bakis agisi ve 6lgulebilir verimlilik arayisi,
hem gerekli hem de gegerlidir. Clunku zihin kurgusu her tretim dlizenegi, sureg boyutunda vaki
gurultusu cekilmek icin degil tanili standartlara uygun uretim igin var edilmis, bu bakimdan
ortaya cikardigl olgulebilir sonuglar ve iglevselligiyle degerli sahte liyakat yahut aidiyet
varliklaridir. Doga yapimi yaratimsal agk diizenekleri ise kendi potansiyelini deneyimlemek
disinda varlik amaci olmayan, degerini islevinden degil mevcudiyetinden alan sahici liyakat
varliklaridir. Belirtilen nedenlerle yasayan fenomenlerin 6znel varolusu ve 6znel iliskiler
itibariyle pragmatik sehvet temelinde Olgulebilir sonug¢ arayigi, hem gereksiz hem de
gecersizdir. Oncelikle hedefin yolculukta miindemic oldugu 6zneliliskiler, her ani kendiicinde
sonucunu barindiran atomik sigramalar manzumesi olarak dikkat odaginin ilgili deneyimin
sonuglaridegil sirecinde olmasini gerektiren, kendinde nihayet gembersel gergeklesimlerdir.®
Ote yandan nedenin katalitik etkiye sahip davet niteligi tasidigl sinamaya kapali bu kabil
iliskilerde, amaclarin erisime engel teskil etmesi ve olasi sonuglarin paradoksal bi¢cimde
beklenti asilinca tezahir ediyor olmakligl, her tir 6znel ve tinsel iligskiye sonug¢ odakli
yaklasimin gereksiz olmasina ilaveten ayni zamanda gecersiz oldugunu gostermektedir.

3. Uretim ve yaratim iliskilerinin Gglincii natura farki, nicel gokluk ve nitel derinlik
ikilemine tekabiil etmektedir. Bu minvalde sonug¢ odakliligin kacinilmaz dogurgusu olarak
nesneler, varlik amaci istikametinde kullanisliigi ve rahim teskil ettigi Gretim iliskilerinin
surdurilebilirligi- tekrar sikugi-tGranlerin  sayisal ¢oklugu oraninda degerlenen, sirali
matematik- sel verilerin kiigilmesi oraninda ise degersizlesen sahte bireyselliklerdir. Halbuki
eszamanlilik ve kendiligindenlik kanuniyetiyle gerceklesen yaratim iliskileri ve bu iligkilere
rahim teskil eden duzenekler; yaraticili§in matematigi yoktur 6nermesinde ifadesini buldugu
sekliyle surdurualebilirlik ve sonug istatistigindeki farklilasma degil anda ve noktada
sonsuzlagsma temelinde birin bine tekabul ettigi ve anin sonsuzluk oldugu, slrecin nitel
derinligi ve orgazmik tatmin degeriyle temayUz eden sahici bireyselliklerdir. CUnkU nesneler
dunyasi itibariyle ¢okluk cokluk anlamina gelirken; 6zneler dunyasinda ¢okluk ekseri yokluk
anlamina gelmekte, tekrar sikligi ve surdurulebilirlik arayisi- kendiligindenlik ve 6zgurlige

Deleuze, Ampirizm ve Oznellik, 18-22; Cemal, Hegel’in Kayip Manti§i, 5-39; Dogan Ciiceloglu, insan ve Davranisi, 434-471;
Hakan Aytekin, insan liskileri ve iletisim (Ankara: Pegem Akademi, 2024), 250-258

6 lbn al-‘Arabi, Tecelliydt-i ilGhiyye, no. 1693/3; Bayrakdar, Yunus Emre ve Ask Felsefesi, 14; ismail Yakit, Mevldnd’da Ask
Felsefesi, 26—35; imam Gazzali, ihyd-u Ulimi’d-Din, 18-19; Erzurumi, Marifetndme, 217, 293, 445; Deleuze, Ampirizm ve
Oznellik, 2-8; Leslie Stevenson et al., insan Dogasi Uzerine On Ug Teori, 109-132, 317-370; Lektorski, Nesne, Ozne, Bilis, 5—
13; Abraham H. Maslow, insan Olmanin Psikolojisi, gev. O. Giindiiz (istanbul: Kuraldisi Yayinlari, 2019), 225-235; Jean
Baudrillard, Nesneler Sistemi, 6, 18; Mahmut Kayar, Uretim ve Verimlilik (istanbul: Ekin Yayinlari, 2012), 200-220;
Schopenhauer, Mantiksal Diisiince Doktrini, 11-77; Brubaker, Rasyonalitenin Sinirlari, 16-47.
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mudahale baglaminda- enerjitik sonme ve iligkide nitel derinlik kaybini beraberinde getirmis
olmaktadir.”

4. Ritimsellik-Kutupsallik ikilemi, Gretim ve yaratim iligkileri arasindaki natura farkinin
bir baska segmentidir. Deneysel mekanizm temelinde sonuc¢ odakli isleyen nesnelere mahsus
uretim iliskileri, ciktilarin beklentilere uygun olmasi halinde basarili degilse basarisiz sayilan
ritimsel; varolussal deneyimlerin gbézesi mahiyetindeki 6znelere mahsus yaratim iliskileri ise
sonuglardan azade nitel derinligin esas oldugu ve aralarinda deger hiyerarsisi olmayan farkli
nitel disavurumlarla kristalize olan kutupsal gergeklesimlerdir. Bunun bariz 06rnegi,
televizyonun iglevselligiyle basarili islevsizligiyle basarisiz sayilmasina mukabil; elma agaci-
koyun-insan misali yasayan fenomenlerin, olumsuzlugun olumlulugun hatirina tezahr ettigi
farkli ve paradoksal disavurumlari olan kutupsal ve son tahlilde atiksiz gergeklesimlere rahim
teskil ediyor olmakligidir. S6z gelimi bir elma agacinin meyve verip vermemesi, bir koyunun
sut verip vermemesi ve nihayet insanin ¢alisip ¢calismamasi misali paradoksal tecelliler,
aralarinda deger farki olmayan ve ilgili 6znel bireyselligin varolusunda hareket-sikunet
kutupsaligini karakterize eden farkli nitel digavurumlar cimlesinden gergeklesimlerdir.?

5. Olculebilirlik-6lgiilemezlik ikilemi, mekanik Uretim ve 6znel yaratim iliskileri
arasinda onceki dort maddede acimlanan ontolojik farklarin bileskesi mahiyetindeki bir diger
natura farkidir. Bu baglamda teyiden alti gizilmesi gereken husus, zihin tasarimi nesneler ve
hegemonik Uretim iliskilerinin; amag-suUreg¢-sonu¢ boyutlari itibariyle tamamen rasyonel,
mantik guvenligi olan, gorunurlugl yuksek, dogrudan-dolayli yontemlerle olculebilirligi ve
yonetilebilirligi maksimal bagil fenomenler oldugudur. Nitekim tekstil tGreten bir makinenin
tanimlanmis varlik amaci, her ani ve noktasiyla denetlenebilir igleyisi ve nihayet zorunlu
nedensellik temelinde olgulebilir verimlilik arayisina tesne gorgul ciktilari ile modern
zamanlarin rasyonalite ve faydacilik kultiyle tamamen barisik oldugu hususu izahtan
varestedir. Ne var ki yasayan fenomenler ve yaratim iliskileri s6z konusu oldugunda, sirali
ozellikler bir bakima ters yuz olmaktadir. Cluinkid doga tasarimi 6zneler ve 6znel iliskiler; her
boyutuyla irrasyonalitesi rasyonalitesinden fazla olan, paradoksal naturalariyla mantik
guvenlikleri olmayan, gorunurlik-6lculebilirlik-ydnetilebilirlikleri minimal dlzeyde seyreden
matematiksel-mantiksal kesinlikten ziyade ontolojik acikliga muzahir blUtuinuyle bagimsiz
gergeklikler ve gizem fenomenlerdir.® Mamafih selvi-bal arisi-insan misali yasayan
fenomenlerin 6znel varolusu, c¢evresel / edimsel duzlemde kismen goérunur-6l¢ilebilir-
yonetilebilir iliski ortntuleri yahut sturecglerdir. Ama selvi selviden-bal arisi bal arisindan—insan
insandan daha bulyuk birer varliktir. Haliyle bu kabil dogal ve dogatlistu 6znelerin irrasyonel

7 Deleuze, Ampirizm ve Oznellik, 2—-8; René Guénon, Niceligin Egemenligi ve Cagin Alametleri, cev. M. Kanik (istanbul: insan
Yayinlari, 2020), 23-46; Robert Frager, Kalp, Nefis, Ruh, cev. i. Kapaklikaya (istanbul: Sufi Kitap Yayinlari, 2018), 18; A. Turgut,
Akil Ask ve Otesi (istanbul: Kapi Yayinlar, 2018), 28; Akgiindiiz, Hurafe ve Gergek ikileminde Egitim, 59—100; Ibn al-‘Arabi,
TecelliyGt-1 ilGhiyye, no. 1693/3; Lektorski, Nesne, Ozne, Bilis, 5-13; David Kelley ve Tom Kelley, Yaratici Ozgiiven, gev. P.
Sengozer (istanbul: Optimist Yayinlari, 2014), 66—102; Kayar, Uretim ve Verimlilik, 200-220.

8 imam Gazzali, Tehdfiitii’l-Feldsife (Kahire, 1972), 28-33; lbn al-‘Arabi, Tecelliydt-i léhiyye, no. 1693/3; Yigit, Hikmet ve illet,
12-53; M. Fatih Birgiil, bn-i Riisd’de Nedensellik, 47—-68; Kadi Abdiilcebbar, Nedensellik Kitabi, 210-230; Akgiindiiz, Hurafe ve
Gergek Ikileminde E§itim, 34-59, 87-90, 146-149; William Barrett, irrasyonel insan, 40—-47; Radin, Bilingli Evren, 423—459;
Chamovitz, Bitkilerin Bildikleri, 17-23; Dawkins, Hayvanlarin Sessiz Diinyasi, 9-28; Taylor, Doga Kitabi, 20—43; Miodownik,
Esyanin Tabiati, 10, 23; Martin Heidegger, Varlik ve Zaman, 494-549; Deleuze, Ampirizm ve Oznellik, 18-22; Cemal, Hegel’in
Kayip Mantigi, 5-18; Dogan Ciiceloglu, insan ve Davranisi, 434-471; Clifford T. Morgan, Psikolojiye Giris, 185-193; Leslie
Stevenson et al., insan Dogasi Uzerine On Ug Teori, 109-132, 317-370; Lektorski, Nesne, Ozne, Bilis, 5-13; Deleuze, Ampirizm
ve Oznellik, 2—-80; Maslow, insan Olmanin Psikolojisi, 225-235.

9 Tura, Madde ve Mana, 256-318; Ibn al-‘Arabi, Tecelliyét-i ilGhiyye, no. 1693/3; Dawkins, Hayvanlarin Sessiz Diinyasi, 28, 36;
Chamovitz, Bitkilerin Bildikleri, 6—-17; William Barrett, irrasyonel insan, 40-47; Henri Bergson, Suurun Dodrudan Dogruya
Verileri, 13, 22; Jean-Paul Sartre, Oznellik Nedir, 11-113; imam Gazzali, ihyd-u Uldmi’d-Din, 1:237; Akgiindiiz, Hurafe ve Gergek
ikileminde Egitim, 87-90, 145-148; Schopenhauer, istencin Ozgiirlii§ii Uzerine, 6-43; ibn Sina, Ahvélii'n-Nefs, 28-43;
Erzurumi, Marifetndme, 217, 230; Paul Lockhart, Ol¢iim, Gerceklik ve Hayal Giicii, Cev: Ebru Kilig (Ankara: TUBITAK Yayinlari,
2024), 329-330
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metafizik merkezindeki her ruhsal linge girerek, amacg-streg¢-sonug¢ boyutlarini gérunuar-
Olculebilir-yonetilebilir kilma olasiligi bulunmamaktadir. S6z gelimi bir insanin yasadigi
varolussal deneyim, beden-zihin-kalp-bilin¢ senkronizasyonuyla cereyan eden ve sirasiyla
fiziksel-6znel-varliksal tezahdlrleri olan battuncul bir gerceklesimdir. Ancak rasyonalite ve
faydacilik kultuyle yaklasildiginda, bu varolussal deneyimin tamamen kaotik ve olgulebilir
verimlilig§i minimalde seyreden adeta faydasiz bir fenomen oldugu kanisina varilmasi
kacginilmaz olacaktir.

Egitim iliskilerinin Nahif Tinsel Naturasi

Doga yapimi 6zglr bireysellikler olarak o6znelerin varolusunu karakterize eden
kendiligindenlik-sire¢ odaklilik-nitel derinlik-kutupsallik-6lclilemezlik sifatlariyla muttasif
O0znel-tinsel iliski iklimi, deneyim 6znesi insan olan iligkiler s6z konusu oldugunda farkli bir
boyuta tirmanarak daha nahif ve kirilgan bir hal almaktadir. Clinkd zihinsizlik zihninde olan
ama oldugunun farkinda olmayan dogal 6znelerin otantik naturasi, evcillestirme misali arizi
bazi manipulasyonlar disinda herhangi bir mudahale ile bozulamamakta, vaki dis ayartilar
verili 6zglrlik yahut gercegin kendini koruma refleksi temelinde bilingsiz yanitlarla
puskurtulerek yeniden naturaya sadakat gizgisine gelinmesini netice vermektedir.’® Oysa
natura dejenerasyonuna muzahir ayni dogal korunma, disaridan akil yiklenebilen yani zihin
gelistiren dogaustu 6zneler igin s6z konusu olamamaktadir. Nitekim her insan zihinsel dis
ayartilarla naturasina sadakatsizlik noktasina savrulup sahtelesme durumuyla yuzlesmekte;
sayet kendine yuklenmis kualturd 6zumseyebilirse, ig¢gorusel-biricik- bilingli yanitlari
temelinde tinsel uyanisla kazanilmis bilingli 6zgurlige ve naturasiyla barisik benzersiz
bireysellige buyuyebilmekte; kultlrle 6zdeslesmeye bagli evrimsel tikanma durumunda ise
organizmal varolusu dahi aratacak robotik tepkime profiliyle yetinmesi ve agilmadan iade
akibetiyle yuzlesmesi kacinilmaz hale gelmektedir. Yasayan fenomenler arasinda insan
benliginin mutasyonuna 6zgu mezkur sahtelesme-gerceklesme kutupsalligl, haliyle insan
varolusunu karakterize eden iligkilerin tinsel derinligi ve nahifligini biling farkiyla en Ust
noktaya tasimakta; adeta insanin dis ayartilara miizahir naturasi, onun hem kirilganligi ve
talihsizligini hem de otantik naturasiyla bilingli barigikliga evrilme potansiyelini ve
blUyUkligunl isaretlemektedir.” Ve yine ayni nedenlerle insani robotik tepkime profilinden
kendi kaderinin efendisi olma bilinglilig§ine tasima sadedinde, 6grenme temelli zeka
aktivasyon sureci ve bu surecin dis lojistigi mahiyetindeki egitim iligkisi de deneyim 06znesi
insan olan tim iligkiler arasinda tinsel derinligi ve nahifligi bakimindan en stratejik iliski aksi
vasfiyla 6ne ¢ikmis olmaktadir. insan varolusunu karakterize eden iliski ériintiisii arasinda
egitim iliskilerini 6ne c¢ikaran bahse konu nahif tinsel natura ozellikleri, yekdigerini
tamamlayici maddeler halinde sdyle agimlanabilir;

10 Dawkins, Hayvanlarin Sessiz Diinyasi, 28; Chamovitz, Bitkilerin Bildikleri, 6—17; Taylor, Doda Kitabi, 20—43; Miodownik,
Esyanin Tabiati, 10, 23.

11 Max Scheler, insanin Kosmostaki Yeri, Cev. H. Tepe, (istanbul: Bilgesu Yayinlari, 2012), 54; ibn Sina, Ahvdlii’'n-Nefs, 11-28;
Gazzali, [hyd-u Uldmi’d-Din, 1:237; Akgiindiiz, Hurafe ve Gergek ikileminde Egitim, 87-90, 145-149; Stevenson et al., insan
Dogasi Uzerine On Ug Teori, 109-132, 317-370; Mengiisoglu, insan Felsefesi, 97; Maslow, insan Olmanin Psikolojisi, 225—235;
Heidegger, Varlik ve Zaman, 494-549; Barrett, irrasyonel insan, 40-47; Bergson, Suurun Dogrudan Dogruya Verileri, 13, 22;
Schopenhauer, istencin Ozgiirliigii Uzerine, 6—43; Ciiceloglu, insan ve Davranisi, 434—471; Morgan, Psikolojiye Giris, 185—193;
Sartre, Oznellik Nedir, 11-113; Schunk, Ogrenme Teorileri, 8; Noddings, Egitim Felsefesi, 43—60, 122—131; Cetin Veysel,
Nesnelesme ve Ozgiirlesme Uzerine, (Istanbul: Etik Yayinlari, 2010), 5-19.
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Kendiligindenlik kanuniyetiyle yiiriiyen en 6zgiir iliski olarak egitim

Mevcudiyeti varolusun derinliklerine uzanan 6znel bireyselliklerin varlik ve devamlilik
sarti, ait oldugu butunle dogal 6zneler misali bilingsiz yahut dogaustlu 6zneler misali bilingli
entegrasyondur. insana 6zgii bilingli entegrasyon potansiyelinin ontolojik referansi ise
buatuncul gergekligin varlik katlariyla insanin varliginda mundemic ve askin farkli zeka yetileri
arasindaki hiyerarsik rezonans olasiliginda ifadesini bulmaktadir. Buradan hareketle denebilir
ki cevheri itibariyle zeka, insan benliginin bileseni degil onun kapsayani yani butline ait ve
mutlaktan goreceliye daimi yansima halinde bulunan metafizik bir fenomendir, Bahis konusu
askin varlik niteliginin aktivasyonuyla kastedilen sey; olgusal benligin mutlaktan yansiyan
zeka isi8ilyla temasi ve insanin ait oldugu butunle bilingli birlie mutasyon olasiligidir. Mezkur
potansiyelin kinetige donuisumu, insanin kendini dogurmasi anlaminda yasamin yapiti oldugu
nedensel angajmandan yasamin sanatkari oldugu nedensiz 6zgurlige buyumesini karakterize
eden bilingli 6grenmeler lizerinden gerceklesmis olmaktadir. ilintili olarak egitim iliskisi de
ogrenme temelli ayni zeka aktivasyon sdurecini tetikleyen digsal bir dokunus ozelligiyle
temayliz etmektedir. Sirali tespitler baglaminda insanin ait oldugu bitin ve bilesenleriyle
entegrasyonunu netice veren zeka aktivasyonu; insan benliginin bilme-tatma-olma
derinliklerinde akil-kalp-varlik gozlerinin eszamanli ve senkronize isleyisiyle kendiliginden
gerceklesen butlncil bir suregctir. Ayni slrecin dis etkeni konumundaki egitim iliskisinin ilk
adimina tekabul eden ve determinatif gibi gézuken rasyonel bilgi teatisi ise irrasyonel ve
metafiziksel karakterli bahis konusu butuncul gergeklesimin hedefi degil, bilme duzeyinde akil
gozu aktivasyonuyla sinirli kalan gerekli ama yeterli olmayan asilasi bir fazidir. Degilse asil
zeka aktivasyonu, bilgi temelli duslnceli sahte idrak asildiktan sonra dusuncesiz ve suphesiz
idrak derinliginde varliksal donisumle mumkin olmakta; bir baska deyisle gerceklige
dusunsel yaklasimin varolussal deneyime dikey mutasyonunda ifadesini bulmaktadir.
Varliksal dontusim yahut donldsimsel 6grenmenin isaret edilen duslincesiz ve suphesiz idrak
duzlemleri, kacinilmaz bicimde egitim iliskisinin zihinden zihne rasyonel bilgi aktarimina
munhasir determinatif iliski dizeyini agmasini ve insanin yasamsal 6zune dokunan varliktan
varliga irrasyonel ve tinsel bir iligki kapsayiciligina ulagsmasini gerektirmektedir. ClnkuU i¢gsel
bilgelige figur teskil etmek Uzere dissal egitimin insan zihnine yukledigi rasyonel bilginin
varliksal donlsim ve 6znel uyanisi kiskirtmasinin kosulu, 68retisi varligl olan ustanin enerjitik
baglamda 68rencinin kalbine dokunmasi ve eszamanlilik temelinde slrece kendiliginden
katiimina iklim yaratmis olmasidir. Bu yonlyle usta, sadece gercege acilan kapi
mesabesindedir. Dogasi geregi kapi insani bir noktadan diger noktaya tasiyamamakta; insan
sadece kalbinin agilmasi halinde igtenlik ve kendiligindenlikle sahteden 0Ozglrleserek
gercekle temasa gecebilmektedir. Teyiden altini gcizmek gerekirse odagl insan zekasi olan
egitim; ates-odun iligkisi misali neden varsa sonucun mutlaka ortaya ciktigi zorunlu
nedensellikle isleyen teknik profile sahip gerceklestirme yahut pozitif muhendislik iligkisi
degil; dinleyicinin muzisyene kendiliginden katilimi misali determinatif algilanan kesitin
yasanan kesite kapi araladigl yahut nedenin davet niteligi tasidigl, bu minvalde 6grencinin
acikligina gore kendiliginden 6grenmeye iklim yaratma-oznel ebelik-negatif korumay! esas
alan proaktif bir iliskidir. Tam gonulluluk ve eszamanliliga muzahir bu iligkiye vaki her hangi bir
zorlama, ters etki kanuniyeti geregi iliskinin fesadini ve beklenti disi sonuglari beraberinde
getirmis olmaktadir. Son tahlilde nesneler dinyasi nedensel zorunluluk, 6zneler dlinyasi ise
eszamanlilik ve kendiligindenlik iliskisinin cari oldugu birer varlik alanidir. Zeka ézgtirliikte
cicek acar dnermesinde ifadesini buldugu sekliyle doganin nihai meyvesi olarak biling, en
nahif ve agkin varlik niteligi olduguna gore onunla dogrudan iliskili 68renme sureci ve egitim
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iliskisi de higbir manipulasyon golgesinin dismedigi, 6zgirlik ve kendiligindenlik degeri en
ylksek iliski olmak durumundadir.™

Yolculuk-hedef ikiliginin asildigi siirecsel bir iliski olarak egitim

Oznel bireysellikler dissaliliski yoluylailave ve gcikarim yapilan gelisimsel varliklar degil
tohumsal duzeyde tam olup mezkur potansiyelin 6znel varolus ve 6znel iligkiler Uzerinden
kinetige donustiugu yani tohumsal enerjinin olgusal kalibina genisledigi agilimsal varliklardir.
Bu baglamda oznel iligkiler; nitelik aktaran tamamlayici gizgisel iliski olmayip, baslangicta
tam olanin tamliga uyanigina tavassut eden kendinde nihayet eszamanli agma iliskisidir.
Bahse konu natura farki, insani siireglerde bilingli bir niteliSe burunurken, odagi zeka olan
egitim iliskisinde maksimal duzeye ulasmaktadir. CUnku butune ait her 6znel nitelik gibi insan
benliginin metafizik kapsayani olan zeka, erisi objesi degil kesfedilesi askin bir varlik
niteligidir. Haliyle egitim iliskisi de olmayan bir nesnenin icadina matuf uretim iliskisi degil
baslangicta var olan potansiyel bilgelige 6znel uyanisi tetiklemeye matuf yaratici kesif
iliskisidir. Bir bagka deyisle egitim, neden ve sonucun ayristi§l yahut sonucu kendi disinda
olan vasat bir ihtiyac iliskisi olmaktan ziyade, kendinde baslayip kendinde biten ve kendini
kesif coskusuyla beslenen surec odakli bir ask iliskisidir. Vakia insanin dis dinya ile kurdugu
her iliski, disil ucu insanda olan oteki araciliiyla kendini kesif yolculugu mahiyetindedir.
Ancak bu kabil iligkilerde 6tekinin daha belirgin oldugu ve zimnen korkunun determine ettigi
hedef odakli bir akis s6z konusudur. Oysa 68renme temelli zeka aktivasyonu ve egitim iliskisi,
Otekinin ve dissal sonuglarin busbitin sdnlUkleserek pusulanin minhasiran nesnellige
cevrildigi, kendini dogurma sevinci ve kesif coskusuyla beslenen tamamen igsel bir yolculuk
olarak temayuz etmektedir."

Nitel derinligin fark yarattigi bir iliski olarak egitim

Nesneler dinyasi niceligin niteligi, 6zneler dlinyasi ise niteligin niceligi belirledigi farkli
fenomenler alanidir. Haliyle olmayan niteligi olusturma temelli endustriyel tUretim iligkilerine
0zgl surddrilebilirlik-islemin tekrar sikligi-sonuglarin sayisal ¢oklugu misali endUstriyel olgu
ve kavramlarin, var olan niteligi kesfe matuf yaratici iliskiler mecrasinda ontolojik karsilig
bulunmamakta ve herhangi bir anlam ifade etmemektedir. Bahis konusu tespit, tinsel derinligi
ve nahifligi ile temaylz eden 68renme temelli zeka aktivasyon stlreci ve egitim iliskisi s6z
konusuoldugundaise daha manidar bir hal almaktadir. Bu minvalde 6ncelikle bltune ait askin
nitelik olarak igsel bilgeligin kesfi, naturasi geregi zamanla negatif iliskili atomik bir
gerceklesimdir. Haliyle burada belirleyici olan, islemin zamansal hacmi degil insan
naturasiyla uyumlulugu ve enerjitik yogunlugudur. Ayrica uretim iliskilerinin aksine yaratici
kesif iliskilerinde, islem sayisi ile sonug¢ arasinda ters orantili bir rezonans s6z konusudur.

12 Konevi, Tasavvuf Metafizigi, 13; Frager, Kalp, Nefis, Ruh, 18; Turgut, Akil Ask ve Otesi, 28—33; Stevenson et al., insan Dogasi
Uzerine On Ug Teori, 109-132, 317-370; ibni¥'|-‘Arabi, Tecelliyét-1 ilGhiyye, Sileymaniye Ktp., Esad Efendi, no. 1693/3;
Bayrakdar, Yunus Emre ve Ask Felsefesi, 14; Yakit, Mevlénd’da Ask Felsefesi, 26—35; ibn Sina, Ahvdlii’n-Nefs, 28; Akgiindiiz,
Hurafe ve Gergek Ikileminde Egitim, 59-100, 107-110, 164—180; Erzurumi, Marifetnéme, 19-42; Schopenhauer, istencin
Ozgiirliigii Uzerine, 6-43; Theodore Roszak, Bilincin Evrimi, Cev. B. Muhip, (istanbul: insan Yayinlari, 2015), 30-67; Antti
Revonsuo, Biling: Oznelligin Bilimi, Cev. S. Degirmenci, (istanbul: Kiire Yayinlari, 2016), 12; Daniel Dennett, Bilin¢ Agiklaniyor,
Cev. S. Kibar, (istanbul: Alfa Yayinlari, 2017), 2-17; Schunk, Ogrenme Teorileri, 8—23.

13 Frager, Kalp, Nefis, Ruh, 18; Turgut, Akil Ask ve Otesi, 28; Akgiindiiz, Hurafe ve Gergek ikileminde Egitim, 59-100; Konevi,
Tasavvuf Metafizigi, 13; Roszak, Bilincin Evrimi, 30-67; Revonsuo, Biling: Oznelligin Bilimi, 12; Dennett, Biling Agiklaniyor, 2—
17; Stevenson et al., insan Dogasi Uzerine On Ug Teori, 109-132, 317-370; Bayrakdar, Yunus Emre ve Ask Felsefesi, 14; Yakit,
Mevldnd’da Ask Felsefesi, 26—35; Erzurumi, Marifetndme, 217, 293, 445.
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Cunki bu suregte 6nemli olan, islem tekrari degil zeka uyanigini tetikleyen vaki dokunusun
insan varligina niifuz derinligidir. Ote yandan ic¢sel bilgelige matuf yaratici kesif iliskisinde,
benligin bileseni olmayan askin zeka nitelisine uyanis ve farkindalk doénusimuni
sayisallastirma olasiligi yoktur. Bahse konu gestalt donisimuni karakterize eden
disavurumlar ise ayni iliskinin tasirma modunda zorunlu sonuglari degil kendiliginden tasma
modunda ikincil yan Urunleri mesabesindedir.Son tahlilde deneyimin edimsel niceligi degil
deneyenin bilincinde yol actigl nitel farkindalik donusuminin manidar oldugu egitim
iliskilerinde, davranissal ciktilarin nicel coklugu konu disi kalmakta; 6znel bireysellikler arasi
diger yaratici kesif iliskileri misali egitimsel deneyimin de amag-sireg-sonug¢ boyutlarinda
edimselligi ve matematiginden ziyade yasamsal 6zu ve nitel derinligi 6n plana ¢ikmis
olmaktadir.™

Kutupsallik kanuniyetiyle yiirtiyen bir iliski olarak egitim

Kendi kokleri Gzerinde inkisaf ederek biricik varolus diline evrilme potansiyeli tasiyan
ask varligi mesabesindeki 6znel bireyselliklerin, nesneler misali dissal bir ideolojiye muzahir
kisisellestirilmis ihtiyag varligina indirgenme olasiligi bulunmamaktadir. Clinku esit derecede
essiz gerceklikler olarak 6znel bireyselliklerin kendisi olabilmesi, ontolojik adalete uyarli en
buyuk zenginliktir. Her 6znel bireyselligi betimleyen mezkur oOzellikler, insanin buattncul
mevcudiyetinde bilinglilik farkiyla zirveye ulagsmis olmaktadir Bu minvalde deneyim 6znesi
insan olan egitim iliskisi; dogal birincil gerceklik niteligini haiz insani, tretilmis ikincil gerceklik
olarak toplumsal ideolojiyle tutarli bir nitelige gore baskalastirmayi yahut kisisellestirmeyi
hedefleyen ritimsel degil katagorisi kendisi olan her insanin, kosulsuz giivenle kokleri Gizerinde
inkisafina iklim yaratan ve paradoksal disavurumlari 6zimseyen kutupsallik kanuniyetine
muvafik bir iliskidir. Bahse konu iliski ikliminin ontolojik referansi ise insanin varlik ve
varolusunda higbir giceklenmenin, naturasi geregi kotu ve degersiz olmamasi, istenenin
daima istenmeyenin ardinda sakli oldugu insan benliginde siphenin determine ettigi tanili bir
nitelige angaje ideolojik bir tavirla istenmeyen tezahiriin baskilanmasi halinde, istenen
niteligin de buharlasmis olacagi gergekligidir. Boyle bir durum karsisinda insan naturasiyla
uyumlu bir egitim iliskisinin ayirt edici niteligi; doganin emsalsiz tezahlru olarak kendiliginden
tasan farkli nitel disavurumlar itibariyle atiksiz isleme potansiyeli tagiyan her insanin, kendi
kokleri Gzerinde biricik bireyselligine bliylimesine sevgi iklimi yaratmak ve proaktif anlamda
bahgivanlik yapmis olmaktir.’™

Gorunlirliik ve olgiilebilirligi en sinirli iliski olarak egitim

14 Gazzali, ihyd-u Uldmi’d-Din, 1:237; Akgindiiz, Hurafe ve Gergek Ikileminde E§itim, 59-100, 145-148; Erzurumi,
Marifetndme, 217, 293, 445; ibrahim Hakki Erzurumi, insaniyet-i Kdmile (istanbul, 1339), 13-29; Bayrakdar, Yunus Emre ve Ask
Felsefesi, 14—46; Yakit, Mevldnda’da Ask Felsefesi, 26—35; Konevi, Tasavvuf Metafizigi, 13; Frager, Kalp, Nefis, Ruh, 18; Turgut,
Akil Ask ve Otesi, 28; Schopenhauer, istencin Ozgiirliigii Uzerine, 6-43; ibn Sina, Ahvéli’n-Nefs, 28; Stevenson et al., insan
Dogasi Uzerine On Ug Teori, 109132, 317-370; Lektorski, Nesne, Ozne, Bilis, 5-13; Howard A. Ozmon ve Samuel M. Craver,
Philosophical Foundations of Education (Ohio: Pearson, 2007), 119-158.

15 Stevenson et al., insan Dogasi Uzerine On Ug Teori, 109-132, 317-370; Revonsuo, Biling: Oznelligin Bilimi, 12; Dennett, Biling
Aciklaniyor, 2-17; Roszak, Bilincin Evrimi, 30-67; Barrett, irrasyonel insan, 40-47; Bergson, Suurun Dogrudan Dogruya Verileri,
13, 22; Schopenhauer, istencin Ozgiirliigii Uzerine, 6—43; Erzurumi, Marifetndme, 217-221; Akgiindiiz, Hurafe ve Gergek
ikileminde Egitim, 107—110, 164—180; Martin M. Antony ve Richard P. Swinson, Miikemmeliyetcilik, cev. S. Katircioglu (istanbul:
Timas Yayinlari, 2017), 14-33; Sartre, Oznellik Nedir, 11-113; Hasan Akgiindiiz, “Geleneksel Yaklagimin Ahlak Egitimi
Dilemmasina Dair Kuramsal Bir Coziimleme,” Diisiince Dergisi 10, no. 21 (Mayis 2025): 130-150.
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Bagimsiz gergeklik olan metafizigi ve bagil gerceklik olan fizigiyle dualistik ontolojiye
sahip yasayan fenomenler, yaygin kosullanmanin aksine fiziksel ¢cevrelerinden metafizik
merkezlerine gidildikge nitel kapsayiciligl artan, buna mukabil nicel gorundrliuk ve
6lgulebilirligi azalan sahici bireyselliklerdir. ilintili olarak yasayan fenomenlerde nitel
kapsayanin séntimlenip nicel kapsamin bluyumesi, naturaya yabancilasma ve sahtelesme
gostergesidir. Oznelligin otantik naturasini karakterize eden mezkur 6zellikler, bilingli 6zne
olma potansiyelini haiz insanda en ust limite tirmanabilmektedir. Bahse konu olasiligin
ontolojik referansi; bilinci batune genisleyen herinsanin, metafizigiyle tum varolusu kapsayan
buna mukabil varlik batinliginde kabuk mesabesindeki gorunur ve 6lgulebilir edimselligi
itibariyle de kugulen makro kosmos yahut butinlenmis varlik vizyonuna evrilme
potansiyelidir. Bu baglamda deneyim 6znesi insan olan iliskiler ve bilhassa odagi biling olan
egitim iliskisi; amag-sureg-sonug boyutlarinda gortnur ve 6lgulebilir disavurumlara kaynaklik
eden birincil-metafizik gergekligi en buyuk ama ikincil-fiziksel gergekligi ve bilhassa olgulebilir
verimlilik arayisina tesne ciktilari bakimindan en klcuk irrasyonel ve faydasiz yasam enerjisi
devinimi olarak temayuz etmektedir. GunkU bilhassa varliktan varliga yuruyen egitim iliskisi;
edimsellige matuf tanili amaclar 6tesinde ifade edilmemis varolussal vizyonuyla insanin
metafizik olasiliklarina yonelebilen, hakeza zihne odakli determinatif baslangici 6tesinde
insan benliginin 6lgim 6tesi ruhsal derinliklerine nufuz edebilen ve nihayet 6lgulebilir hareki-
zihni davranigsal ¢iktilari 6tesinde 6lgUm Otesi tinsel sigramalari da kapsayablen yegane iliski
profilidir. Belirtilen profilin daha veciz ifadesi; 6lcilebilir verimlilik itibariyle bos ve faydasiz
gibi gozuken egitimin, ironik bigcimde tum faydalarin gézesi mahiyetinde en dolu iliski
olmaklgidir."®

Rasyonalite ve Faydacilik Kiiltiiyle Malul Geleneksel Egitim Profili

Dinsel egitimin asilamayan degerlerinden biri, insanin varlik butunliginde teorik
olarak tinselligin olgusalligl tek yonli belirleme guclUni vurguluyor olmasidir.”” Ne var ki
operasyonal duzlemde dinsel ve sekiler segmentleriyle geleneksel egitimin musterek
yaklasimi, biling-bilgi 6zdeslestirmesi temelinde egitim deneyiminin nesnesine indirgenmis
ve bildigi kadar var olacagi varsayilan zihin patronajli olgusal benliklerin insa sureci ve girdi-
isleme ¢ikti mekanizmiyle igleyen davranis mihendisligi perspektifiyle sinirlanmistir.’® Bu

16 Yigit, Hikmet ve lllet, 123—175; Sartre, Oznellik Nedir, 11-113; Tura, Madde ve Mana, 116-178; Erzurumi, Marifetnéme
(1330), 2, 5, 217, 257-280, 293, 445; ibrahim Hakki Erzurumi, insaniyet-i Kdmile (1339), 13; Bayrakdar, Yunus Emre ve Ask
Felsefesi, 14; Yakit, Mevldnd’da Ask Felsefesi, 26—35; KonevVi, Tasavvuf Metafizigi, 13; Frager, Kalp, Nefis, Ruh, 18; Turgut, Akil
Ask ve Otesi, 28; Schopenhauer, istencin Ozgiirliigii Uzerine, 6-43; ibn Sina, Ahvélii’n-Nefs, 28; Ciiceloglu, insan ve Davranisi,
434-471; Morgan, Psikolojiye Giris, 185-193; Akgiindiiz, Hurafe ve Gercek ikileminde Egitim, 146—149; Lockhart, Ol¢iim,
Gergeklik ve Hayal Giicii, 329-330.

17 Erzurumi, insaniyet-i Kdmile (1339), 13; Bayrakdar, Yunus Emre ve Ask Felsefesi, 14—19; Yakit, Mevlénd’da Ask Felsefesi, 26—
35; Konevi, Tasavvuf Metafizigi, 13; Frager, Kalp, Nefis, Ruh, 18; Turgut, Akil Ask ve Otesi, 28; Tura, Madde ve Mana, 116-178;
Nahalavi, Usiilii’t-Terbiyeti’l-isldmiyye (Dimesk, 1387), 22—-36; Gazzali, ihyd-u Ulimi’d-Din, Cilt 1 (1992), 237; Akgiindiiz, Hurafe
ve Gergek Ikileminde Egitim (2013), 87-90, 145-148; Erzurumi, Marifetndme (1330), 257-500; Ozmon ve Craver, Philosophical
Foundations of Education, 180; George Makdisi, Ortagag’da Yiiksekégretim, ¢ev. Ali Hakan Cavusoglu ve Tuncay Basoglu
(istanbul: Klasik Yayinlar, 2012), 131-134, 163-191; Hasan Akgiindiiz, Tarihi Gelisim icinde Medreseler ve Universiteler
(Diyarbakir, 1998), 44-53, 200-206.

18 Nahalavi, Usdlii’t-Terbiyeti’l-isldmiyye, 22-36; Gazzali, thyd-u Ulimi’d-Din, Cilt 1, 237; Akgiindiiz, Hurafe ve Gercek
ikileminde Egitim (2013), 87-90, 107-110, 145-148, 164-180; Makdisi, Ortacag’da Yiiksekégretim, 131-134, 163-191;
Noddings, E§itim Felsefesi, 23-43, 122-131, 151-177; Giilnihal Kiiken, Yeni ve Yakingcadda Egitim (istanbul: istanbul
Universitesi Yayinlari, 2006), 690-709; Hasan Akgiindiiz, Klasik D6nem Osmanli Medrese Sistemi (istanbul: Ulusal Yayinlar,
1997), 107-149; Akgiindiiz, Hurafe ve Gergek ikileminde Egitim (2013), 87-99; Akgiindiiz, Tarihi Gelisim iginde Medreseler ve
Universiteler (1998), 44-53, 200-206, 520; Mustafa Ergiin, EGitim Felsefesi (Ankara: Pegem Akademi Yayinlari, 2019), 135—
139; Ozmon ve Craver, Philosophical Foundations of Education, 119—-158; Quentin Skinner, ed., Cagdas Temel Kuramlar, gev.
Ahmet Demirhan (istanbul: iletisim Yayincilik, 2013), 7-36; Spranger, Kiiltiir ve Egitim, 6—13, 206—231; John Dewey, Deneyim
ve Egitim, cev. Sinan Akilli (Ankara: ODTU Gelistirme Vakfi Yayinlari, 2007), 7-35; Veysel Sénmez, Egitim Felsefesi (Ankara: Ani
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minvalde geleneksel egitim konsepti itibariyle 68renme temelli zeka aktivasyonu ve egitim
iliskisinin otantik naturasinda yekdigerine referans teskil eden teorik ve operasyonel
savrulmalar, séyle agimlanabilir;

Zorunlu nedensellige tabi mekanik egitim iliskisi

insanin potansiyel gergeklesimi ve ait oldugu biitiinle bilingli entegrasyonu sadedinde
dinsel egitimin teorik kabull; butuncul gergekligin olgusal-6znel-askin katlariyla insan
zekasinin mantik-kalp-varlik yetilerinin bilgi-hikmet kutupsalligiyla rezonansi ve dogal-
kultarel-askin benlik hiyerarsisine tekabul eden varolugsal deneyim ve kendiligindenlik temelli
zeka aktivasyon surecini isaretlemektedir. Batlincul gerceklikle dolaysiz temasi esas alan
guven temelli bu yaklasimin inan¢g dogmatizmiyle kirilmasi, varliktan varliga isleyen bahse
konu surecin, siphe temelinde gergeklikle dinsel bilgi Gzerinden dolayli temas mekanigine
baglanmis determinatif ve zihin patronajli skolastik egitim diline evrilmesini netice vermistir.
Dinsel yaklasima tepki olarak gelisen sekuler yaklasimin madde asil ruh yanilsamadir kabulu
temelinde butlncul gergeklik ve insan varligini olgusallikla sinirlamis olmasi ise haliyle ayni
anlayisin Truva ati mesabesindeki sektler egitimin baslangigtan itibaren bilincin bilgi
imitasyonuna indirgendigi zihinden zihne determinatif bir egitim dili ve iliskisi olarak
dogmasini kaginilmaz kilmistir. Son tahlilde her iki sirimuyle geleneksel egitim; 68renme
temelli kendilig¢inden zeka aktivasyonuna proaktif davet iligkisi olmaktan c¢ikip, insan
naturasiyla sofistike bir savas halinde dogal benligin baskilanmasiyla olustugu varsayilan
tabula rasa Gzerinde dinsel yahut bilimsel bilgiyi referans alan zorunlu nedensellige tabi pozitif
zihin programlamasi ve tam mudahaleci mekanik davranis mihendisligi iliskisine savrulmus
durumdadir.™

Yolculugun hedef icin yapildigi vasat egitim iliskisi

insanin bitiincil mevcudiyetinde géomilii bireyselligin kesfine matuf siire¢ odakl
yaraticilik iliskisi olan egitim, geleneksel yaklagsimda egitimin nesnesine indirgenmis insanin
olmayan benliginin insasina matuf ihtiya¢ temelli-tamamlayici-sonug¢ odakli bir Gretim iliskisi
halini almistir. Clunku dinsel ve sekiler egitimin musterek paradigmasi, insan varolusunda
olandan olmasi gerekene sonug¢ odakli bir yolculugun gergeklestirilmesidir. Zekanin
biriktirilmis bilgi, benligin ise dinsel yahut bilimsel 0Ongorilere gore yapilandirilmis
davraniglardan orulu erisi objesi kabul edildigi bahis konusu yaklasimda; kacginilmaz olarak

Yayinlari, 2017), 41-56, 90-121; Gerald Gutek, Egitime Felsefi ve ideolojik Yaklasimlar, cev. Nesrin Kale (Ankara: Utopya
Yayinlari, 2001), 91-124, 333-352; Kemal Aytag, Caddas Egitim Akimlari (Ankara: Dogu-Bati Yayinlari, 2019), 83-135;
Selahattin Diindar, ed., Egitimde Bilim Teorisi (Ankara: Nobel Akademik Yayincilik, 2012), 947, 177-215; Schunk, Ogrenme
Teorileri, 8; Ergilin, E§itim Felsefesi, 9—117, 119-157; Yusuf Ozden, E§itimde Yeni Dederler (Ankara: Pegem Akademi Yayinlari,
2013), 91-189; Bertrand Russell, Toplumsal Yeniden insanin ilkeleri, cev. T. Dogan ve S. Duran (istanbul: BGST Yayinlari, 2015),
13-22; Selim Kilig, Benligin insasi (istanbul: insan Yayinlari, 2019), 28; ismail Tiizel, Kimlik insasi ve Modernizm (istanbul: Ak¢ag
Yayinlari, 2014), 22-37.

19 John Locke, insan Anligi Uzerine Bir Deneme, gev. Vehbi Hacikadiroglu (istanbul: Kabalci Yayinevi, 2020), 19; Noddings, Egitim
Felsefesi, 43—-60, 122—-131, 151-177; Kiken, Yeni ve Yakingadda Egitim, 690-709; Takiyettin Menglisoglu, Felsefeye Giris
(istanbul: Dogu-Bati, 2013), 262-278; Akgiindiiz, Klasik D6nem Osmanli Medrese Sistemi (1997), 107-149; Akgiindiiz, Hurafe
ve Gergek ikileminde Egitim (2013), 87-99, 107-110, 164-180; Akgiindiiz, Tarihi Gelisim Icinde Medreseler ve Universiteler
(1998), 44-53, 200-206; Ozmon ve Craver, Philosophical Foundations of Education, 119—-158, 206-210; Dewey, Deneyim ve
Egitim, 7-35; Sénmez, EGitim Felsefesi, 41-56, 90-121; Gutek, Egitime Felsefi ve ideolojik Yaklasimlar, 91-124; Aytag, Cagdas
Egitim Akimlari (2019), 83—135; Diindar, ed., Egitimde Bilim Teorisi, 9-47, 177-215; Skinner, ed., Cagdas Temel Kuramlar, 7—
36; Schunk, Ogrenme Teorileri, 8; Russell, Toplumsal Yeniden insanin ilkeleri, 13—22; Kili, Benligin insasi, 28; Tiizel, Kimlik insasi
ve Modernizm, 37; Veysel, Nesnelesme ve Ozgiirlesme Uzerine, 5-19.
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varolussal vizyonuyla temayuz eden kendinde nihayet ¢cembersel ask iliskisi, gizgisel ve
sonucu disinda olan vasat bir ihtiyag iliskisi profiline savrulmustur. Son tahlilde dinsel ve
sekuler surimleriyle geleneksel yaklasimi karakterize eden egitim iliskisinin asirlari asan
kemiklesmis profili; dogal benlikle varlik alanina c¢ikan insani otantik naturasina
yabancilastirarak toplumsal begeniye muzahir kiltlirel benlige; daha dogrusu yasayan
fenomenleri, ontolojik temelden yoksun epifenomenlere dondstiurmeyi hedefleyen bir Gretim
iliskisi mekaniginde ifadesini bulmaktadir.?®

Deneyimin matematigiyle degerlenen endistriyel egitim iliskisi

Naturasi geregi sevgi temelli ve slre¢ odakli yaratici kesif iligkisinin geleneksel
yaklasimda korku temelli ve sonu¢ odakli tretim iliskisine savrulmasi; dikkatlerin egitim
deneyiminin yasamsal 6zu ve nitel derinli§inden ziyade, amag-sureg-sonug¢ duzleminde
edimsel matematigi ve niceligine yonelmesini netice vermistir. Bu minvalde olusturma
paradigmasiyla beslenen dinsel ve sekuler egitimin yukselen degerleri; iliskinin
surduruilebilirligi, tekrar sikligi ve minhasiran 6lgulebilir hareki-zihni-hissi davranis giktilarinin
sayisal goklugu olmustur. Dinsel ve sekller egitim yasanmisliklari baglaminda 6grenim
hayatinin zaman bilesenine, yapilandirilmis egitim iliskilerinin tekrar sikligina ve farkli 6grenim
basamaklarini tamamlamis olanlara dair okullasma istatistikleri ile bahis konusu sayisal
degerlere miuzahir ulusal / uluslararasi kiyas ve rekabet hamlelerine yapilan vurgular;
geleneksel yaklasimda birey yerine sayinin ikame edildigi nicel cokluk ve genisligine
blyumeye dair ylceltme kultirintn bariz 6rnekleridir.?!

Nitelik dogmatizmiyle maliil ritimsel egitim iliskisi

Varolussal vizyonu itibariyle kutupsallik kanuniyeti temelinde insanin ideoloji degil
naturasiyla tutarli inkisafina iklim yaratmasi gereken egitim iliskisi; dinsel ve sekdler ideoloji
manipulasyonu baglaminda dis akreditasyona tabi benlik insa edebildigi oranda basarili, aksi
takdirde basarisiz sayilan ritimsel bir iliskiye evrilmistir. Bu baglamda bilhassa sekiiler
mecrada sikga dillendirilen g¢ocuktan hareket ilkesi ve insan merkezli egitim retorigi,
gostermelik ve sinirli bazi tatbiki girisimlerden sarfinazar kitabi miulahazalarin 6tesine
gecememistir. Zimni kabul ve yaygin pratik itibariyle egitimin nesnesine indirgenmis insana
bicilen yegane deger; yetenek yonetimi misali stslU retoriklerle her bireyin tanili bir dinsel
yahut sekiler makbul nitelige gore gerceklik degil faraziye mahiyetindeki ongorulebilir
ortalama kisilikler ve standart endustriyel mamuller halinde programlanarak dinsel veya

20 0zmon ve Craver, Philosophical Foundations of Education, 119-158; Akgiindiiz, Hurafe ve Gergek ikileminde Egitim (2013),
87-99, 107-110, 164-180; Akglindiiz, Klasik Dénem Osmanl Medrese Sistemi (1997), 107-149; Akglindiiz, Tarihi Gelisim
icinde Medreseler ve Universiteler (1998), 4453, 200-206; Erzurumi, Marifetndéme (1330), 278-280; Makdisi, Ortacag’da
Yiiksekégretim, 131-139; Noddings, Egitim Felsefesi, 23—43, 61-85, 151-177; Kiiken, Yeni ve Yakingagda Egitim, 690-709;
Kemal Aytag, Avrupa Egitim Tarihi (Ankara: Dogu-Bat Yayinlari, 2018), 13-45; Gutek, Egitime Felsefi ve ideolojik Yaklasimlar,
91-124, 333-352; Erglin, Egitim Felsefesi, 19-117, 135-139; Dewey, Deneyim ve Egitim, 7-35; Sénmez, Egitim Felsefesi, 41—
56, 90-121; Aytag, Caddas Egitim Akimlari (2019), 83—135; Ozden, Egitimde Yeni Degerler, 91-189; Russell, Toplumsal Yeniden
insanin ilkeleri, 13-22; Kilig, Benligin insasi, 28; Tiizel, Kimlik insasi ve Modernizm, 37; Akgiindiiz, “Geleneksel Yaklasimin Ahlak
Egitimi Dilemmasina Dair Kuramsal Bir Cozimleme,” 130-150.

21 John Stuart Mill, Faydacilik, cev. Gokhan Muteza (istanbul: Pinhan Yayinevi, 2017), 3-37; leffrey Sachs, Siirdiiriilebilir
Kalkinma Cadi, gev. Belkis Goniilsen (istanbul: Yeditepe Universitesi Yayinlari, 2019), 83—86; Riza Sarpkaya, EGitim Ekonomisi:
Elestirel Bir Yaklasim (Ankara: Ani Yayinlari, 2016), 12-23; Sezgin KGse ve Selma Durusoy, Tiirkiye'de Egitim ve Beseri Sermaye
(Ankara: Gazi Kitabevi, 2007), 180-195; Nel Noddings, Egitim Felsefesi, 26—32, 159-163; Nurettin Topgu, Kiiltiir ve Medeniyet
(istanbul: Dergah Yayinlari, 2012), 78-130; Selcuk Uygun, Tiirk E§itim Sistemi Sorunlari (Ankara: Nobel Akademik Yayincilik,
2013), 13-63
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sekller immet gevresinin begeni ve istihdamina sunulmasidir. Bahse konu yaklasim; naturasi
farkli nitel disavurumlar uzerinden kendini nedensiz ve bilingli ifadeye uyarli yasayan bir
fenomenin, bilhassa ideolojik tarih yaziciligl ve egitimi desteginde sosyo-kultlrel ve sosyo-
ekonomik icaplara gore kigisellestirilerek sdzde nitelikli beseri sermayeye ddénusturilmesini
hedefleyen kapsaml bir yetenek manipllasyonu ve agmasina izin verilmeyen gulin dikene
dénismesi misali kitlesel olgekli bir yetenek kiyimi izlenimi uyandirmaktadir. Geleneksel
egitim kurumlarini piyasa tedarikgisi durumuna tasiyan ayni savrulmanin tarihsel saglayi ise
dinsel ve sekuler ilmihallerde somutlasmis musteri memnuniyetini pekistirmek Uzere
kurgulanan programlar ve kati Gretim zamanlamasina tabi bu kabil program yururluklerinin,
periyodik sinamalarla erisiler ve ¢iktilar misali parametreler lGzerinden kontrol titizliginde
ifadesini bulmaktadir.?

Gorundlirliik ve olgiilebilir verimlilige miizahir egitim iliskisi

Varliktan varliga isleyen otantik naturasiyla yasamsal 6zu maksimal gorinmezlik ve
Olgllemezlik 6zelligi tasiyan egitim iliskisi, geleneksel yaklasimda metafizik baglamindan
koparildig! icin edimsellik temelinde zihinden zihine isleyen ve ters yuz olmus haliyle de
gorunurluk ve olgulebilirligi en yuksek iliski profiline evrilmistir. SUphesiz insan ve deneyim
O0znesi insan olan her gerceklesimin, amag-sure¢ sonuc¢ bakimindan hem metafizik merkezi
hem de fiziksel ¢cevresi bulunmaktadir. Burada teyiden vurgulanmasi gereken husus; farkl
insani gerceklesimler arasinda metafizigi en buyuk ve fizigi en sinirli egitim iligkisinde,
rasyonalite ve faydacilik kultintn etkisiyle zihni ydneten metafizik merkez ve nitel fark yaratan
tinsel sigramalardan sarfinazar zihnin yonettigi degisken bilgi-beceri-tutum Ug¢geninde salt
edimsellik Uzerinden gorunurlik ve olgulebilir verimliligin yuceltilmis olmasidir. Modern
zamanlarda kar amacli 6zel okulculuk furyasiyla pekisen sinava indirgenmis egitim dili,
sinavla iltisakli belgelendirilmis bilme-yapma edimselli§ine muzahir liyakat anlayisi,
toplumsal varolusta yatay-dikey statu hareketliliginin mezkur belgeli liyakate bagitlanmisligl,
Oznelerin blutunclil ve butun aracilifiyla varolus mecrasinda tabulastirilan bireysel ve
kurumsal performans degerlendirme mekanigi ve nihayet sirali 6zellikleri tasimadigl igin
gorunurluk ve olgulebilir verimliligi olmayan hamlelerin itibarsizlastirilmasi misali
yasanmisliklar, geleneksel yaklagimda gergeklesen bahse konu savrulmanin somut tarihsel
gostergeleridir.?®

22 Gazzali, Thyd-u Ulami’d-Din, Cilt 1, 237; Akgiindiiz, Hurafe ve Gercek ikileminde Egitim (2013), 87-90, 145-148; Nahalavi,
Usilii’t-Terbiyeti’l-isldmiyye, 22—-36; Makdisi, Ortacad’da Yiiksekdgretim, 403; Friedrich Nietzsche, Tarihin Yasam igin Yarari ve
Yararsizhgr Uzerine, cev. Nejat Bozkurt (istanbul: Say Yayinlari, 2015), 3—32; Akgiindiiz, Tarihi Gelisim Icinde Medreseler ve
Universiteler (1998), 61-85; Yahya Akyiiz, Tiirk Egitim Tarihi (Ankara: Pegem Akademi Yayinlari, 2020), 1-5, 414-437; Hasan
Cil, Tarih Bilinci (istanbul: Onséz Yayinlari, 2020), 3—18; Spranger, Kiiltiir ve Egitim, 6—13; Kadir Deniz, Ust Diizey Diisiinme ve
21. Yiizyil Becerilerinin Olgiilmesi (Ankara: Nobel Yayincilik, 2023), 122-182; Hasan Yilmaz, Egitimde Olgme ve Degerlendirme
(Ankara: Cizgi Kitabevi, 2022), 325-328; Erglin, Egitim Felsefesi, 9-18, 119—157; Ozmon ve Craver, Philosophical Foundations
of Education, 206-210; Sénmez, Egitim Felsefesi, 41-56, 90-121; Ozden, Egitimde Yeni Degerler, 91-189; Russell, Toplumsal
Yeniden insanin ilkeleri (2015), 13—-32; Kilig, Benligin insasi, 28; Tizel, Kimlik insasi ve Modernizm, 37; Gutek, Egitime Felsefi ve
ideolojik Yaklasimlar, 91-124, 333-352; Noddings, E§itim Felsefesi, 23—43, 61-85; Emre Kongar, Toplumsal Degdisme ve Tiirkiye
Gergedi (istanbul: Bilgi Yayinevi, 1995), 60; Georg Simmel, Bireysellik ve Kiiltiir, cev. Tuncay Birkan (istanbul: Metis Yayinlari,
2015), 28-46.

23 Blinyamin Cetinkaya, Hayat Bir Sinavdir (Ankara: Pegem Akademi Yayinlari, 2022), 11-63; Mehmet Bayram Ayaz, Sinanma
Psikolojisi: Zor Dénemlerin ve Travmalarin Manasi, Ruhsal Biiyiime (istanbul: Kakniis Yayinlari, 2025), 56-87; M. Fuat Turgut
ve Yasar Baykul, E§itimde Ol¢me ve Degerlendirme (Ankara: Pegem Akademi Yayinlari, 2010), 11-16; Akyliz, Tiirk EGitim Tarihi,
414-425; Deniz, Ust Diizey Diisiinme ve 21. Yiizyil Becerilerinin Olgiilmesi, 12—19; Uygun, Tiirk E§itim Sistemi Sorunlari, 13—63;
Sarpkaya, Egitim Ekonomisi: Elestirel Bir Yaklasim, 12—-23; Kose ve Durusoy, Tirkiye'de Egitim ve Beseri Sermaye, 180—-195;
Hakan Buyruk, “Ogretmen Performansinin Gostergesi Olarak Merkezi Sinavlar ve Egitimde Performans Degerlendirme,” Trakya
Universitesi Egitim Fakiiltesi Dergisi 4, no. 2 (2014): 28-42; Veysel, Nesnelesme ve Ozgiirlesme Uzerine, 5-19.
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Sonugc ve Oneriler

Yasayan fenomenlerin butuncul ve basat natura farki, ayni bilesenlerin degisik adlari
olarak metafizik-fizik / nedensiz nitelik-nedenli nicelik / yasamsal 6z-edimsellik ikileminde
merkezin gevreyi tek yonli belirledigi dualistik ontolojileridir. Bu baglamda 6znel varolusu
karakterize eden iliskilerin hem bilmenin bilmek oldugu mantiksal hem de bilmemenin bilmek
oldugu meta-mantiga tekabll eden paradoksal; hakeza hem 6zln kaliba tabi oldugu rasyonel
matematik, hem de kalibin 6ze tabi oldugu irrasyonel yasayan matematige muzahir boyutlari
bulunmaktadir. ilintili olarak insanin bahis konusu gerceklik karsisindaki handikapi; yasayan
fenomenlerin bir ontolojik boyutunu yuceltirken, digerini yok sayma yoluna girmesi ve ilgili
fenomenlerle kurdugu iliskiyi, secili boyuta tekabul eden zeka yetileriyle sinirli gergeklestirme
tepkiselligidir. Egitimde olgulebilir verimlilik arayisi Uzerinden belirtilen tepkisellige parmak
basma sadedinde egitim iliskisinin otantik naturasi ve bu naturaya sadakatsizlik anlamindaki
savrulmalara dair bu makalede vaki ¢ozimlemelerle ulasilan ara sonuglar, maddeler halinde
soOyle ozetlenebilir;

e Oncelikle doga yapimi yasayan fenomenlerin varolusunu karakterize eden tinsel
iliskilerle insan yapimi nesnelerin varolusuna tekabul eden mekanik iliskiler;
kendiligindenlik-zorunluluk / streg¢-sonu¢ odaklilik / nitel derinlik-nicel ¢okluk /
kutupsallik-ritimsellik / 6lgltilemezlik-6lgulebilirlik misali ikilemler baglaminda iliskinin
amacg sureg-sonug duzlemleri itibariyle nitel fark yaratan oransal degisiklikler
gostermektedir. Nitelik farkina tekabul eden bahse konu oransal degisiklikler, deneyim
Oznesi insan olan iliskilerde tirmanis gosterirken; odagi zeka aktivasyonu olan egitim
iliskisinde en ust limite ve kivama ulagsmis olmaktadir.

e Nahif tinsel naturasi geregi deneyim 6znesi insan olan iliskilerin ortak karakteristigi;
kendiligindenlik-siire¢ odaklilik-nitel derinlik-kutupsallik- 6lglilemezlik 6zelliklerinin,
zorunluluk-sonug¢ odaklilik-nicel ¢okluk-ritimsellik-6lgulebilirlik 6zelliklerine nispetle
one cikmasidir. Bahse konu oransal degisiklikler, haliyle insan varliginin tinsel
derinliklerine nufuz eden egitim iliskisinde maksimal yogunluk ve dlzeyde
gergeklesmis olmaktadir.

e Metafizik boyutundan sarfinazar edimsel varligiyla insani egitimin nesnesine
indirgeyen ve igsel bilgeligin uyanisini kigkirtan konvansiyonel bir dokunus
mahiyetindeki egitime benlik insasi misali blyltsel misyon ylklemis olan dinsel ve
sekuler egitim dilleri, insan naturasiyla sofistike bir savas enstrumanina donismus
durumdadir. Bu minvalde egitim iligkisinin otantik naturasina yabancilagsmasini
karakterize eden vahim savrulmalar; oransal degisiklikler bir yana, kendiligindenligin
salt zorunluluk, surec¢ odaklligin salt sonuc odaklilik, nitel derinligin salt nicel cokluk,
kutupsalligin salt ritimsellik mekanizmi ve nihayet gérinmezlik-6lgilemezligin salt
gorunurluk ve olgulebilir verimlilik arayiglariyla yer degistirmis olmasidir.

Yukarida sirali ara sonuglardan hareketle denebilir ki insan varolusuna tavassut eden
iliskiler arasinda egitim, olumlu-olumsuz etkileri bakimindan kendisi ile sinirli kalmayan
varolussal vizyonu en yuksek iliski aksidir. Bu bakimdan bahse konu iliskinin otantik
naturasina yabancilastirilarak olgulebilir verimlilik arayisina tesne mekanik ve endustriyel
uretim iliskisine tahvili, insanin kendisiyle degerli seyler ugruna kendini kurban etmesi misali
insan varolusunda nitel fark yaratmayan ara¢ degerlerin sayisal artisina mukabil, nitel derinlik
kaybini beraberinde getirmis olmakta ve olacaktir.

Makaledeki ara sonuglar ve nihai ¢ikarsamaya binaen yapilabilecek yegane dneri;
tartismaya acilan egitimde oOlgulebilir verimlilik arayislari konusuna muzahir olasi
arastirmalarin, kategorik igsellik-digsallik tepkisellig§ine girmeden naturasi geregi insan
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varligina nufuz derinligiyle fark yaratan egitim iliskisinin edimselliginden ziyade yasamsal
6zUnl sorgulamaya teksif edilmesi gerekliligidir. Bu baglamda insan ve egitim fenomenlerine
fizik-metafizik ikileminde indirgemeci yaklasimlar, iliskinin var olani agan bir nicelik ve
yansitici degil var edici nitelik kaynagi oldugu kabuli temelinde egitim iliskisine ytiklenen
buytusel misyon, glven ve sevgiyle cosan insan zekasina sliphe determinasyonuyla yaklasim
aymazliginin sebebiyet verdigi sayisiz olasiligi teke indiren nitelik dogmatizmi, 6lgllebilir
verimlilik arayisi temelinde sinava indirgenmis egitim fenomeni, niyet ve eylem hijyeninin
kutupsal sinerjisinde ifadesini bulan liyakatin &lculebilir disavurumlar Uzerinden
belgelendirilme furyasi ve nihayet insani performans objesine indirgeme hoyratligi igcinde
tirmanan bireysel ve kurumsal 6&lcekli performans degerlendirme hamlelerinin
tabulastirilmasi misali tepkisel acilimlar, egitim iligkisinin ruhuna dokunacak kronik sorun ve
sorgulama konulari cimlesinden drneklerdir.

Etik Beyani: Bu galisma etik kurul onayi gerektirmemektedir.

Cikar Catismasi Beyani: Yozar ¢ikar catismasi oimadigini beyan eder.

Destek ve Tesekkdir Beyani: Bu arastirmayi desteklemek igin dig fon kullaniimamustir.

Yapay Zeké Beyani: Herhangi bir yapay zeké araci kullaniimamistir.

Yazarin Biyografisi: Hasan AkgundUz, istanbul Universitesi-Cerrahpasa, Egitimin Felsefi, Sosyal ve Tarihi Temelleri
Anabilim Dali'nda profesérdir. Doktora derecesini Selguk Universitesinde Egitim Yonetimi alaninda tamamlamistir.
Osmanli medreselerinin kurumsal yapisi ve egitim sistemi Gzerine kapsamli arastirmalar ydriten Akgundtz'in mevecut

calismalar; Trk egitim tarihi, egitim felsefesi ve egditim bilimleri Uzerine yogunlagsmaktadir.
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