T tgj R K H E R Voll No.1 Mar, 2026

turkher.org e-Issn: 3108-8066 Pages: 44-60

TURKISH HISTORY OF EDUCATION RESEARCH

Some reflections on the writing of educational history in
Europe and America and on the development of educational
history as an academic field

SUmer AKTAN @2 R ™

'Balikesir University, Necatibey Faculty of Education, Turkiye (Corresponding Author)
ORCID: 0000-0003-2938-7782 ROR ID: https://ror.org/02tv7db43 e-Mail: saktanus@gmail.com

Abstract

History, as an academic discipline, occupies a position different from all other sciences.
The natural sciences, often described as the basic sciences, are crucial for material
development and technological progress. Yet history emerges as a powerful factor in
social consciousness, national awareness, and socialization. In other words, it plays a
major role in the process of nation-building. Perhaps because this feature was recognized
early, the formation of nation-states can also be described as a process of constructing a
historical narrative. This role places history in a distinct position among disciplines. For
this reason, questions such as how history should be written, which dimensions should
be included, which should be excluded, and how historical events should be understood
have long been among the central concerns of professional historians and philosophers
of history. A similar situation applies to the history of education. As a summary of nations’
cultural past, the history of education is an important field of study. It describes the line
of developmentin the cultural and social dimensions of society. This study focuses on the
writing of educational history and on the nature of that writing. It also examines
educational history as a field that traces the development of culture, which forms the core
of social structure, from the past to the present and from there into the future. Within this
framework, the aim of the study is to evaluate the writing of educational history and the
process through which educational history developed as an academic field in Europe and
America.
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Introduction

The history of education can be defined as a field that examines how the material and
immaterial elements that societies build culturally develop, and in what ways they change. In
other words, it does not treat education only as the past of schools or institutions. So it cannot
be seen merely as studying how a single educational institution develops within historical
continuity. The history of education goes beyond this view. It tells the story of all the means a
society uses to transmit its cultural accumulation to the next generation. It focuses on what a
society produces over time and codes as its most valuable knowledge. It also asks what aims
and ideals motivate this effort. When this story is written, the points where it intersects with
social, cultural, and political history are examined and interpreted. In that sense, the history of
education can be defined as an academic field. It studies, historically, the development and
transformation of all elements used to transmit a society’s cultural heritage. These elements
include schools, universities, teacher education, textbooks, and more. It also examines how
educational thought develops. It studies, in a comprehensive way, how pedagogical ideals
shape education policies.’

The history of education is not only an official school narrative. On the contrary, it moves
beyond that. It approaches education as both the process and the content of cultural
transmission. It also includes, in its research perspective, how educational practices are
constructed in everyday life. It investigates how education operates within different institutional
structures.? From this perspective, it may not be very reasonable to limit research on the history
of education to archival documents alone. On the contrary, many other variables can be used
as important data sources. These include photographs and albums, the architecture of
buildings, classroom layouts, and the design of textbooks. Oral history studies should also be
emphasized. They can be at least as valuable as archival research.? In this way, the history of
education reveals how cultural structures have changed from the past to the present. Based on
this, it is also possible to define the history of education as a subfield of cultural history. Daniel
W. Howe makes such a move in his review of Lawrence Cremin’s American Education: The
National Experience, 1783-1876. He reconceptualizes the history of education as cultural
history. He also describes Cremin’s book as a work of cultural history.* Howe proceeds along
three main paths. First, he treats education as an intentional process of cultural transmission.
He adopts a broad perspective. Second, he argues that, with this definition, the history of
education effectively turns into cultural history. Third, he focuses on the relationship between
cultural ideals and the triad of institutions, pedagogy, and curriculum. In this way, he supports
his claim that the history of educationis, in fact, a domain of cultural history. Therefore, studying
the history of education, or studying the historiography of education, can be seen as directly
linked to understanding what cultural history is.

What is cultural history?

Cultural historiography emerged in the nineteenth century. Over time, it divided into
different schools. In its early phase, historians such as Jacob Burckhardt (1818-1897) laid the
foundations of the field. They did so by examining the cultural dynamics of Renaissance Italy.
Burckhardt’s Die Cultur der Renaissance in Italien (1860), and his Geschichte der Renaissance

! John L. Rury and Eileen H. Tamura, “Introduction: A Multifaceted and Flourishing Field,” in The Oxford Handbook
of the History of Education, ed. John L. Rury and Eileen H. Tamura (Oxford: Oxford University Press, 2019), 1

2 Gary McCulloch, “Consensus and Revisionism in Educational History,” in The Oxford Handbook of the History of
Education, ed. John L. Rury and Eileen H. Tamura (Oxford: Oxford University Press, 2019), 23.

3 Rury and Tamura, “Introduction,” 11.

4 Daniel W. Howe, review of American Education: The National Experience, 1783-1876, by Lawrence Cremin,
History of Education Quarterly 22, no. 2 (Summer 1982): 202. https://www.jstor.org/stable/367749.
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in ltalien (1867), offered a perspective beyond political history. In this way, they pioneered
cultural history. In the twentieth century, the Annales School brought a new impulse to cultural
history. Historians such as Marc Bloch, Lucien Febvre, and Fernand Braudel analyzed long-term
historical processes and cultural structures. Braudel’'s La Méditerranée et le monde
méditerranéen a l'époque de Philippe Il is especially notable. It emphasized the role of
geography, climate, and culture in historical development. It also adopted an interdisciplinary
approach. After the 1960s, cultural history diversified further under the influence of postmodern
historiography and cultural studies. The “thick description” method of the American cultural
anthropologist Clifford Geertz aimed to decipher the symbolic meanings of culture. In the same
period, microhistory gained prominence. Researchers such as Carlo Ginzburg and Natalie
Zemon Davis placed the experiences of individuals and small communities at the center. They
sought to read history “from below.”

Cultural history can be defined as a field that studies, in a comprehensive way, every
structure that gives a society its spirit. It ranges from art to traditions. It includes oral literature
and education. In this framework, cultural transmission becomes a central issue. Schools, or
education in a broader sense, become a major area of investigation.® They shape the
socialization of new generations. The branch that examines education and educational
structures within cultural history is called the history of education. The writing of the historical
stories of these structures can be called the historiography of the history of education.®

History of education: a grand narrative

The American historian of education Herbert Kliebard addresses this pointin his classic
work Constructing a History of the American Curriculum. He aims to establish an intellectual
ground for the history of the curriculum. Yet he also notes something broader. He argues that
any historical investigation of education must address different dimensions of culture.” William
W. Brickman defines the history of education in a more detailed and comprehensive way. He
also offers guidance to the historian of education:

The history of educationis the branch of history concerned with the development
of the ideas, practices, materials, personnel, administration, organization, and
other aspects and problems of schools and of other social institutions, such as
religious organizations, that educate the young and adults. A narrower and more
functional interpretation focuses on the development of all matters related to
instruction in the family and in school. This does not mean that narratives about
educational institutions or ideas can ignore other spheres of society. There is
interaction and mutual relation between the school and the rest of society. The
historian of education should take this fact into account when constructing and
presenting a narrative. It is neither correct nor safe to write about education
without reference to the wider social and cultural context of which education is
a part.®

When we approach the history of education from this perspective, a question is likely to
arise. If it is a subdiscipline of historical scholarship, when did this subdiscipline emerge? How
did it develop over time?°® Like historiography in general, the historiography of the history of

5> R. Freeman Butts, A Cultural History of Education: Reassessing Our Educational Traditions (New York: McGraw-
Hill, 1947), 2.

6 Briinengraber (1930) emphasized the need to treat the history of education as a dimension of cultural history.
See: H. Brunnengraber, “Geschichte der Erziehung und Erziehungswissenschaft. A. Historische Paddagogik |
Entwicklung,” in Lexikon der Pddagogik der Gegenwart, vol. 1, ed. Josef Spieler (Freiburg: Herder & Co., 1930),
917.

7 Herbert M. Kliebard, “Constructing a History of the American Curriculum,” in Handbook of Curriculum
Research, ed. Philip W. Jackson (New York: Macmillan, 1992), 158.

8 William W. Brickman, “Revisionism and the Study of the History of Education,” History of Education Quarterly
4, no. 4 (1964): 209. https://doi.org/10.2307/367497

9Some authors place the development of the history of education as an academic discipline in the late eighteenth
and early nineteenth centuries. Yet there are also studies from the early twentieth century that describe this line
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education has its own past and its own trajectory. The Swiss historian of education Daniel
Tréhler, while examining this development, seeks to build a perspective based on the key
dynamics of the eighteenth century. Trohler dates the historiography of the history of education
in Germany to the late eighteenth century and the early nineteenth century. His reference to the
period 1770-1800 also points to the Enlightenment.' William W. Brickman, however, stresses
the need to consider a deeper and broader line." He emphasizes that the transfer of social
relations and culture to the next generation cannot be explained only through the
Enlightenment. He points to the need to approach the history of education not only through
teacher-student relations. It should also be considered institutionally. In this way, Brickman
conceptualizes the field differently from Trohler.

Brickman constructs the development of the history of education through a Europe- and
America-centered reading. While analyzing how it developed as a specific research area, he
also treats it as a professional activity. He refers to William Burnham and Henry Suzallo’s
striking work for its time, “History of Education as a Professional Subject.” He takes as a starting
point a book written in 1779 by Karl Ehregott Andreas Mangelsdorf (1748-1802)."® Its title is
Versuch einer Darstellung dessen, was seit Jahrtausenden in Betreff des Erziehungswesens
gesagt und gethan worden ist [An attempt to present what has been said and done about
education for millennia]. Even as he highlights the importance of this work, Brickman also
presents other viewpoints. He gives an example from Otto Willmann’s 1906 work Historische
Padagogik. He notes that it framed the development of the history of education as a research
area as a stance against the new educational movements that emerged in the eighteenth
century. Hans Brunengraber, in turn, linked this development to Romanticism and the Hegelian
tradition in the early nineteenth century.”™ Indeed, it can be said that Romanticism, the
Enlightenment, and the Hegelian tradition marked an important turning point. They shaped the
rise of the history of education as an independent research field. Daniel Trohler emphasizes a
key factor in the early 1800s. He argues that the rise of nation-states made the history of
education stronger. Nation-states sought to expand schooling. They wanted to educate future
citizens and secure national unity. For this purpose, they needed loyal teachers.™ In other
words, a central task assigned to the history of education here was the training of loyal teachers.
The contribution of a national and patriotic ideal, awakened in teachers’ minds through the

of development. If history is the past narrated on the basis of specific evidence and purified of myths, then it is
possible to trace the beginnings of the history of education back to the Renaissance. This is because such a
narrative explains how a school and the practice of teaching took shape over time. It also describes the nature of
the actors involved in that process. If it leads the reader to develop a mental understanding and a clearer grasp
of what happened, it can reasonably be accepted as a historical narrative. Still, rather than relying on a Europe-
centered reading, it may be more rational to approach the history of education within the cultural structure of
each society. Each society has its own cultural formation and its own cultural history. Moreover, the use of printed
works, not only personal testimony, points to a more modern attempt at historical narration. These sources
include books, memaoirs, and written documents related to teaching. For this reason, it can be argued that
Germany was ahead of other countries in the systematic beginnings of educational historiography.

10 Daniel Tréhler, “History and Historiography,” in Handbook of Historical Studies in Education: Debates,
Tensions, and Directions, ed. Tanya Fitzgerald (Singapore: Springer, 2020), 14.

1 william W. Brickman, “Early Development of Research and Writing of Educational History in the United
States,” Paedagogica Historica 19, no. 1 (1979): 41-76. DOI: 10.1080/0030923790190103.

12 william H. Burnham and Henry Suzzallo, The History of Education as a Professional Subject (New York:
Teachers College, Columbia University, 1908).

13 Brunnengraber, H. (1930). 917.

14 Daniel Tréhler, “History and Historiography,” in Handbook of Historical Studies in Education: Debates,
Tensions, and Directions, ed. Tanya Fitzgerald (Singapore: Springer, 2020), 14.
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glorious experiences of the past, was brought to the fore.’ In this way, an idealized perception
of the past entered teacher education through the history of education.®

The history of education developed as an academic discipline in the late eighteenth and
early nineteenth centuries. Yet it is also possible to trace the roots of historiography on
education back to the Renaissance. Brickman even stresses that there is no point in ignoring
works produced before the seventeenth century.” Therefore, identifying the pre-eighteenth-
century roots of the historiography of education can help build a more holistic perspective on
how the field developed. This brings another question. How, and in what way, did the history of
education emerge? What were the earliest examples of the area later called “history of
education”? In this context, Brickman refers to two major authors. The first is Leonardo Aretino,
also known as Bruni. The second is the Italian Flavio Biondo.

Leonardo Aretino and Flavio Biondo: early historiography of education

Leonardo Aretino, also known as Bruni or Aretini (1370-1444), was a leading humanist,
historian, and statesman of Renaissance lItaly. He is regarded as one of the most important
humanist historians of the early Renaissance. He was also the first historian to raise the issue
of periodization in historical methodology.' The work that brings Bruni into the discussion of
the historiography of education is the Rerum suo tempore in Italia gestarum commentarius
(printed in 1440) [Commentary on Events in Italy in His Time]. It is an important work. It
addresses the political, military, and cultural events that took place in Italy during Bruni’s
lifetime. Like Aretino’s other historical writings, it bears traces of the methodology of ancient
Roman historians. It was also written from a Florence-centered perspective. Ilts dimension
relevant to the history of education appears in Bruni’s narrative. He describes how Greek
education was introduced to ltaly by Manuel Chrysoloras, who was also his teacher. Manuel
Chrysoloras (1350-1415) was a scholar and teacher of Byzantine origin. He played a role in the
development of the Renaissance in Italy. He also contributed significantly to the foundations of
Renaissance thought. In 1397, he began teaching Greek in Florence. This initiative, and the
circle of students around him, signaled the beginning of Italian Renaissance thought. Bruni
was part of this group. He joined Chrysoloras’s teaching circle.?® Brickman treats Aretino’s

15 1n Germany, the eighteenth century was regarded as a century of pedagogy. It was also the period when the
belief was strongest that education was the only way to save society from all forms of backwardness. See:
Christine Mayer, “Friedrich Eberhard von Rochow’s Education of the Children in Rural Communities and Its
Impact on Urban Educational Reforms in the Eighteenth Century,” Paedagogica Historica 39, no. 1 (2003): 19—
35, do0i:10.1080/00309230307461.

16 |n this approach, history was presented as a neat and coherent story of progress, stripped of contradictions,
conflicts, and complexity. What was told was not so much historical reality, but rather the nation’s “success
story” in the field of education.

7 Brickman, W.W. (1979). 42.

18 Gary lanziti, Writing History in Renaissance Italy: Leonardo Bruni and the Uses of the Past (Cambridge, MA:
Harvard University Press, 2012), 432.

1% 1an Thompson, “Manuel Chrysoloras and the Early Italian Renaissance,” Greek, Roman and Byzantine Studies
7, no. 1(1966): 64.

20 Aretino describes his adventure of learning Greek and his love for the Greek language as follows:

“Will you miss this opportunity God has offered you? For seven hundred years no one in Italy has known Greek;
yet we admit that all the sciences came from them [the Greeks]. So what great benefit, renown, and pleasure
learning this language will bring you! Doctors of civil law are plentiful everywhere, and you will never lack the
chance to study it. But if the only scholar of Greek literature here [Chrysoloras] disappears from view, after that
there will be no one left from whom you can learn. Persuaded at last by these sensible words, | devoted myself
to becoming Chrysoloras’s student. | attached myself with such a desire to learn that at night | would repeat—
even in my sleep—what | had learned by day. | had many classmates, but the ones who advanced the most were
Roberto Rossi and Palla Strozzi (Honofrio’s son) from the Florentine nobility. In the same class there was also
Jacopo Angeli, the man chiefly responsible for bringing Chrysoloras to Florence. Later, Pietro Vergerio, who was
studying in Padua, joined us from Justinopolis [Koper]; hearing of Chrysoloras’s fame, he came to Florence to
listen to him. Of these students, Roberto, Vergerio, and Jacopo Angeli were considerably older than |, while Palla
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observations on this Greek teaching process in Florence as an important step for the history of
education. The title page of Bruni’s work is presented below as an example of Renaissance
humanist historiography (see Figure 1).

Figure 1. Title page of Leonardo Bruni’s Rerum suo tempore in Italia gestarum commentarius.
Source: Leonardo Bruni, Rerum suo tempore in Italia gestarum commentarius (Lyon: Apud Sebastianum
Gryphium, 1539).

Flavio Biondo (1392-1463) is another Italian historian mentioned by Brickman in the
context of early historiography of education. Biondo’s educational thought was built on the core
principles of the humanist tradition. He saw the study of ancient Latin and Greek texts as the
foundation of education. He argued that language education was not only a technical skill. He
saw it as a means of moral and intellectual development. In his work published in 1474, Roma
ristaurata, et Italia illustrata [Restored Rome and Illuminated Italy], an education grounded in
the classics comes to the fore. Biondo’s philological approach introduced innovations that can
be seen as transformative for educational methodology. He proposed the critical analysis of
texts and their evaluation within a historical context. He aimed to develop students’ analytical
thinking skills. This method offered an important alternative to the traditional memorization-
based education of the period.?

was almost my age.” Leonardo Bruni, Leonardi Aretini Rerum suo tempore in Italia gestarum commentarius.
Eiusdem De rebus Greecis liber (L(VGDVN: APVD SEB. GRYPHIVM, 1539), 15.

21 william Harrison Woodward, Vittorino da Feltre and Other Humanist Educators: Essays and Versions; An
Introduction to the History of Classical Education (Cambridge: Cambridge University Press, 1897), 917.
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Hermann Conring: A Versatile Historian of Education

Hermann Conring (1606-1681) was a German historian, jurist, physician, and
statesman. In his work, the traces of serious and systematic educational historiography appear
clearly. He was a kind of Renaissance scholar. He stood out not only for his work in
historiography and the history of education, but also for his depth in law. Conring became a
professor of natural philosophy, medicine, and politics at the University of Helmstedt. His most
important contribution was his studies on German legal history. His most notable contribution
to the history of education was De Antiquitatibus Academicis Dissertationes [Dissertations on
Academic Antiquities]. The book consists of lectures he delivered at the Academia Julia (the
University of Helmstedt). It was first published in 1651.22 The work has several striking features,
especially from the perspective of educational history. The title page of Conring’s influential
work is presented below to illustrate this early scholarly engagement with the history of
academic institutions (see Figure 2).

L

HERMANNI CONRINGII
DE
ANTIQVITATIBVS
YA CADEMICIS

.'Dl:S;:RrATIoNES SEX
i e

HABITE IN ACADEMIA
IVLIA

HELMESTADI : R 3

Typis & fumptibus HEnnrn et Murrery
- AcADEMIAE TYPOGRAPHI

: o €12 15 CLL

Figure 2. Title page of Hermann Conring’s De Antiquitatibus Academicis Dissertationes Sex.
Source: Hermann Conring, De Antiquitatibus Academicis Dissertationes Sex (Helmstedt: Typis Henningi Mulleri,
1651).

First, it presents the history of an academic institution. In other words, it is among the
earliest examples of university history. Second, Conring tried to present the historical research
process as objectively as possible. Third, he offered a comprehensive analysis. Brickman cites
this work as an important study on the history of higher education institutions.?® Conring can
therefore be considered one of the founders of systematic and academic educational
historiography. From this angle, his work can be seen as a starting point for modern educational
historiography, at least in the context of higher education history.

22 Hermann Conring. De antiquitatibus academicis: Dissertationes sex habitae in Academia lulia. Helmestadi:
Typis & sumptibus Henningi Mulleri, Academiae typographi, 1651. PDF, Bayerische Staatsbibliothek (BSB).
Erisim 12 Subat 2026. https://download.digitale-sammlungen.de/pdf/17717814448888bsb10360093.pdf

2 Brickman, “Early development,” 43
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Claude Fleury and the History of Education

Another important figure in the development of the history of education after Conring is
the French historian Claude Fleury (1640-1723). Fleury specialized in church history. Yet his
1675 work Traité du Choix et de la méthode des études [Treatise on the Choice and Method of
Studies] followed a different path from Conring’s. It preserved an institutional historical
perspective. At the same time, it also addressed the teaching process. It was a wide-ranging
study. According to Monroe and Kandel, two major names in American educational history,
Fleury’s research is the first work directly concerned with the history of education.?* The title
page of Fleury’s influential work is reproduced below to illustrate the early modern
conceptualization of the study of education (see Figure 3).

5213322 '
T R A I T E

DU CH &LX
B X s
DE LA METHOD,

DES ETUTDES.

Pao A CLAUDE FrLeURY, prétre, abbddu
LZoc-Diese 5 ci~devant précepeesar de Aejfes-
grewrs les princes de Concy.
NOUVELLE EDITION CQRRIGEE,

-

L~ § PARIS,. RUE 5. fACQUES,
Gasrirr MarTiN, 3 PErwile d'ors
JEAan-BaprisTe CO16NARD , 3 Ia Bible d’ors
Ch Prernz+JEaN MARIETTE, aux Co-
- o= - lonnes dJd'Hercules. ,
HyrroriTe-Lourss Guesix, 3
Saint Thomas 4 Aquin.
M. DCC. ‘X L..
A VEC PRIVILEGE DU ROTI.

Figure 3. Title page of Claude Fleury’s Traité du choix et de la méthode des études
Source: Claude Fleury, Traité du choix et de la méthode des études (Paris, 1686).

Fleury’s book briefly examines educational thought from the Greek and Roman world,
the Franks, and the Arabs.? It also covers medieval universities, the Renaissance, and Fleury’s
own era. A large part of the section on educational history focuses on the condition of medieval
universities. This is not surprising. Much of seventeenth- and eighteenth-century educational
historiography devoted attention to higher education institutions. In societies before
compulsory education, before a mature concept of the nation, and before the Industrial
Revolution, universities had reached a certain maturity. They had also gained an institutional
identity. Their main aim was often the training of clergy and jurists. Institutions such as Bologna
(founded in 1088), the University of Paris (founded in 1150), and Salamanca (founded in 1134)
became mature by the sixteenth and seventeenth centuries. They became representatives of

24 paul Monroe and Isaac Kandel, "History of Education," in Paul Monroe, ed., A Cyclopedia if Education (New
York: MacMillan, 1911-1914), vol. lll, (1912): 294

25 R. E. Wanner’in Claude Fleury (1640-1723) as an Educational Historiographer and Thinker (The Hague: Martinus
Nijhoff, 1975). Wanner’s study stands out as a comprehensive and in-depth work that examines not only Fleury’s
role as an educational historiographer but also his place within educational thought.
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“high culture.” For this reason, it is not surprising that studies on educational history focused
on higher education. The historians of this era, including Conring and Fleury, also worked
professionally on church history. That experience may have helped them engage with
institutional history.

Daniel Georg Morhof

Daniel G. Morhof (1639-1691) is another key figure in this development. He is often
described as one of the best minds of his age. He was a true scholar. He was also a pioneer of
German literary historiography. His main specialization was literature and language studies.
Still, his engagement with educational history within cultural history makes him relevant here.

Morhof was a leading name in the language research and literary historiography that
accelerated in Germany toward the end of the seventeenth century. In his work Polyhistor,
literarius, philosophicus et practicus (a multidimensional scholar who unites theoretical and
practical knowledge and engages deeply with literature and philosophy), the overall focus is
cultural history. It includes literature, philosophy and science, historiography, and the history of
libraries. Yet it is notable that he also discusses the history of education thematically in a
section of the first volume. His use of the term polyhistor already signals the scope of the book.
In the prolegomena, he highlights the wisdom and works of distinguished scholars in antiquity
who were called “Polyhistor,” meaning “very learned.” He explains how figures such as
Alexander Cornelius, Varro, Hyginus, and Apion stood out through broad knowledge. He also
discusses how the title changed over time and was used in later periods in different ways.?®

The dominant outlook throughout the book reflects the Renaissance ideal of holistic
education. Morhof tries to clarify his ideas with Latin aphorisms. One example is: Veniamus ad
disciplinas elegantiores: ad quas junctim excolendas natura duce incitamur (“Let us move to
the more refined disciplines: nature urges us, as our guide, to cultivate them together”). He also
cites humanists such as Joachim Fortius Ringelbergius. He criticizes specialization in a single
field as a “restriction of the mind.” He argues that true wisdom must embrace all disciplines.?

Educational historiography in the eighteenth century

In the Renaissance and post-Renaissance period, especially in the sixteenth and
seventeenth centuries, the central problem in educational historiography appears to be higher
education institutions and their development. In the eighteenth century, however, educational
historiography increasingly focused on the history of schools. Higher education still mattered.
Yet a perspective centered on school history began to develop. Monroe and Kandel cite G.
Ludovicus’s Historia Rectorum Gymnasiorum Scholarumque (written between 1708 and 1711)
as a notable example of this trend. Another example is Johann Gottlieb Biederman’s Acta
Scholastica Altes und Neues von Schulsachen (1752) [Documents on School Matters: Old and
New News from School Affairs]. In America, an early eighteenth-century example is a section in
Cotton Mather’s Christi Americana or Ecclesiastical History of New England (1702). That
section discusses the historical development of the college that formed the roots of Harvard
University.?

In the period after Rousseau, child-centered approaches developed under the shadow
of naturalist philosophy. These approaches gained popularity in Germany. Johann Basedow
expressed and developed these ideas in German. This, in turn, led to opposition against the new
educational thought. This reaction produced a work that Brickman describes as the first
comprehensive educational history study in the literature: Karl Ehregott Mangelsdorf’s Versuch
einer Darstellung dessen, was seit Jahrtausenden im Betreff des Erziehungswesens gesagt und

26 Daniel Georg Morhof, Polyhistor, literarius, philosophicus et practicus (Lubecae [Liibeck]: Sumtibus Petri
Boeckmanni, 1708).

27 Morhof, Polyhistor, literarius, philosophicus et practicus, 2.
28 Brickman, “Early development,” 46.
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gethan worden ist (1779) [An Attempt to Describe What Has Been Said and Done About
Education for Millennia]. The work points to a legitimacy problem. It argues that ancient thought
in pedagogy should not be ignored. It claims that this tradition is at least as comprehensive as
eighteenth-century ideas.?® What most clearly distinguishes Mangelsdorf’s work from earlier
studies isits scope. It treats educational history as a whole. It builds a forward-moving narrative
beginning with ancient Greece and Rome. Yet its main emphasis remains legitimacy. The central
theme is the claim that studying and learning educational history will guide work in education.
It will help practitioners avoid errors. It will also support actions that are more reasonable and
sound. A similar work from the same period is Friederich Ernst Ruhkopf’s (1760-1821)
Geschichte des Schul- und Erziehungswesens in Deutschland von der Einfliihrung des
Christenthums bis auf die neuesten Zeiten (1794) [History of Schooling and Education in
Germany from the Introduction of Christianity to the Most Recent Times]. Ruhkopf published it
while serving as head of the Hanover Gymnasium. He covers topics such as foundation and
monastery schools in the era of Charlemagne, city schools, universities in Italy and Germany,
the revival of the sciences in Italy and Germany, and the impact of these developments on
schools. He also discusses educators such as Luther, Melanchthon, and Johannes Sturm.*°

In the early nineteenth century, Christoph Meiners (1747-1810)%, a German professor of
philosophy, published Geschichte der Entstehung und Entwickelung der hohen Schulen
unseres Erdtheils (1802) [History of the Origin and Development of the Higher Schools of Our
Continent]. In the preface, he states his claims and also draws attention to his method of
writing.

Among the two books contained in this volume, the first is the richest in content
and the most detailed. | can state with complete confidence that nowhere else
will you find, in the manner | have presented, the origins of our continent’s
institutions of higher learning; the gradual development of their principal
structures; their periods of splendour and their decline; their characteristic
differences, and so forth. To obtain this kind of information-contained in the first
two books of the History of Higher Education Institutions and to be found in the
subsequent ones as well-two additional things are required besides the
necessary abilities: first, an ample accumulation of sources such as our library
has placed at my disposal; and second, an undisturbed tranquillity of work that
allows one to examine these sources systematically and to assess, connect, and
interpret the resulting findings with care. Among those who read this title before
taking the work in hand, there will certainly be some whose expectation of a
history of universities is a comprehensive catalogue recounting, one by one, the
stories of all higher schools-either arranged by the countries in which they were
founded or in chronological order. Such readers will understand at first glance
the following: bringing together the individual stories of higher schools does not
constitute their true history. Even if one were to accept it as such, it would still

2% Mangelsdorf, M. Karl Ehregott (1779). Versuch einer Darstellung dessen, was seit Jahrtausenden im Betreff des
Erziehungswesens gesagt und gethan worden ist. Nebst einer freyen Beurtheilung der Basedowischen Anstalten,
und anderer dahin gehdoriger Materien. Leipzig Aktaran, Jahrbuch fiir Historische Bildungsforschung, ed. Johannes
Bilstein et al. (Bad Heilbrunn: Verlag Julius Klinkhardt, 2009): 288.

30 F H. Ruhkopf, Geschichte des Schul- und Erziehungs-Wesens in Deutschland von der Einfiihrung des
Christenthums bis auf die neuesten Zeiten (Bremen, 1794).

31 Meiners is a historian affiliated with the Géttingen School of History. The Géttingen School of History represents
a turning point that established history as a “science” and shaped the methodological standards of today’s
academic historiography. In the context of modern historiography, the innovations introduced by this movement
can be summarized as follows: the use of scientific and critical methodology; an institutional focus on history;
pioneering work in national historiography; an interdisciplinary approach; the promotion of a reformist,
Enlightenment-based mode of historical writing; and innovation in history education. Within this spirit of
innovation, particular importance was attached to seminar work. August Ludwig von Schlozer advocated universal
historiography through his “World History” (Weltgeschichte). Johann Christoph Gatterer was among the first
historians to systematize source criticism. Christoph Meiners provided an example of institutional historiography
with his work “History of Higher Education Institutions” (Geschichte der hohen Schulen).
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be unreasonable to expect a list of the separate histories of all higher schools;
for of many universities either nothing has been written at all, or the printed
sources are not sufficient to relate their history in an orderly and coherent
manner. Some of the changes that have taken place within higher schools are
noteworthy from various perspectives and must therefore be treated under
different headings. An intelligent reader will not regard the use of the same facts
for different purposes as “repetition.” Had we attempted to write the separate
history of a great many universities, such repetitions would have increased to an
infinite degree. The following three books will address the founding documents,
privileges, and statutes of Europe’s leading universities. The course of this work
may be understood from the subsequent parts that follow my investigations into
the basic structure and administration of German universities.*

In his introduction, Meiners explains the difficulties he faced. These remarks can be
seen as a turning point in the development of methodology in educational history. For him,
writing the history of universities is not mainly a matter of talent or diligence. The real problem
is acquiring sources and processing them. Records about each university’s founding and
development are often kept in those universities’ own libraries. Publicly accessible documents
are limited. He says he did not face insurmountable obstacles for universities such as Bologna,
Padua, Paris, Oxford, Vienna, Ingolstadt, Tubingen, Erfurt, Konigsberg, Jena, Halle, and
Gottingen. Yet he adds that if he had been unable to reach sources, he would not have dared to
undertake the project.®®

In nineteenth-century Germany, another theologian-pedagogue, Friedrich Heinrich Christian
Schwarz (1766-1837), devoted the fourth volume of his Erziehungslehre [Lessons on Education]
to educational history. The volume, titled Geschichte der Erziehung nach ihrem Zusammenhang
unter den Volkern von éaltesten Zeiten her bis auf die neueste [History of Education in Its
Connections Among Peoples from the Earliest Times to the Most Recent], was printed in Leipzig
in 1812. Schwarz had previously served as a preacher in Mlunster. He was appointed to
Heidelberg in 1804. At Heidelberg University, he worked as a professor of theology. He was also
placed in charge of the pedagogy seminar. His major work, Erziehungslehre, first published in
1805, initially included historical summaries. In later editions, this historical section expanded.
It became an independent work of two substantial volumes. The fourth volume of the first part
devoted especially broad space to educational history. Yet Schwarz’s understanding of
educational history also gave a significant place to the Bible and Christian doctrine.®*

Hermann Conring: a versatile historian of education

Karl Georg von Raumer (1783-1865) was one of the major German intellectuals of the
nineteenth century. He was a versatile scientist. He is notable for contributions both to the
natural sciences and to educational historiography. He was a professor in fields such as
mineralogy and geology. He also took active partin the 1813-1814 campaign against Napoleon.
In his writing of educational history, Raumer embraced an objective and source-based
approach. He is best known for his multi-volume work on the history of education from the
Middle Ages to the nineteenth century.

Raumer was born on 9 October 1783 in Obersontheim in the Wirttemberg region of
Germany. His father, Friedrich Ludwig Georg von Raumer, was a jurist and belonged to an
aristocratic family. Karl began his education at the University of Gottingen. He studied the
natural sciences, with a focus on geology. He later continued in Halle and Freiberg. He was
especially influenced by the well-known mineralogist Abraham Gottlob Werner. He began his
academic career in 1805 at the University of Berlin. He then served at several German

32 Christoph Meiners, Geschichte der Entstehung und Entwickelung der hohen Schulen unseres Erdtheils
(Gottingen, 1802): iii-iv.

33 Meiners, Geschichte der Entstehung, 1-2.

34 F H. C. Schwarz, Erziehungslehre: Geschichte der Erziehung (Leipzig, 1829). 28-29.



Stimer AKTAN

universities, especially in Breslau and Erlangen. In his early work, he focused on earth sciences
and geography. Over time, however, his interest shifted toward history, pedagogy, and especially
the history of education. This change reflected his deep engagement with historical and cultural
questions.

Raumer’s interest in the history of education took a systematic form from the 1830s
onward. His major work, Geschichte der Padagogik [History of Pedagogy / History of Education],
began to be published in 1843. It was completed in four volumes. The work presents, in detail,
the historical development of education. It begins with ancient Greece. It moves through
medieval Christian doctrine and the Reformation. It discusses key figures such as Comenius
and Rousseau. Raumer’s approach fits the historiographical style of his era. It is document-
based, chronological, descriptive, and interpretive. In his influential book, he explains the
question of objectivity in the following terms:

For objectivity, it is often considered necessary that the historian should never
appear personally, and should never express an opinion about the facts he
presents. He is not granted the freedom given to a playwright, who speaks to the
audience about his work through a prologue or epilogue, or through a chorus that
appears before each act. | cannot boast of such objectivity. At times | step
forward openly with my judgments. Yet does the historian’s free, personal
intervention not contribute more to the objectivity of history than playing hide-
and-seek behind facts and narration? With such open judgments, the reader
recognizes the author. The reader knows what to expect from his narrative. Then,
even when the author strives in the best faith to be impartial and accurate, the
reader can more easily notice where something human and partial may secretly
influence him. No sensible reader expects an impartial evaluation of the Middle
Ages from a church historian who openly declares his Puritan convictions.*

Raumer’s main contribution, however, lies elsewhere. He did not present educational
history merely as a sequence of events. He also treated it as an extension of intellectual history.
He emphasized the ideological and moral effects of education on the individual and society.
This set him apart from many contemporaries. His approach also differs in several ways from
earlier pioneers. For Raumer, history, and specifically educational history, develops along a
forward-moving line. He sees a connection between Plato’s educational thought and medieval
educationalthought. He believes these periods follow one another within a line of development.
Thus, even though an idealist perspective is visible in German thought, Raumer can be seen as
not very far from positivist theses, or at least from positivist historical teaching. A second
feature is his method. He sought to develop the historical past of educational thought through
document-centered research. He also did not refrain from interpreting the sources he
examined. A third feature is how he understood the function of educational history. He saw it as
a force that could guide pedagogical action and give it direction. Raumer and his work served
as an important source in Anglo-Saxon educational history research. His work can also be said
to have functioned as a model for American writings on educational history. 3¢

Karl Schmidt: anthropological pedagogy and history

Karl Schmidt is one of the important figures in nineteenth-century German educational
historiography. In his understanding of pedagogy, he assighed great importance to
anthropology. He also occupies a significant place in educational history. The main reason is
methodological. In his book on educational history, he constructed a historical narrative by
using Hegelian idealism as his method of historiography. This made him, like Raumer, a
frequently cited author in American educational historiography.

35 Karl von Raumer, Geschichte der Pédagogik (Gitersloh, 1890; originally published 1842): viu.

36 Daniel Trohler, “The Establishment of The Standard History of Philosophy of Education and Suppressed
Traditions of Education,” Studies in Philosophy and Education 23, no. 5-6 (2004): 375. do0i:10.1007/s11217-004-
4450-3.
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Karl Schmidt (1819-1864) was born in Osternienburg in Anhalt, Germany, as the son of
a farmer. After attending the local village school, he entered a Gymnasium in 1834. In 1841 he
entered the University of Halle to study theology. He did not devote much attention to formal
theological training. Instead, he engaged more with philosophy than with classes. This led him
to become an ardent Hegelian. This is not surprising. In the 1830s and 1840s, German
universities were under the strong influence of Hegelian philosophy. Halle, where Schmidt
studied, was also one of the strongholds of Right Hegelianism.

A key point in Schmidt’s educational historiography is his framing. He treats the history
of pedagogy as a sub-branch of the history of philosophy. Within this frame, he interprets the
history of pedagogy through idealist philosophy. This can also be seen as a sign of interest in
reading pedagogical history as intellectual history. Schmidt stands out because he takes
historical and philosophical context seriously. A second feature is his chronological and
systematic approach. He divides the process from ancient Greece through the Middle Ages, the
Reformation, the Enlightenment, and the modern era into periods, countries, and major
thinkers. This structure aims to help the reader gain a coherent view, both along a timeline and
in terms of intellectual evolution. Another important pointis the central role he gives to religion.
Schmidt especially emphasizes the moral and religious dimensions of education. This brings
him close to the Right Hegelian tradition. He defends the central role of Christianity and moral
formation in education. In this view, education becomes the human being’s turning toward God
and moral perfection.®’” When we examine the development of educational history as an
academic field in Europe, German educational historiography appears more advanced than
that of other European nations. German educational historiography also deeply influenced
American educational historiography. It would not be an exaggeration to say that the
methodology followed by Karl von Raumer and Schmidt was adopted for a long time by
American historians of education.®®

Educational historiography in America

Brickman argues that the history of education in America began to develop seriously
only toward the middle of the nineteenth century.®® At that point, it becomes possible to speak
of educational historiography, especially in an institutional sense. Works such as Benjamin
Peirce’s A History of Harvard College (1833), Josiah Quincy’s The History of Harvard University
(1840), Ebenezer Baldwin’s History of the Yale College (1841), and Nathaniel Fish Moore’s An
Historical Sketch of Columbia College (1846) are often cited as examples of such institutional
writing. Brickman also emphasizes, however, that these studies had methodological
shortcomings.

In shaping American interest in educational history, Horace Mann’s idea of universal,
secular, and free education for all can be seen as a major starting point. For Mann’s vision to
become real, well-trained teachers and effective schools were needed. The model sought for
this purpose was found in the Prussian school system and Prussian pedagogical thought. From
the eighteenth century onward, literacy and schooling levels in Germany reached a level
admired by other countries. Prussia’s early defeat by Napoleon, and its later performance in
science, industry, and education after Waterloo, were increasingly linked to its education
system and pedagogy. For this reason, the Prussian system became an important example for
Americans. The opening of teacher training schools, the teaching of educational history as a

37 Karl Schmidt, Geschichte der Pidagogik (Gotha, 1873).

38 For the German influence on American historiography, see: Iggers, Georg G. “The Image of Ranke in American
and German Historical Thought.” History and Theory 2, no. 1 (1962): 17-40; Georg G. Iggers and James M. Powell,
eds., Leopold von Ranke and the Shaping of the Historical Discipline (Syracuse, NY: Syracuse University Press,
1990); Michael Kraus, A History of American History (New York: Farrar & Rinehart, 1937).

For the German influence in the field of education, see: Daniel Trohler, “The Establishment of The Standard
History of Philosophy of Education and Suppressed Traditions of Education,” Studies in Philosophy and Education
23, no. 5-6 (2004): 375; Jirgen Overhoff and Anne Overbeck, eds., New Perspectives on German-American
Educational History: Topics, Trends, Fields of Research (Bad Heilbrunn: Verlag Julius Klinkhardt, 2017).

39 Brickman, “Early developments”, 49.
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course in those schools, and the preparation of textbooks largely based on German examples
were all products of this borrowing process.

There were various developments, large and small, regarding the importance of
educational history and the value of educational thought. Still, the first course in educational
history in America appears to have been offered in the 1868-1869 academic year at Ypsilanti
State Normal School.*’ As for publications in the field, Brickman treats Henry Immanuel Smith’s
History of Education, Ancient and Modern (1842) as a pioneering work for American educational
historiography..*’ Smith was a specialist in German literature. For that reason, he benefited
largely from German-language works while writing his book. He underlines this in the preface.

The author of the work presented below believes that he may sincerely declare
that his decision to offer it to the public does not arise from a mere “passion for
writing” (cacoethes scribendi). The subject is, by its very nature, of the highest
importance, and it also bears particular significance for the age and country in
which we live. For this reason, the author maintains, it has long been regarded as
a desideratum in the English language—that is, a work seriously needed—of the
kind he intends to produce here; for although the Germans possess highly
valuable and substantial treatises on pedagogy from the pens of such writers as
Jean Paul Friedrich Richter, Niemeyer, Schwarz, and others, to the best of our
knowledge no work has appeared in English that treats the question of education
in all its aspects.*?

Another pioneering text in American educational historiography is John Gill’'s Systems of
Education: A History and Criticism. Its first edition appeared in 1876. It reached an eleventh
edition by 1889. It reached a fourteenth edition in 1903. The structure is largely Anglo-Saxon in
its narrative. Yet Gill also discusses major Continental European figures such as Pestalozzi,
Comenius, and Frobel. Gill's work received strong interest in American educational
historiography, especially within the nineteenth-century context. Several reasons may explain
this. The book follows a simple and clear style. It also focuses more on the practical sides of
educational history.®

It is clear that the development of educational historiography in both Europe and America has
deep roots. In Europe, following Brickman’s perspective, it even seems possible to trace
educational historiography back to the Renaissance.** Even so, it can be said that modern
educational history began to develop in the eighteenth century. In that development, German
pedagogical thought formed the roots of educational historiography. It would not be an
exaggeration to say that the educational historiography that developed in America also
benefited greatly from German pedagogy. In some respects, it even imitated it closely. It may
also be argued that the German Society for the History of Education and Schools, founded in
1890, represented an important turning point in the professionalization of the field. From this
angle, a Germany-centered narrative may appear more consistent and persuasive than an
America-centered one when explaining the development and institutionalization of educational
history.*

40 Brickman, “Early developments”, 59.

41 Brickman, “Early developments”, 61.

42 H. I. Smith, History of Education, Ancient and Modern (New York: Harper & Brothers, 1842): n.

43 ]. Gill, Systems of Education: A History and Criticism (London: D. C. Heath & Co., 1876).

44 Brickman, “Early developments”, 42.

4> Jahrbuch fiir Historische Bildungsforschung, ed. Johannes Bilstein et al. (Bad Heilbrunn: Verlag Julius
Klinkhardt, 2009): 6.
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Conclusion and Recommendations

The historiography of the history of education is not independent from general
historiography. In other words, perspectives in general historiography also shape the writing of
educational history. From this angle, it can be argued that educational historiography is a sub-
branch of cultural history. It can also be argued that every inquiry into cultural history is related
to the history of education. The development of the history of education as an academic field
began from the early nineteenth century onward. Yet educational historiography itself has an
older and deeper past. The Renaissance can be treated as a starting point for this kind of writing.
The movement that began in Italy later showed similar tendencies in Germany. The maturation
of educational historiography took shape through developments centered on Germany. In this
respect, the works of Conring and Morhof formed an important line. In France, Claude Fleury’s
work stands as a major turning point for modern educational historiography. In Continental
Europe, the rapid rise of nation-states, the strengthening of nationalist rhetoric, and the rise of
idealist philosophy increased the importance given to educational history in teacher education.
For teachers, learning the rhetoric of the “glorious past,” and transmitting it to future
generations, made educational history an effective tool. A similar outlook can also be observed
in the United States. In the nineteenth century, the United States took Germany and German
pedagogy as a model. For that reason, it can be said that German influence shaped the
development of educational history in America.
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Ozet

Turk egitim tarihcgiliginin mevcut sorunlarini goruanur kilmayi ve bu sorunlar etrafinda
elestirel bir historiografik yeniden dusunme zemini olusturmayi amaclayan bu calisma,
alanin kurumsal konumlanisi, metodolojik yonelimleri, kavramsal cerceve uretme
bicimleri ve disipliner sinirlarinin olusumu arasindaki ¢cok katmanl bir yapisal iliskileri
cozimlemeye calismistir. Egitim tarihini bilgi, iktidar ve pedagojik tahayyulun tarihsel
insasini inceleyen bir distinme alani olarak konumlandiran metin, Turkiye’de alanin uzun
sure disiplinler arasi tali bir alan olarak kalmis olmasinin dogurdugu mesruiyet, Uretim ve
kurumsallasma sorunlarini tartismaya acmaktadir. Bu cercevede calisma, belge-
merkezci ve ilerlemeci anlatilarin bazi sinirliliklarina, kavramsal zemin konusundaki
eksikliklere ve arsivle kurulan iligskinin sorgulanmasi geregine dikkat cekmektedir. Ayrica
egitim tarihinin yerel, ulusotesi ve kulturel boyutlar Gzerinden daha genis bir perspektifle
ele alinabilecegine dair bazi imkanlara isaret etmektedir. Calisma, nihai ve kapall
hiukumler ortaya koymaktan ziyade, alanin kendi yontemlerini, kavramlarini ve arastirma
sinirlarini kolektif bicimde yeniden tartismaya davet eden bir muhasebe metni niteligi
tasimaktadir.
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Giris

Egitim tarihi toplumlarin kultlrel olarak insa ettikleri maddi ve manevi unsurlarin nasil ve
ne sekilde gelisim gosterdiklerini inceleyen bir alan olarak tanimlanabilir. Bir diger ifadeyle egitim
tarihi egitimi yalnizca okullarin veya kurumlarin gegmisi olarak ele almaz. Yani egitim tarihi sadece
bir egitim kurumunun tarihsel sureklilik igindeki gelisim surecini incelemek olarak gorilemez.
Egitim tarihi bu perspektifi agsarak bir toplumun tarihsel sureklilik icinde Urettigi ve en degerli bilgi
olarak kodladigi kulturel birikimini bir sonraki kusaga aktarirken kullandigl tim unsurlari ve bu
unsurlari kullanirken nasil bir gayenin ve idealin etkisiyle bu ise giristiginin hikayesidir. Ote yandan
bu hikaye kaleme alinirken hikayenin sosyal, kulturel ve siyasi tarihle kesisen noktalari irdelenir ve
anlasilmaya calisilir. Su halde egitim tarihini bir toplumun ortaya koydugu kulture iliskin birikimin
aktarilmasinda kullanilan tim unsurlarin-okul, Universite, 68retmen egitimi, kitap vb.-tarihsel
olarak gelisimini ve donusiminu inceleyen, egitim duslncesinin nasil gelistigini, pedagojik
ideallerin nasil egitim politikalarina yon verdigini de kapsaml bir sekilde inceleyen bir akademik
alan olarak tanimlamak mumkindir.” Egitim tarihi sadece resmi bir okul anlatisi degildir. Tam
tersine bunu asarak egitimi kalturun aktarim sireci ve igerigi olarak ele alirken egitime iliskin
pratiklerinde glindelik hayat icinde nasil insa edildigini, farkli kurumsal yapilarda nasil isledigini
de aragtirma slirecine dahil eden bir perspektife sahiptir.? Bu baglamdan hareketle egitim tarihine
iliskin tetkikleri sadece arsiv belgeleriyle sinirli gormek cok akilci bir yaklagsim olmayabilir. Tam
tersine arsiv belgelerinin yaninda fotograflar veya albumler, binalarin mimarisi, siniflarin duzeni,
ders kitaplarinin tasarimi gibi farkli degiskenlerin egitim tarihi arastirmalarinda énemli bir veri
kaynagi olarak kullanildigi ifade edilebilir. Keza sozlu tarih galismalarinin da en az arsiv galismalari
kadar kiymetli oldugu da vurgulanmalidir.®

Egitim tarihi boylece ge¢gmisten bugline kadar olan sureg iginde kiltlrel yapinin nasil
degistigini ortaya koyar. Buradan hareketle egitim tarihini kaltar tarihinin bir alt galisma alani
olarak da tanimlamak mumkindur. Daniel W. Howe, Amerikali egitim tarihgisi Lawrence
Cremin’in American Education: The National Experience, 1783-1876 adli galismasina yazdigi
degerlendirmede egitim tarihini kulttr tarihi olarak yeniden kavramsallastirir ve Cremin’in bu
eserini bir kaltir tarihi olarak nitelendirir.* Howe, egitim tarihini kaltlr tarihine baglayan ig ana yol
tizerinde ilerler. ilk olarak egitimi amacl bir kiiltiir aktarim siireci olarak ele alir ve genis bir
perspektif kurgular. Daha sonra bu tanim sayesinde egitim tarihinin fiilen kultlr tarihine
donudstugunu ifade eder ve son olarak kulturel idealler ile kurum, pedagoji ve mufredat Gglusu
arasindaki iliskiye odaklanir. Boylece egitim tarihinin aslinda kultur tarihinin bir galisma alani
oldugunaiiliskin tezini de ispatlamis olur. Dolayisiyla egitim tarihini incelemek demek ya da egitim
tarihi yazimini incelemek demek aslinda kultur tarihinin ne oldugunu anlamak ile dogrudan iliskili
olarak dusunulebilir.

1John L. Rury and Eileen H. Tamura, “Introduction: A Multifaceted and Flourishing Field,” in The Oxford Handbook
of the History of Education, ed. John L. Rury and Eileen H. Tamura (Oxford: Oxford University Press, 2019), 1

2 Gary McCulloch, “Consensus and Revisionism in Educational History,” in The Oxford Handbook of the History of
Education, ed. John L. Rury and Eileen H. Tamura (Oxford: Oxford University Press, 2019), 23.

3 Rury and Tamura, “Introduction,” 11.

4 Daniel W. Howe, review of American Education: The National Experience, 1783-1876, by Lawrence Cremin,
History of Education Quarterly 22, no. 2 (Summer 1982): 202. https://www.jstor.org/stable/367749.
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Kiltir tarihi nedir?

Kaltar tarihi yazimi, 19. yizyilda ortaya ¢ikmis ve zamanla farkli ekollere ayrnilmistir. ilk
dénemlerde Jacob Burckhardt (1818-1897) gibi tarihgiler, Ronesans italya’sinin kiiltiirel dinamiklerini
inceleyerek bu alanin temellerini atmigtir. Burckhardt’in 1860 yilinda yayinladigi Die Cultur der
Renaissance in Italien italya’da Rénesans Kiiltiiri adli eseri ve 1867 yilinda yayinladigi Geschichte der
Renaissance in Italien italya’da Ronesansin Tarihi adli calismasi siyasi tarihin disinda bir bakis acisi
sunarak kultur tarihine énculik etmigtir. Yirminci yuzyilda ise Annales Okulu, Marc Bloch, Lucien
Febvre, Fernand Braudel, gibi tarihgiler, uzun donemli tarihsel surecleri ve kultlrel yapilari analiz
ederek kiiltiir tarihine yeni bir soluk getirmistir. Ozellikle Braudel'in La Méditerranée et le monde
méditerranéen a l'époque de Philippe Il [Il. Felipe Doneminde Akdeniz ve Akdeniz Dlnyasi] calismasi,
cografyanin, iklimin ve kalturin tarihsel gelisimdeki rolunu vurgulayarak disiplinler arasi bir yaklasim
benimsemistir. 1960°’lardan sonra post modern tarih yazimi ve kilturel calismalarin etkisiyle kultur
tarihi daha da cesitlenmistir. Amerikali kultirel antropolog Clifford Geertz’in yogun betimleme
yontemi, kultirin sembolik anlamlarini gézimlemeyi hedeflemistir. Ayni donemde mikro-tarihgilik,
Carlo Ginzburg, Natalie Zemon Davis, gibi arastirmacilar bireylerin ve kucuk topluluklarin
deneyimlerini merkeze alarak tarihi asagidan okuma ¢cabasina girmistir.

Kaltdr tarihi bir toplumun ruhunu olusturan sanattan geleneklere, s6zlU edebiyattan egitime
kadar bir topluma ruh katan her yapiy kapsaml bir sekilde inceleyen bir alan olarak tanimlanabilir. Su
halde kilturtin aktarimi, yeni yetisen kusaklarin sosyalizasyonunda etkili bir yapi olan okul veya daha
genis bir ifade ile egitim- kiltdr tarihinin kapsaml bir inceleme alani olarak ortaya gikmaktadir.® Kulttr
tarihinin egitimi ve egitimle ilgili yapilari, bu yapilarin tarihsel sureklilik icindeki rollerini ve gelisim
sureclerinin nasil ve neden oldugunu inceleyen bilim dalina egitim tarihi, bu yapilarin tarihsel
hikayelerinin yazimina da egitim tarihi yazimi oldugu soéylenebilir.®

Egitim tarihi: bir buylik hikaye

Amerikali egitim tarihgisi Herbert Kliebard egitim tarihi alaninda klasik incelemelerden biri
olan Constructing a history of the American curriculum baslikl galismasinda -her ne kadar mufredat
tarihi igin bir entelektliel zemin tesis etmek istese de- egitim ile ilgili tarihsel bir tetkikin kalttrtn farkl
boyutlarini ele almak zorunda oldugunu ifade eder.” William W. Brickman ise egitim tarihini daha
kapsamli ve ayrintili bir sekilde tanimlar ve egitim tarihgisine de yol gosterir:

Egitim tarihi, okullarin ve gencleri ile yetiskinleri egiten dini 6rgutler gibi toplumun diger
kurumlarinin duslince, uygulama, materyal, personel, yonetim ve orglitlenme ile diger
yonleri ve sorunlarinin gelisimi ile ilgilenen tarih dalidir. Bu terimin daha dar ve daha
islevsel bir yorumu, aile ve okuldaki 6gretim ile ilgili tim konularin gelisimidir. Bu,
egitim kurumlar veya fikirlerinin tarihine iliskin anlatilarin toplumun diger evrelerini
goz ardi edebilecegi anlamina gelmez. Okul ile toplumun geri kalani arasinda bir
etkilesim ve karsilikli iliski bulundugundan, egitim tarihgisi anlatisini kurgularken ve
sunarken bu gercegi dikkate almaldir. Egitimin pargasi oldugu daha genis toplumsal
ve kulturel baglama referans vermeden egitim hakkinda yazmak dogru veya guivenli
degildir.®

Egitim tarihini bu perspektiften ele aldigimizda kargsimiza soyle bir soru cikmasi
muhtemeldir: Egitim tarihi tarih bilimine iligkin bir alt disiplin ise bu alt disiplinin

5> R. Freeman Butts, A Cultural History of Education: Reassessing Our Educational Traditions (New York: McGraw-
Hill, 1947), 2.

6 Briinengraber (1930) egitim tarihini kiltir tarihinin bir boyutu olarak ele almanin gerekliligini vurgulamistir.
Bknz: H. Brunnengraber, “Geschichte der Erziehung und Erziehungswissenschaft. A. Historische Padagogik |
Entwicklung,” in Lexikon der Pddagogik der Gegenwart, vol. 1, ed. Josef Spieler (Freiburg: Herder & Co., 1930),
917.

7 Herbert M. Kliebard, “Constructing a History of the American Curriculum,” in Handbook of Curriculum
Research, ed. Philip W. Jackson (New York: Macmillan, 1992), 158.

8William W. Brickman, “Revisionism and the Study of the History of Education,” History of Education Quarterly
4, no. 4 (1964): 209. https://doi.org/10.2307/367497

46


https://doi.org/10.2307/367497

Stimer AKTAN

tarihsel gegmisi ne zaman ve nasil bir gelisim gostermistir?® Tarih yaziminin belirli bir
tarihsel ge¢gmisi oldugu gibi egitim tarihi yaziminin da kendine ait bir tarihsel gegmisi
ve siireci bulunmaktadir. isvigreli egitim tarihgisi Daniel Trohler, egitim tarihi yaziminin
gelisim surecini incelerken on sekizinci ylzyilin temel dinamiklerinden hareketle bir
perspektif gelistirmeye calismistir. Trohler, Almanya’da egitim tarihi yazimini on
sekizinci yuzyilin sonlari ve on dokuzuncu ylzyilin baslari ile tarihlendirir. 1770-1800
arasi doéneme vyapilan bu atif ayni zamanda Aydinlanma Doénemini de
gostermektedir.’® Bununla beraber William W. Brickman egitim tarihi yazimini daha
kapsamli ve derin bir gizgi icinde ele almanin gerekliligine vurgu yapmaktadir.”
Brickman, toplumsal iliskilerin ve kaltirun bir sonraki kusaga aktarilmasi ve kulture
iliskin yapilarin  olusturulma sirecinin sadece Aydinlanma Ddénemi ile
anlasilamayacagini vurgular. Egitim tarihini daha genis bir gizgide ele almak igin
sadece 6gretmen 6grenci iliskisi baglaminda degil fakat kurumsal anlamda da ele
almanin gerekliligine isaret eder. Boylece Brickman egitim tarihini Trohler’den daha
farkli bir sekilde kavrar.

Brickman, egitim tarihinin gelisim cizgisini Avrupa ve Amerika merkezli bir okuma ile
insa eder. Egitim tarihinin spesifik bir arastirma alani olarak gelisim surecini irdelerken
egitim tarihini ayni zamanda profesyonel bir mesleki faaliyet olarak ele alir ve William
Burnham & Henry Suzallo’nun dénemi icin oldukca dikkat cekici olan ve egitim
tarihinin profesyonel bir arastirma alani olarak kavramsallastiran eserine “History of
Education as a Professional Subject” atif yaparak egitim tarihinin mesleki bir alan
olarak gelisimini 1779 yiinda Karl Ehregott Andreas Mangelsdorf (1748-1802)
tarafindanyazilan Versuch einer Darstellung dessen, was seit Jahrtausenden in Betreff
des Erziehungswesens gesagt und gethan worden ist [Binlerce yildir egitim sistemi
hakkinda soylenenlerin ve yapilanlarin bir tasvirini sunma denemesi] basliklicalismayi
egitim tarihi icin bir baslangi¢ olarak ele alir.’* Her ne kadar Brickman, bu eserin
onemini vurgulamis olsa da farkli bakis acilarini da ortaya koymaktan geri kalmaz. Bu
noktada Otto Willman’in 1906 yiinda kaleme aldigl Historische Padagogik baslikl
eserine atif vererek egitim tarihinin bir arastirma alani olarak gelisimini on sekizinci
ylzyilda gelisen yeni egitim hareketlerine karsi bir durus olarak ele almasini 6rnek
gostermistir. Hans Briinengraber ise egitim tarihinin gelisimini on dokuzuncu yuzyilin
baslarindaki romantizm ve Hegelci gelenek ile iliskilendirmistir.’® Gergekten de
Romantizm ve Aydinlanma Donemi ve Hegelci gelenegin egitim tarihinin bagimsiz bir
arastirma alani olarak gelisiminde dnemli bir kinlma noktasi oldugu soylenebilir.
Daniel Trohler 1800’lerin baslarinda egitim tarihinin glic kazanmaya baslamasinda
yukselen ulus devletlerin okullasmayl yayginlastirarak gelecegin yurttaslarini
yetistirme ve ulusal birlik saglama arzularinin 6n planda oldugunu, bu amac igin sadik

9 Egitim tarihinin bir akademik disiplin olarak gelisim cizgisini genelde on sekizinci yiizyil sonu ve on dokuzuncu
ylzyil basinda veren yazarlar oldugu gibi yirminci ylzyilin baslarinda da bu gelisim ¢izgisini ifade eden calismalar
vardir. Tarih, eger belirli kanitlara dayal ve mitoslardan arindirilarak anlatilan bir ge¢cmis ise egitim tarihinin
baslangicini Ronesansa kadar gotiirmek mimkindir. Zira, anlati sahibi bir okulun ve 6gretimin tarihsel siireg
icinde nasil sekillendigini, bu slregte rol oynayanlarin mahiyetini anlatiyor ve okuyan kiside bir zihinsel anlayisin
gelismesine ve bir kavrayisin ortaya ¢ikmasina neden oluyorsa bunu tarihsel bir anlati olarak kabul etmek mimkin
gorinmektedir. Fakat burada Avrupa merkezli bir okuma yapmaktan ziyade egitim tarihini her toplumun kendi
kalturel yapisi icinde ele almak daha rasyonel bir tavir olarak gériinebilir. Zira her toplumun kiiltirel yapisi ve
kendi kiiltiir tarihi ayridir. Ote yandan belirli kisilerin sahitliginden ziyade basili eserlerin de kullaniimasi-kitaplar,
anilar veya ders ile ilgili yazili belgeler- bu daha ¢ok modern anlamda bir tarih anlatisina yoénelik bir tesebbiisi
gostermesinden dolayi sistematik anlamda egitim tarihinin baslangicinda Almanya’nin diger (lkelere gore daha
onde oldugu ileri strilebilir.

10 Daniel Tréhler, “History and Historiography,” in Handbook of Historical Studies in Education: Debates,

Tensions, and Directions, ed. Tanya Fitzgerald (Singapore: Springer, 2020), 14.

11 william W. Brickman, “Early Development of Research and Writing of Educational History in the United
States,” Paedagogica Historica 19, no. 1 (1979): 41-76. DOI: 10.1080/0030923790190103.

2 William H. Burnham and Henry Suzzallo, The History of Education as a Professional Subject (New York:
Teachers College, Columbia University, 1908).

13 Brunnengraber, H. (1930). 917.
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o6gretmenlere ihtiyag duyuldugunu vurgulamaktadir. ' Bir diger ifade ile egitim tarihine
burada yuklenen temel gorev sadik 6gretmenler yetistirmektir. Gegcmisin sanl tarihsel
deneyimleri ile 6gretmenlerin ruhlarinda uyanacak ulus ve vatan idealinin sadik
bireylerin yetistirilmesine olan katkisi burada o6n plana cikanlmistir.’”® Boylece
ideallestirilmis bir gegmis algisi 6gretmen egitiminde egitim tarihi araciligi ile girmis
oluyordu.'® Egitim tarihinin akademik bir disiplin olarak gelisim slreci her ne kadar on
sekizinci yuzyiin sonu ve on dokuzuncu yuzyilin baslarinda gerceklesmis olsa da
egitim tarihine iliskin tarih yaziminin koklerini Ronesans donemine kadar gétirmek de
mumkunduar. Hatta Brickman, on yedinci yuzyil dncesi calismalari gormezden
gelmenin bir anlami olmadigini vurgular.” Dolayisiyla egitim tarihi yaziminin on
sekizinci yuzyil dncesine dayanan tarihsel koklerinin belirlenmesinin alanin nasil
gelistigine iliskin butuncul bir perspektif olusturacagi soylenebilir. Gergekten de egitim
tarihi nasil ve ne sekilde ortaya cikti veya egitim tarihi olarak anilan calisma sahasinin
ilk 6rnekleri neydi? William Brickman bu kapsamda iki 6nhemli yazarin eserine atif verir.
Bunlarin birincisi Leonardo Aretino veya Bruni, ikincisi ise yine italyali Flavio
Biondo’dur.

Leonardo Aretino ve Flavio Biondo: erken donem egitim tarihgiligi

Leonardo Aretino veya Bruni ya da Aretini (1370-1444) Ronesans Italya’sinin énde gelen
humanist, tarihci ve devlet adamidir. Erken donem Ronesansin en onemli himanist tarihgisi olan
Bruni, tarih metodolojisinde donemlestirmeyi ilk defa giindeme getiren tarihgidir.’® Bruni’yi egitim
tarihi yaziminda giindeme getiren eseri ise 1440 tarihinde basilan Rerum suo tempore in lItalia
gestarum commentarius [Caginin italya’sinda Olup Bitenlere Dair Yorum], baslikli eser Bruni’nin
yasadigi dénemde italya’da meydana gelen siyasi, askeri ve kiltirel olaylari ele alan 5nemli bir eserdir.
Bu calisma, Aretino diger tarih yazilar gibi, antik Roma tarihcilerinin metodolojisinden izler tasir ve
Floransa merkezli bir perspektifle kaleme alinmistir. Eserin egitim tarihi ile ilgili boyutunu ise
Aretino’nun da hocasi olan Manuel Chrysolaras tarafindan Yunanca egitiminin italya’ya getirilis
surecine iliskin anlatisidir. Ronesans humanist tarihgiligini temsil eden Leonardo Bruni’nin eserinin
baslik sayfasi asagida yer almaktadir (bkz. Sekil 1).

14 Daniel Tréhler, “History and Historiography,” in Handbook of Historical Studies in Education: Debates,

Tensions, and Directions, ed. Tanya Fitzgerald (Singapore: Springer, 2020), 14.

15 Almanya’da on sekizinci yiizyilin bir pedagoiji yiizyil oldugu ve egitimin toplumu biitiin geriliklerden kurtaracak
yegane kurtulus yolu olduguna yonelik bir inancin en glicli oldugu bir donemdir. Bknz: Christine Mayer, “Friedrich
Eberhard von Rochow’s Education of the Children in Rural Communities and Its Impact on Urban Educational
Reforms in the Eighteenth Century” Paedagogica  Historica 39, no. 1 (2003): 19-
35.https://doi.org/10.1080/00309230307461.

16 Bu yaklasimda tarih, celiskilerden, catismalardan ve karmasikliklardan arindiriimis, diizenli ve tutarli bir ilerleme
oykusu olarak sunuluyordu. Tarihsel gergeklikten ¢ok, ulusun egitim alanindaki "basari hikayesi" anlatiliyordu.

7 Brickman, W.W. (1979). 42.

18 Gary lanziti, Writing History in Renaissance Italy: Leonardo Bruni and the Uses of the Past (Cambridge, MA:
Harvard University Press, 2012), 432.
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Sekil 1. Leonardo Bruni’nin Rerum suo tempore in Italia gestarum commentarius adli eserinin kapak sayfasi.
Kaynak: Leonardo Bruni, Rerum suo tempore in Italia gestarum commentarius (Lyon: Apud Sebastianum Gryphium, 1539).

Manuel Chrysolaras (1350-1415) italya’da Rénesansin gelisiminde rol oynamis ve Rénesans
dusuncesinin temellerinde 6nemli emegi bulunan Dogu Roma kokenli bir bilgin ve 6gretmendir. 1397
yiinda Floransa’da basladigl Yunanca égretimine iliskin girisimi ve etrafindaki égrenci grubu italyan
Ronesans dislincesinin baglangicini gostermektedir.’® Bruni, bu 6grenci grubunun bir pargasidir ve
Chrysolaras’in 6gretim halkasina dahil olmustur.?® Brickman, Aretino’nun Chrysolaras’in Floransa’da
baslattigl bu Yunanca 6gretimi surecine iliskin gozlemlerini egitim tarihi icin Snemli bir adim olarak ele
alir.

9 Jan Thompson, “Manuel Chrysoloras and the Early Italian Renaissance,” Greek, Roman and Byzantine Studies
7, no. 1(1966): 63—-82.

20 Aretino’nun Yunanca 6grenme macerasini ve Yunan diline olan sevgisini su sekilde ifade eder: "Tanri'nin sana
sundugu bu firsati kagiracak misin? italya'da yedi yiiz yildir hi¢ kimse Yunanca bilmiyor; oysaki tim bilimlerin
onlardan [Yunanlardan] geldigini kabul ediyoruz. Oyleyse bu dili renmek sana ne biiyiik fayda, séhret ve zevk
saglayacak! Medeni hukuk doktorlari her yerde bolca bulunur ve senin icin 6grenme imkani asla eksik olmaz.
Ancak burada, Yunan edebiyatinin tek bilgini olan kisi [Chrysoloras] gbézden kaybolursa, ondan sonra
ogrenebilecegin kimse kalmayacak. Bu mantikli s6zlerle nihayet ikna oldum ve kendimi Chrysoloras'in 6grencisi
olmaya adadim. Oyle bir 8grenme arzusuyla baglandim ki, giindiiz 6grendiklerimi geceleri uykumda bile
tekrarlardim. Birgok sinif arkadasim vardi, ama en cok ilerleyenler Floransa soylularindan Roberto Rossi ve Palla
Strozzi (Honofrio'nun oglu) idi. Ayrica ayni sinifta, Chrysoloras'i Floransa'ya getiren asil kisi olan Jacopo Angeli de
vardi. Daha sonra Padova'da egitim goren Pietro Vergerio da Justinopolis'ten [Koper] katildi; Chrysoloras'in Gnini
duyunca onu dinlemek icin Floransa'ya geldi. Bu 6grencilerden Roberto, Vergerio ve Jacopo Angeli benden yasca
hayli biytkt, Palla ise neredeyse yasith."
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Flavio Biondo (1392-1463) Brickman tarafindan erken donem egitim tarihgiliginde zikredilen
bir baska italyan tarihgidir. Biondo'nun egitim disiincesi, hiimanist gelenegin temel ilkeleri (izerine
kurulmustur. Antik Latin ve Yunan metinlerinin incelenmesini egitimin temeli olarak goren Biondo, dil
egitiminin yalnizca teknik bir beceri olmadigini, ayni zamanda ahlaki ve entelektlel gelisimin araci
oldugunu savunmustur. Biondo tarafindan kaleme alinan ve 1474 yiinda yayinlanan Roma ristaurata,
et Italia illustrata [Yeniden Kurulan Roma ve Aydinlatilmis italya] baslikli eserinde klasiklere dayali bir
egitim dusuncesi 6ne ¢ikmaktadir. Biondo'nun filolojik yaklasimi, egitim metodolojisinde devrim
niteliginde yenilikler getirmistir. Metinlerin elestirel analizini ve tarihsel baglamda degerlendirilmesini
ongoren yaklasimi, 6grencilerin analitik disuince becerilerini gelistirmeyi hedeflemistir. Bu yontem,
doénemin geleneksel ezberci egitim anlayisina karsi 6nemli bir alternatif sunmustur.®’

Hermann Conring: ¢ok yonlii bir egitim tarihgisi

Herman Conring (1606-1681) ciddi ve sistematik bir egitim tarihciligin izlerinin belirgin bir
sekilde gorundugu Alman tarihgi, hukukeu, tip ve siyaset adami olan Conring, sadece egitim tarihgiligi
ya da tarihgilikle degil hukuk alanindaki derinligi ile de dikkat ceken bir tur ronesans bilginidir.
Helmstedt Universitesinde doga felsefesi, tip ve siyaset alanlarinda profesér unvani alan Conring’in
en 6nemli katkisi Alman hukuk tarihine iliskin ortaya koydugu ¢alismalardir. Egitim tarihine iliskin en
dikkate deger katkisi ise De Antiquitatibus Academicis Dissertationes [Akademik Antikiteler Uzerine
Tezler] adli eseridir. Bu eser Conring'in Academia Julia'da (Helmstedt Universitesi) verdigi
konferanslardan olusmaktadir. Eser ilk olarak 1651'de yayimlanmistir.?> Conring’in akademik
kurumlarin tarihine yonelik erken donem arastirmalarindan birini temsil eden eserinin kapak sayfasi
asagida yer almaktadir (bkz. Sekil 2).

 HERMANNI CONRINGII J
DE®]
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Sekil 2. Hermann Conring’in De Antiquitatibus Academicis Dissertationes Sex adli eserinin kapak sayfasi.
Kaynak: Hermann Conring, De Antiquitatibus Academicis Dissertationes Sex (Helmstedt: Typis Henningi Mulleri, 1651).

21 william Harrison Woodward, Vittorino da Feltre and Other Humanist Educators: Essays and Versions; An
Introduction to the History of Classical Education (Cambridge: Cambridge University Press, 1897), 917.

22 Hermann Conring. De antiquitatibus academicis: Dissertationes sex habitae in Academia lulia. Helmestadi:
Typis & sumptibus Henningi Mulleri, Academiae typographi, 1651. PDF, Bayerische Staatsbibliothek (BSB).
Erisim 12 Subat 2026. https://download.digitale-sammlungen.de/pdf/17717814448888bsb10360093.pdf
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Eserin dikkat ceken -6zellikle egitim tarihi agisindan- birkag dnemli 6zelligi vardir. ilk olarak
eser bir akademik kurumun tarihini ortaya koymaktadir. Bir diger ifade ile bu calisma Universite
tarihinin ilk rnekleri icinde yer almaktadir. ikinci olarak Conring, tarihsel arastirma sirecini
olabildigince objektif bir sekilde ortaya koymaya calismistir. Ugiincii olarak kapsamli bir analiz ortaya
koymustur. Brickman, Conring’in bu galismasini yuksekogretim kurumlarinin tarihi Gzerine yapilmis
onemli bir calisma olarak gosterir.?® Conring, sistematik ve akademik egitim tarihciliginin
kurucularindan biri olarak degerlendirilebilir. Buradan hareketle Conring’in ¢alismasinin -
yuksekogretim tarihi baglaminda- ginumuz egitim tarihciligi icin bir baslangic noktasi olarak ele
alinabilecegi dusunulebilir.

Claude Fleury ve egitim tarihi

Conring sonrasi egitim tarihinin gelisim ¢izgisinde bir diger onemli kisi de Claude Fleury (1640-
1723) adll Fransiz tarihci gelmektedir. Fleury, kilise tarihi konusunda uzman olsa da 1675 yilinda
yayinladigi Traité du Choix et de la méthode des études [Derslerin Secimi ve Yontemi Uzerine
inceleme] baslikli calismasinda Conring’den farkl bir ¢izgi tizerinde ilerleyerek kurumsal bir tarihsel
perspektifi koruyan ama 6gretim slrecine de deginen kapsaml bir incelemedir. Amerikan egitim
tarihinin iki 6nemli simasi olan Monroe ve Kandel’e gore Fleury’nin arastirmasi dogrudan egitim tarihi
ile ilgili ilk eserdir.?* Fleury’nin s6z konusu eserinin kapak sayfasi, erken modern dénemde egitim
calismalarinin cergevesini gostermesi bakimindan asagida yer almaktadir (bkz. Sekil 3).
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Sekil 3. Claude Fleury’nin Traité du choix et de la méthode des études adli eserinin kapak sayfasi.
Kaynak: Claude Fleury, Traité du choix et de la méthode des études (Paris, 1686).

2 Brickman, “Early development,” 43
24 paul Monroe and Isaac Kandel, "History of Education," in Paul Monroe, ed., A Cyclopedia if Education (New
York: MacMillan, 1911-1914), vol. Ill, (1912): 294
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Fleury’nin eserinde kisaca Yunan-Roma, Frank ve Arap ile Orta Cag Universitelerinin,
Ronesans ve kendi doneminin egitim distncesini inceler.?® Egitim tarihi ile ilgili kismin buyUk bir
bolumunu Orta Cag universitelerinin durumu olusturur. Bu donemin-yani kabaca 17 ve 18. yy. egitim
tarihinin- buyuk bir kisminin yuksekogretim kurumlarina ayrildigini gormek pek de sasirtici degildir.
Zorunlu egitimin olmadig, ulus kavraminin gelismedigi ve sanayi devrimi dncesi toplumsal yapilarda
ozellikle din adami ve hukukgu yetistirmeyi hedefleyen yluksekogretim kurumlarn belirli bir olgunluga
erismistir ve belli bir kurumsal kimlik de elde etmistir. Ornegin 1088’de kurulan Bolognave 1150 yilinda
kurulan Paris Universitesi, 1134 Salamanca Universitesi gibi okullar on altinci ve on yedinci yiizyilda
belirli bir olgunluga erismis ve yuksek kulttrtn temsilcisi kurumlar olmuslardir. Bu nedenden dolayi
egitim tarihine iligkin tetkiklerin ylksekogretim uzerine olmasi ¢ok da sasirtici degildir. Keza bu
donemin tarihgileri- Conring, Fleury- kilise tarihi ile de profesyonelce mesgul olmuslardir. Bu durum
onlarin kurumsal tarih ile ilgilenmelerinde bir avantaj saglamis olabilir.

Daniel Georg Morhof

Daniel G. Morhof (1639-1691) doneminin en iyi beyinlerinden, gercek bir bilgin ve Alman
edebiyat tarihciliginin dnculerinden sayilan ve egitim tarihinin gelisim cizgisinde dnemli bir simadir.
Morhof’un asil intisas sahasi her ne kadar edebiyat ve dil tetkikleri olsa da kultur tarihi baglaminda
egitim tarihine de deginmesi onun anilmasini zorunlu kilmaktadir. Gergekten de Almanya’da on
yedinci yuzyiin sonlarina dogru gittikce hizlanan dil arastirmalar ve edebiyat tarihciliginin éncu bir
ismi olan Morhof, Polyhistor, literarius, philosophicus et practicus (Teorik ve pratik bilgiyi birlestiren,
edebiyat ve felsefeyle derinlemesine ilgilenen ¢ok yonlu bilge) adli eserinde her ne kadar kulttr tarihi
odakli -edebiyat, felsefe ve bilim, tarih yazimi ve kittphaneler tarihi- olsa da ilk cildin bir bolumunde
tematik olarak egitim tarihinden de so6z etmesi dikkat cekicidir. Morhof’un eserinde polyhistor tabirini
kullanmasi da aslinda eserin icerigi hakkinda bilgi vermektedir. Eserin giris kisminda -prologomena-
antik donemde "Polyhistor" (Cok Bilgili) unvaniyla anilan seckin alimlerin bilgeligini ve eserleri
vurgulanmaktadir. Ozellikle Alexander Cornelius, Varro, Hyginus ve Apion gibi isimlerin ¢cok yonli
bilgileriyle nasil 6ne ciktiklari anlatilmis, ayrica, bu unvanin zamanla nasil degisime ugradigi ve sonraki
donemlerde farkli sekillerde kullanildigl tartisilmistir.?® Eserin genelinde hakim olan anlayis
Ronesansin genel egitim ideali olan butlncul bir egitim anlayisidir. Veniamus ad disciplinas
elegantiores: ad quas junctim excolendas natura duce incitamur-(Daha zarif disiplinlere gecelim:
Doga bizi bunlari bir arada 6grenmeye tesvik eder) gibi Latince 6zlu sozler ile dusuincelerini agiklamaya
calisna Morhof, Joachim Fortius Ringelbergius gibi humanistlere atiflar vererek tek bir alanda
uzmanlasmayi "zihnin sinirlanmasi" olarak elestirir ve gercek bilgeligin tim disiplinleri kapsamasi
gerektigine isaret eder.”’

18.ytizyil egitim tarihgiligi

Ronesans ve Ronesans sonrasi donemde 6zellikle on altinci ve on yedinci ylzyilin egitim
tarihgiliginde temel problemin yuksekogretim kurumlari ve bu kurumlarin gelisim sureci oldugu
gorulmektedir. Bununla beraber on sekizinciyuzyilda egitim tarihciliginin okullarin tarihine odaklandigl
gorulmektedir. Yiuksek 6gretim kademesi her ne kadar yine de etkili olsa da okul tarihciligine iliskin bir
bakis acisinin gelistigi gorulmektedir. Monroe ve Kandel okul tarihgiligine iliskin dikkat ceken
calismalardan biri olarak G. Ludovicus’'un 1708-1711 arasinda kaleme aldigi Historia Rectorum
Gymnasiorum Scholarumque (Okul ve Akademi Muduirlerinin Tarihi) adli eserini 6rnek olarak gosterir.
Yine Johann Gottlieb Biederman’in (1705-1772) 1752 basim tarihli Acta Scholastica Altes und Neues
von Schulsachen (Okul isleri Belgeleri: Okul islerinden Eski ve Yeni Haberler) adli calismasi da bu tiir
bir egitim tarihgiligine 6rnektir. Amerika’da on sekizinci ytzyilda egitim tarihgiligine ilk 6rnek olarak
Cotton Mather tarafindan yazilan Christi Americana or Ecclesiastical History of New England

25 R. E. Wanner, Claude Fleury (1640-1723) as an Educational Historiographer and Thinker (The Hague: Martinus
Nijhoff, 1975).Wanner’in bu galismasi Fleury’nin egitim tarihgiliginin yaninda egitim dislincesindeki yerini de
inceleyen olduke¢a kapsamli ve derinlikli bir calisma olarak dikkat cekmektedir.

26 Daniel Georg Morhof, Polyhistor, literarius, philosophicus et practicus (Lubecae [Liibeck]: Sumtibus Petri
Boeckmanni, 1708).

7 pAge.,s.2.
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(Amerika'nin Hristiyanlagsmasi veya Yeni ingiltere'nin Kilise Tarihi) (1702) adli galismanin bir bélimi
Harvard Universitesinin koklerini olusturan kolejin tarihsel gelisiminden bahsetmektedir.?®

Rousseau sonrasi donemde gelisme surecine giren ve Naturalist felsefenin golgesinde
ilerleyen cocuk merkezli yaklasimlarin Almanya’da ragbet gormesi ve Johann Basedow’un bu
dusunceleri Almanca olarak ifade edip gelistirmesi Almanya’da bu yeni egitim dusuincesine karsi bir
muhalefetin de gelismesine neden olur. Bu tepki -Brickman’in ifadesi ile- egitim tarihi literaturtinde
siklikla kapsamli ilk egitim tarihi tetkiki olarak anilan Karl Ehregott Mangelsdorfs tarafindan yazilan
Versuch einer Darstellung dessen, was seit Jahrtausenden im Betreff des Erziehungswesens gesagt
und gethan worden ist— 1779 (Binlerce Yildir Egitim Alaninda Séylenenler ve Yapilanlara Dair Bir Tasvir
Denemesi) baslikli gaismasidir. Bu galisma aslinda egitim tarihinin mesruiyet problemine atif yapiyor
ve antik dusuncenin pedagoji alaninda gormezden gelinmemesini bu egitim dusuncesinin en az on
sekizinci ylzyil dustinceleri kadar kapsaml oldugunu ileri sirmistir.?® Mangelsdorfs’un calismasini
onceki gcalismalardan ayiran en 6nemli nokta egitim tarihini bir butln olarak ele alip Antik Yunan ve
Roma’dan baslayarak ileriye donuk bir anlati gelistirmesidir. Bununla beraber eserin esas vurgusu
mesruiyet Uzerinedir. Egitim tarihinin arastirlmasi ve 6grenilmesinin egitim alaninda yapilacak
calismalara yol gosterecegi, hatalardan uzak ve daha fazla akla yakin islerin icrasinda 6nemli bir yol
gostericiolacagiiddiasi eserin ana temasini teskil etmektedir. Mangelsdorfs’un calismasina benzer bir
calisma da yine ayni donemde Friederich Ernst Ruhkopf’'un (1760-1821) Hannover Jimnazyumu
mudurligu gorevini yaparken 1794 yilinda yayinladigi Geschichte des Schul- und Erziehungswesens
in Deutschland von der Einflihrung des Christenthums bis auf die neuesten Zeiten (Hiristiyanligin
Kabultiinden En Yeni Zamanlara Kadar Almanya'da Okul ve Egitim Sisteminin Tarihi) adligalismadir. Bu
calismada yazar Sarlman dénemi vakif ve manastir okullari, sehir okullari, italya ve Almanya’da
Universiteler, italya da bilimlerin yeniden canlanmasi, Almanya’da bilimlerin canlanmasi, bunlarin
okullar tzerindeki etkisi, Luther, Melachton, Johannes Sturm gibi egitimciler yer almaktadir.®

On dokuzuncu yuzyilin baslarinda egitim tarihinde yazilan eserler icinde yine Alman bir felsefe
profesorl olan Christoph Meiners (1747-1810)°" tarafindan kaleme alinan Geschichte der Entstehung
und Entwickelung der hohen Schulen unseres Erdtheils (Avrupa Yilksek Ogretim Kurumlarinin Kékeni
ve Gelisim Tarihi) adli eser 1802 yilinda yayinlanir. Eserin 6n sozlinde yazar eserinin iddiasini dile
getirmenin yaninda yazim surecindeki metodolojiye de dikkat ¢eker.

Bu cildin igerdigi iki kitap arasinda, birincisi en zengin igerikli ve en ayrintil olanidir. Su
iddiayr gonul rahatlgiyla soyleyebilirim ki, kitamizin yliksek okullarinin kokenini, ana
yapilarinin tedrici gelisimini, ihtisam dénemlerini ve gerilemelerini, karakteristik farklliklarini
vb. higbir yerde benim ortaya koydugum sekilde bulamazsiniz. "Yiksek Okullar Tarihi"nin ilk iki
kitabinda yer alan ve sonrakilerde de bulunacak olan bu tur bilgilere ulagmak igin, gerekli
yeteneklerin yani sira iki sey daha gereklidir: ilk olarak, kiitiiphanemizin bana sundugu gibi
genis bir kaynak birikimi; ikinci olarak da, bu kaynaklari sistemli bir sekilde inceleyip elde
edilen verileri dikkatle degerlendirebilecek ve birbirine baglayabilecek engelsiz bir galisma
huzuru. Eseri eline almadan 6nce bu baslgl okuyanlar arasinda, Universiteler tarihinden
beklentisi, tim ylksek okullarin tek tek hikayelerini —ya kurulduklar Ulkelere gore ya da

28 Brickman, “Early development,” 46.

2 Mangelsdorf, M. Karl Ehregott (1779). Versuch einer Darstellung dessen, was seit Jahrtausenden im Betreff des
Erziehungswesens gesagt und gethan worden ist. Nebst einer freyen Beurtheilung der Basedowischen Anstalten,
und anderer dahin gehoriger Materien. Leipzig Aktaran, Jahrbuch fiir Historische Bildungsforschung, ed. Johannes
Bilstein et al. (Bad Heilbrunn: Verlag Julius Klinkhardt, 2009). p.288.

30 F. H. Ruhkopf, Geschichte des Schul- und Erziehungs-Wesens in Deutschland von der Einfiihrung des
Christenthums bis auf die neuesten Zeiten (Bremen, 1794).

31 Meiners Gottingen Tarih Okuluna mensup bir tarihgidir. Géttingen Tarih Okulu tarihi bir "bilim" olarak kuran ve
glinimiz akademik tarihgiliginin metodolojik standartlarini sekillendiren bir déniim noktasidir. Modern tarihgilik
baglaminda bu hareketin getirdigi yenilikleri su sekilde verilebilir: bilimsel ve elestirel metodolojinin kullanimi,
kurumsal tarih odakhlik, milli tarih yaziminda oncilik, disiplinler arasi yaklasim, reformist ve aydinlanma
diisiincesine dayali bir tarih yaziminin tesvik edilmesi, tarih egitiminde yenilikgilik. Bu yenilikgilik baglaminda
ozellikle seminer cgalismalarina biylk bir énem verilmistir. August Ludwig von Schlézer: "Diinya Tarihi"
(Weltgeschichte) ile evrensel tarih yazimini savunmustur. Johann Christoph Gatterer: Kaynak elestirisini
sistematize eden ilk tarihgilerdendir. Christoph Meiners: "Yiksek Okullarin Tarihi" (Geschichte der hohen Schulen)
eseriyle kurumsal tarihgiligin 6rnegini vermistir.
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kronolojik sirayla— anlatan kapsaml bir liste olan birileri mutlaka ¢ikacaktir. Bu tur okuyucular,
ilk bakista sunu anlayacaklardir: Yuksek okullarin tek tek hikayelerini bir araya getirmek,
onlarin gergek tarihini olusturmaz. Eger boyle kabul edilse bile, tum ylksek okullarin ayri ayri
tarihlerinin bir listesini beklemek dogru olmaz; zira pek ¢ok Universite hakkinda ya higbir sey
yazilmamistir ya da basili kaynaklar, onlarin tarihini derli toplu anlatmaya yetecek kadar
degildir. Yuksek okullardaki degisimlerden bazilari, cesitli acilardan dikkat c¢ekicidir ve bu
nedenle farkli basliklar altinda ele ainmaldir. Akill bir okuyucu, ayni olgularin farkli amaclarla
kullanilmasini "tekrar" olarak goérmeyecektir. Eger pek ¢ok Universitenin ayri ayri tarihini
yazmaya kalkigsaydik, bu tekrarlar sonsuz derecede artardi. Sonraki Ug¢ kitap, Avrupa'nin dnde
gelen universitelerinin kurulus kaynaklarini, ayricaliklarini ve tuzuklerini konu alacaktir. Bu
eserin ilerleyisi, Alman universitelerinin ana yapisi ve yonetimi Uzerine yaptigim incelemelerin
takip eden kisimlarindan anlasilabilir.®?

Meiners, eserin yazim surecinde karsilastigl zorluklari giris kisminda izah etmistir. Aslinda
onun bu izahlari egitim tarihinin metodolojisinin de gelismesinde 6nemli bir kirllma noktasi olarak da
ele alinabilir. Yazara gore universitelerin tarihini yazmak aslinda bir yetenek ve galiskanlik problemi
degildir. Asil problem kaynaklarin tedarik edilmesi ve bu kaynaklarin islenmesidir. Her Universiteye ait
kurulus ve gelisim surecine iliskin kayitlarin o universitelerin kttiiphanelerinde olmasi ve kamuya acik
olan belgelerin ise sayisinin az olmasi yazarin yakindigi bir durumdur. Bologna, Padua, Paris, Oxford,
Viyana, Ingolstadt, Tubingen, Erfurt, Konigsberg, Jena, Halle, Gottingen gibi Universitelerle ilgili
kaynaklara ulasamama gibi bir durumun olusmadigini ama olusmasi durumunda da bu ise cesaret
edemeyecegini ifade etmektedir.®

On dokuzuncu yuzyilda Almanya’da bir bagka teolog-pedagog Friedrich Heinrich Christian
Schwarz (1766-1837) egitime iliski kaleme aldig Erziehunlehre (E8itim Dersleri) baslikli galismasinin
dérduncu cildini egitim tarihine ayirmistir. Geschichte der Erziehung nach ihrem Zusammenhang
unter den Vblkern von éaltesten Zeiten her bis auf die neueste (En Eski Caglardan En Yeni Zamanlara
Kadar Halklar Arasindaki Baglantilari Agisindan Egitimin Tarihi) baslikl galisma 1812 senesinde
Leipzig’de basilmisti. Daha 6nce Mdunster'de vaizlik yapmis olan Friedrich Heinrich Christian
Schwarz, 1804'te Heidelberg'e atanir. Heidelberg Universitesi'nde teoloji profesorii olarak gérev
yaparken, ayni zamanda pedagoji seminerinin yonetimi de kendisine verilmistir. 1805'te ilk kez
yayinlanan basyapiti "Erziehungslehre” baslangicta tarihsel Ozetlerle desteklenmisti. Sonraki
baskilarda, bu tarihsel kisim genisleyerek iki ciltlik kapsaml ve bagimsiz bir esere donusmustar.
Ozellikle eserin ilk kisminin dérdiinci cildi egitim tarihine genis bir yer ayirmistir. Bununla beraber
Scwarz’in egitim tarihi anlayisinda Kitab-1 Mukaddes ve Hristiyan 6gretisinin de dnemli bir yer tuttugu
gortlmektedir.®

Karl Von Raumer: egitim tarihinde bir ekol

On dokuzuncu yuzyiin 6nemli Alman entelektlellerinden biri olan Karl Georg von Raumer
(1783-1865), hem doga bilimleri hem de egitim tarihgiligi alanindaki katkilariyla dikkat ceken gok yonlu
bir bilim insanidir. Sadece doga bilimleri -mineraloji ve jeoloji profesorliigu- degil Napolyon’a karsi
girisilen 1813-1814 seferine aktif olarak istirak etmistir. Egitim tarihi yaziminda nesnel ve kaynak
temelli yaklagimi benimseyen Raumer, 6zellikle Orta Cag'dan 19. ylizyila kadar olan egitim tarihini ele
aldigi ¢ok ciltli eseriyle taninir.

Karl von Raumer, 9 Ekim 1783 tarihinde Almanya’nin Wurttemberg bolgesindeki
Obersontheim kasabasinda dogdu. Babasi Friedrich Ludwig Georg von Raumer, hukukgu ve aristokrat
bir aileye mensuptu. Karl, egitimine Gottingen Universitesi'nde doga bilimleri ve 6zellikle jeoloji
Uzerine calisarak basladi. Daha sonra Halle ve Freiberg’de egitimini surdirdl ve ozellikle Gnlu
mineralog Abraham Gottlob Werner’den etkilendi. 1805 yiinda akademik kariyerine Berlin
Universitesi’nde basladiktan sonra Almanya’nin cesitli Universitelerinde, 6zellikle Breslau ve
Erlangen’de gorev yapti. ilk dénem calismalarinda daha cok yer bilimleri ve cografya (izerine

32Christoph Meiners, Geschichte der Entstehung und Entwickelung der hohen Schulen unseres Erdtheils
(Gottingen, 1802). pp.uLiv.

33 Meiners, Geschichte der Entstehung, 1-2.

34F, H. C. Schwarz, Erziehungslehre: Geschichte der Erziehung (Leipzig, 1829). 28-29.
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yogunlassa da zamanla ilgisi tarih, pedagoji ve 6zellikle egitim tarihi konularina yoneldi. Bu degisim,
onun hem tarihsel hem de kulttrel meselelerle derinlemesine ilgilenmesinden kaynaklanmigtir.

Raumer’in egitim tarihine olan ilgisi 1830’lardan itibaren sistematik bir bicim aldi. En 6nemli
eseriolan Geschichte der Pddagogik (Egitim Tarihi), 1843 yiinda yayimlanmaya basladi ve toplam dort
ciltte tamamlandi. Bu eser, Antik Yunan’dan baslayarak Orta Cag Hristiyan 6gretisi, Reform hareketi,
Comenius ve Rousseau gibi onemli figlirler Uzerinden egitimin tarihsel gelisimini detayli sekilde sunar.
Raumer’in calismasi, doneminin tarih yazimi anlayisiyla da uyumludur, belgelere dayali, kronolojik,
betimleyici ve yorumlayici bir anlatimi benimser. Egitim tarihi ile ilgili kult eserinde bu konuyu su
sekilde izah eder.

Objektiflik icin, tarihcinin higbir zaman kisisel olarak 6ne c¢ikmamasi, aktardig
gercekler hakkinda higbir zaman kendi gortsunu belirtmemesi de gerekli gorulur. Ona, prolog
veya epilog yoluyla ya da her perdeden once ortaya ¢ikan koro araciligiyla oyunu hakkinda
seyirciyle konusan oyun yazarina taninan kadar imkan verilmez. Boyle bir objektiflikle de
ovunemem, zaman zaman acgikca yargilarimla éne ¢ikiyorum. Ve tarihginin 6zgur, kisisel araya
girmesi, mumkun oldugunca gerceklerin ve anlatiminin arkasinda saklambac oynamasindan
daha fazla tarihin objektifligine katki saglamaz mi? Okuyucu boyle acik yargilarla yazari tanir
ve onun anlatimindan ne bekleyecegini bilir. O zaman, en iyi niyetle tarafsiz ve dogru olmaya
calisirken bile onu insan olan, tarafli bir seyin sinsice etkileyebilecegi yerleri daha kolay fark
eder. Puriten disuncesini cekinmeden aciklayan bir kilise tarihcisinden, hicbir akill okuyucu
Orta Cag'in tarafsiz bir degerlendirmesini beklemez.®

Ancak onun esas katkisi, egitim tarihini yalnizca olaylar dizgesi olarak sunmakla kalmayip
dusunce tarihinin bir uzantisi olarak islemesidir. Egitimin birey ve toplum lzerindeki ideolojik ve ahlaki
etkilerini vurgulamasi, onu cagdaslarindan ayirir. Raumer’in egitim tarihindeki yaklasimi da
kendisinden dnceki dnculerden belirli bazi farkliliklar géstermektedir. Raumer igin tarih ve 6zel olarak
egitim tarihi ileriye dogru giden bir gizgi Uzerinde gelismektedir. Platon tarafindan ortaya atilan egitim
diusuncesi ile Orta Gag egitim duslincesi arasinda bir irtibat oldugunu ve gelisim gizgisinde bu iki
dénemin birbirini izledigini diisiiniir. Béylece-her ne kadar Alman diisiincesinde idealist perspektif
kendini belirgin bir sekilde gdsterse de- Raumer’in pozitivist tezlere, en azindan pozitivist tarih
dgretisine gok uzak olmadigl disinilebilir. ikinci dnemli ézellik ise egitim diisiincesinin tarihsel
gegmisini belge odakli bir arastirmacilikla gelistirmeye calisir. inceledigi kaynaklari yorumlamaktan da
geri durmaz. Raumer’in Gglncu farklligi ise egitim tarihini pedagojik eylemi yonlendirecek ve ona yon
verecek bir gli¢ olarak gormesidir. Raumer ve eseri Anglo Sakson egitim tarihi arastirmalarinda 6nemli
bir kaynak olarak hizmet etmesinin yaninda Amerika’da yazilan egitim tarihi ile ilgili eserler igin de bir
modelislevi gordigi sdylenebilir.®®

Karl Schmidt: antropolojik pedagoji ve tarih

Karl Schmidt on dokuzuncu ylzyil Alman egitim tarihi yaziminda énemli isimlerden biridir.
Ortaya koydugu pedagoji anlayisinda Antropolojiye buyulk bir 6nem atfeden Schmidt, ayni zamanda
egitim tarihinde de oldukga 6nemli bir yer isgal etmektedir. Bunun temel nedeni, egitim tarihi ile ilgili
kaleme aldigl eserinde Hegelci idealizmi tarih metodolojisi olarak kullanarak bir tarih anlatisi
olusturmasidir. Bu anlayigi -tipki Raumer’de oldugu gibi- Amerikan egitim tarihi yaziminda siklikla atif
verilen bir yazar olmasina neden olmustur.

Karl Schmidt (1819-1864) Almanya’da Anhalt'taki Osternienburg'da bir ¢iftginin oglu olarak
dogdu. Yerel kdy okuluna gittikten sonra 1834 yilinda Gymnasium’a ve 1841'de teoloji okumak igin
Halle Universitesi'ne girdi. Teoloji egitimine gok fazla dikkat etmedigi ve derslerden ziyade felsefe ile
mesgul olmasi onun atesli bir Hegelci olmasiile sonuglanmistir. Aslinda ¢ok da sasilagsacak bir durum
olmasa gerek zira 0 donemde-1830-1840-Alman Universiteleri Hegelci felsefenin etkisi altina girmigtir.

35Karl von Raumer, Geschichte der Pidagogik (Gitersloh, 1890; ilk baski 1842): vi.

36 Daniel Trohler, “The Establishment of The Standard History of Philosophy of Education and Suppressed
Traditions of Education,” Studies in Philosophy and Education 23, no. 5-6 (2004): 375. do0i:10.1007/s11217-004-
4450-3.
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Ozellikle Schmidt’in 6grenim gordigii Halle Universitesi sag Hegelciligin kalelerinden biri olmasinin
etkisini yadsimamak gerekir.

Schmidt’in egitim tarihi yaziminda dikkat ettigi en dnemli nokta pedagoiji tarihini felsefe tarihini
bir alt dali olarak ele almasi ve bu baglam icinde idealist felsefe ile pedagoji tarihini yorumlamasidir.
Bu bir agidan pedagoiji tarihini bir fikir tarihi olarak okumaya yonelik ilginin de bir isareti sayilabilir.
Boylece Schmidt pedagoiji tarihinde tarihi ve felsefi baglami dikkate almasi ile 6ne ¢ikmistir denilebilir.
ikinci olarak kronolojik ve sistematik bir yaklasim dikkat cekmektedir. Gergekten de Schmidt,
calismasinda Antik Yunan’dan baslayarak Orta Cag, Reform donemi, Aydinlanma ve modern doneme
kadar olan stre¢ donemlere, Ulkelere ve 6nemli disunurlere gore ayrilmistir. Bu yapi sayesinde
okuyucunun hem zaman cizgisi Uzerinde hem de dusunsel evrim agisindan bir butunluk icinde bilgi
edinmesi hedeflenmistir. Schmidt’in egitim tarihi yaziminda bir bagka 6nemli nokta da dine verdigi
merkezi roldur. Schmidt, 6zellikle egitimin ahlaki ve dinsel yonlerini vurgular. Bu da onu sag Hegelci
gelenege yakinlagtinr. Hristiyanligin ve ahlaki terbiyenin egitimdeki merkezi rolinu savunur. Bu
baglamda, egitim insanin Tanri’'ya yonelmesi ve ahlaki tekamill olarak gorular.®”

Avrupa’da egitim tarihinin bir akademik alan olarak gelisim gizgisi incelendiginde Alman egitim
tarihciliginin diger Avrupali uluslardan daha ileri bir diizeyde oldugu gériilmektedir. Oyle ki Alman
egitim tarihi yaziciligi Amerikan egitim tarihciligini de derinden etkilemistir. Ozellikle Karl Von Raumer
ve Schmidt’in takip ettigi metodolojinin Amerikali egitim tarihgileri tarafindan da uzun bir sire takip
edildigini séylemek herhalde abarti sayilmaz.®®

Amerika’da egitim tarihi yazicilig

Brickman, Amerika da egitim tarihinin ciddi bir sekilde ancak on dokuzuncu ylzyilin ortalarina
dogru gelismeye basladigini ileri strer.*® Bu noktada — 6zellikle kurumsal anlamda- bir egitim tarihi
yazimindan s6z edilebilir. Benjamin Peirce’in A History of Harvard College (1833); Josiah Quincy’nin
The History of Harvard University (1840); Ebenezer Baldwin’in History of the Yale College (1841) ve
Nathaniel Fish Moore’un An Historical Sketch of Columbia College (1846) gibi eserleri bu kurumsal
tarih yaziciligl baglaminda 6rnek olarak gosterir. Bununla beraber bu galismalarin metodolojik olarak
eksikleri oldugunu da ayrica vurgular.

Egitim tarihine Amerika’dailginin sekillenmesinde Horace Mann’in herkes icin evrensel, laik ve
Ucretsiz egitim dusutncesinin 6nemli bir hareket noktasi oldugu soylenebilir. Mann tarafindan
savunulan bu dusuncenin gercek olabilmesi igin iyi yetismis 6gretmenlere ve okullara ihtiyag vardi. Bu
okullarin ve 6gretmenlerin yetistirilmesi icin aranilan 6rnek ise Prusya egitim sistemi ve Prusya
pedagojisinde bulunmustur. Gercekten de ozellikle on sekizinci yluzyildan itibaren Almanya’da
guclenen okur yazarlik ve okullasma duzeyi baska ulkeler tarafindan kiskanilacak bir duzeye
ulasmistir. Prusya’nin Napolyon’a karsi ilk basta hezimete ugramasi fakat daha sonralarn -Waterloo
sonrasinda- her gecen gun bilim, sanayi ve egitim alaninda ortaya koydugu performans daha ¢ok
egitim sistemi ve pedagoji diistincesine baglanmistir. Bu nedenden dolayr Amerikalilar icin Prusya
egitim sistemi icin nemli bir drnek olmustur. Ogretmen okullarinin agilmasi ve burada egitim tarihinin
ders olarak okutulmasi, hazirlanan ders kitaplarinin ise buyuk oranda Alman ornegine gore
hazirlanmasi da kuskusuz bu 6rnek alma strecinin bir Grantddar.

Egitim tarihinin 6nemi ve egitim dusuncesinin gelisiminin degerine iligkin irili ufakli gelismeler
olsa da Amerika da ilk egitim tarihi dersinin 1868-1869 0gretim yiinda Ypsilanti State Normal

37 Karl. Schmidt, Geschichte der Piddagogik (Gotha, 1873).

38 Amerikan tarih yaziminda Alman etkisi ile ilgili Bknz: Iggers, Georg G. “The Image of Ranke in American and
German Historical Thought.” History and Theory 2, no. 1 (1962): 17-40; Georg G. Iggers and James M. Powell,
eds., Leopold von Ranke and the Shaping of the Historical Discipline (Syracuse, NY: Syracuse University Press,
1990); Michael Kraus, A History of American History (New York: Farrar & Rinehart, 1937). Egitim alaninda Alman
etkisi icin Bknz: Daniel Trohler, “The Establishment of The Standard History of Philosophy of Education and
Suppressed Traditions of Education,” Studies in Philosophy and Education 23, no. 5—6 (2004): 375; Jiirgen
Overhoff and Anne Overbeck, eds., New Perspectives on German-American Educational History: Topics, Trends,
Fields of Research (Bad Heilbrunn: Verlag Julius Klinkhardt, 2017).

39 Brickman, “Early developments,” s. 49.
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School’'da verildigi gorilmektedir.*® Egitim tarihi alaninda yayinlanan eserler igin de ise Amerika da
oldukga ragbet goren Henry Immanuel Smith (1806-1889) tarafindan 1842 yilinda yayinlanan History
of Education, Ancient and Modern adl galismayi Brickman Amerikan egitim tarihi yaziciigi i¢in dncu
bir eser olarak ele almistir.*' Eserin yazari olan H.l.Smith Alman edebiyati alaninda uzman oldugu igin
eserini yazarken buyuk oranda Almanca eserlerden istifade etmigtir. Kendisi bu durumu eserin
Onso6zunde su sekilde vurgular:

Asagidaki eserin yazari, eseri kamuya sunma kararinin bos bir "yazma tutkusu"ndan
(cacoethes scribendi) kaynaklanmadigini ictenlikle soyleyebilecegine inanmaktadir.
Konu, dogasi geregi son derece dnemli oldugu gibi, icinde bulundugumuz ¢ag ve ulke
acisindan da ozel bir 6neme sahiptir. Yazara gore bu nedenle, burada uretmeyi
amacladigl tiirde bir calismanin ingilizce dilinde bir "desideratum" (ciddi anlamda
ihtiyac duyulan bir eser) oldugu uzun zamandir dusuntlmekteydi; zira Almanlarin,
Jean Paul Friedrich Richter, Niemeyer, Schwarz ve digerleri gibi yazarlarin kaleminden
cikan son derece degerli ve hacimli pedagoji eserlerine sahip olmalarina karsin, egitim
konusunu tiim yénleriyle ele alan bir galismanin ingilizce dilinde yayimlandigina bizim
bilgimiz dahilinde rastlanmamustir.*?

Amerika Birlesik Devletleri’nde egitim tarihi yaziminda yine 6ncu metinlerden birisi de 1876
yiinda ilk baskisini yapan ve 1889 yiinda on birinci baskiya ulasan ve 1903 yilinda on doérduncu
baskisini yapan John Gill'in Systems of Education: A History and Criticism baslkl calismadir.
Calismaninyapisiincelendiginde cogunlukla Anglo sakson merkezli bir anlati olsa da yazar Pestalozzi,
Comenius ve Frobel gibi Kita Avrupa’si egitim dustincesinde iz birakan 6nemli donemlere de
deginmistir. Gill'in eseri Amerikan egitim tarihi yaziminda 6zellikle on dokuzuncu yuzyil baglamiicinde
dusunualdigunde oldukca yogun bir ragbet gormustur. Bunun temel nedenleri iginde eserin sade ve
yalin bir anlatim takip etmesi, daha ¢ok egitim tarihinin pratik yonlerine egilmesi gibi nedenlerin etkili
oldugu soylenebilir.*

Hem Avrupa hem de Amerika ‘da egitim tarihi yaziciiginin gelisiminin oldukg¢a koklu bir
gegmise sahip oldugu goérilmektedir. Ozellikle Avrupa egitim tarihi yaziciigini -Brickman’nin
perspektifi dogrultusunda- Ronesans dénemine kadar gétirmekte mimkun gorinmektedir.** Yine de
cagdas anlamda egitim tarihinin on sekizinci ylzyilda gelismeye basladigi ve bu gelisim gizgisinde
Alman pedagoji diisiincesinin egitim tarihi yaziminin kéklerini olusturdugu ifade edilebilir. Ozellikle
Amerika’da gelisen egitim tarihi yaziciiginin da Alman pedagoji duslincesinden buyuk oranda
yararlandigini hatta bazi noktalarda birebir taklit ettigini sdylemek de gok abarti olmayacaktir. Hatta
Almanya’da 1890 yiinda kurulan Alman Egitim ve Okul Tarihi Dernegi’nin de egitim tarihinin
profesyonel bir alan olarak gelisim cizgisinde oldukga 6nemli bir kinlma oldugu ileri surulebilir.
Boylece egitim tarihinin gelisim ¢izgisinin ve kurumsallagsmasinda Amerika merkezli bir anlatinin
yerine Almanya merkezli bir anlatinin daha tutarli ve mantikli oldugu ileri strilebilir.*®

Sonug ve Oneriler

Egitim tarihi yazimi genel tarih yazimindan bagimsiz bir alan degildir. Bir diger ifadeyle genel
tarih yazimina iligkin perspektiflerin egitim tarihi yazimini da etkiledigi soylenebilir. Bu baglamda ele
alindiginda egitim tarihi yaziminin astinda kaltur tarihinin bir alt dali oldugu ve kultur tarihine iliskin her
tetkikin egitim tarihi ile iliskili oldugu da ileri surulebilir. Egitim tarihinin bir akademik alan olarak
gelisim sureci her ne kadar on dokuzuncu yuzyilin baslarindan itibaren gelismeye baslamis olsa da
egitim tarihi yaziciiginin oldukga eski ve koklu bir gegmisi oldugu gortlmektedir. Ronesans donemi bu

403.g.e,5.59.

“ag.e,s. 61.

42H. 1. Smith, History of Education, Ancient and Modern (New York: Harper & Brothers, 1842). p.u.

43 ], Gill, Systems of Education: A History and Criticism (London: D. C. Heath & Co., 1876).

44 Brickman, “Early developments”, 42.

4Jahrbuch fiir Historische Bildungsforschung, ed. Johannes Bilstein et al. (Bad Heilbrunn: Verlag Julius
Klinkhardt, 2009) 6.
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tlr bir tarihciligin baslangici olarak ele alinabilir. italya’da baslayan bu hareketin benzeri egilimlerin
daha sonraki donemlerde Almanya’da gorulmeye basladigl ve egitim tarihi yaziciiginin olgunlasma
surecinin Almanya odak birtakim gelismelerle olustugu soOylenebilir. Gergekten de Conring ve
Morhof’un galismalan bu kapsamda 6nemli bir gelisim gizgisi olusturmustur. Fransa’da Claude
Fleury’nin calismasi modern anlamda egitim tarihgiligi acisindan 6nemli bir donum noktasidir.
Avrupa’da ulus devletlerin gelisim surecinin hizlanmasi, ulusgu retorigin guglenmesi ve idealist
felsefenin yukselisi Kita Avrupa’sinda 6gretmen egitiminde egitim tarihine verilen 6nemin artmasina
neden olmustur. Ogretmenler icin eski sanli giinlerin retorigini 6grenmek ve gelecek kusaklara
anlatmak igin egitim tarihi etkili bir ara¢ olarak kullanilmistir. Bu anlayisin benzerini Amerika Birlesik
Devletleri’nde de gormek mumkuindur. 19. yUzyil strecinde Almanya’yl ve Alman pedagojisini 6rnek
alan Birlesik Devletlerde egitim tarihinin gelisim gizgisinde Alman etkisinin oldugu soylenebilir.

Etik Beyani: Bu galisma etik kurul onayi gerektirmemektedir.

Cikar catigmasi Beyani: Yazar gikar gatigsmasi olmadigini beyan eder.

Destek ve Tegekkdir Beyani: Bu arastirmayi desteklemek igin dig fon kullanilmamigtir.

Yapay Zeké Beyani: Herhangi bir yapay zekd araci kullaniimamistir.

Yazarin Biyografisi: Sumer Aktan, Balikesir Universitesi EQitim Bilimleri B&Iumi'nde profesér olarak gérev
yapmaktadir. Temel arastirma alanlari mufredat tarihi, reform pedagojisi ve égretim suregleri Uzerine
yogunlagmaktadir. Curriculum Studies in Turkey: A Historical Perspective (Palgrave Macmillan, 2018) adli kitabi
basta olmak Uzere, egitim programlarinin tarihsel arka planina dair ulusal ve uluslararasi literatirde cok

sayida ¢alismasi bulunmaktadir.
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